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	‘Trinbagonian’ – a citizen of Trinidad and Tobago (Trinidadian or Tobagonian) 
	Warm and Responsive Parent-Child Relationship- close, responsive, intimate, meaningful parent-child relationship
	Indo-Trinidadians- East Indians born in Trinidad
	Afro-Trinidadians- Africans born in Trinidad 
	Licks- corporal punishment
	Single parent family- One biological parent (in this study a mother) and a child
	Two parent family- Two biological parents and their child or children
	Transference- In this study the term was used to describe the tradition of handing over cultural child rearing practices from parents to children
	Middle class- In this study the term middle class was used to describe the socio-economic status of the participants based on their professions
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            Introduction
1.1. Background
The qualities of the parent-child relationship consist of “closeness, influence, attachment, and investment” (p.111), and these qualities connect and bind the relationship between parent and child, claim Anderson et al. (2009). Similarly, Roopnarine et al. (2013) contend that the interrelatedness between parenting practices and children’s developmental outcomes have indicated that “warmth and acceptance are held as the quintessential characteristics of good parenting and as fostering desired childhood outcomes” (p.363). In other words, these authors suggest a connection between the quality of investment in the parent-child relationship and the developmental outcomes gained by children. However, based on my early childhood professional experience, I have often wondered if parents recognise the significance of their parenting role or understand that the type of relationship they build with their children significantly influences their children’s self-worth and by extension their developmental outcomes. My question stems from my professional observations as I have worked with parents from Asia, Europe, North America, and Trinidad and Tobago who, in my view have invested time and effort into building, what I consider to be, a close parent-child relationship, and as such, have been able to acknowledge the developmental benefits gained by their children. Additionally, I have worked with culturally diverse families within the mentioned contexts, who did not seem to know how to develop a responsive relationship with their children, and it is their inability to develop such relationships with their children, which has contributed to my interest in conducting this study. I have often wondered about the factors that may have hindered these parents from building such relationships with their children. Over time as an early childhood professional, I have learnt that not all parents are inherently equipped with the skills and competencies, resources, time, and support to provide children with nurturing relationships. Notwithstanding the influence of society, O’Connor (2002) claims that seeking to understand why some parents demonstrate nurturing parenting practices, while other parents encounter challenges is a significant theoretical question, which comes with specific prevention and intervention processes. 
Nevertheless, it is a question that I am determined to examine via this study, which seeks to deconstruct; ‘what nurturing and sensitive child rearing strategies were used by parents to alter punitive intergenerational child rearing practices, to develop warm and responsive parent-child relationships, with the support of early childhood professionals?’ For the purposes of this study, I define warm and responsive parent-child relationships as parents being: 
1.	openly affectionate towards their children
2.	understanding and supportive of children’s emotional needs 
3.	listening to and respecting the voices of children all within a supportive and nurturing home environment. 
In other words, when parents accept their children as human beings with emotions, needs, individual thoughts and ideas, such a supportive and nurturing environment sets the foundation that is required for them to build a warm and responsive parent-child relationship. This definition originated from my professional experiences, which were influenced by the child development and parenting theories of Bowlby (1969), Ainsworth et al. (1978), Erikson (1980) and Bronfenbrenner (1975). In fact, a theoretical perspective of this study acknowledges Bronfenbrenner’s (1975) idea on the ecological framework of the child within a society and the interrelated connection between the child, parents, family, and society. Working with children and their families I have observed the significant influence of parents, family and the school on young children’s developmental outcomes, and as such I support the principles of Bronfenbrenner’s (1975) ecological framework of the child within a society. I am of the view that the parent-child relationship is influenced by the direct and indirect impact of legislation, policies, and services (historical, political and socio-economic factors) provided for children and their families within the ‘Trinbagonian’ society. Such an influence usually has a domino effect on the parent’s ability to engage in responsible child rearing practices, which facilitates intimate parent-child relationships. Therefore, I see value in situating this study within the historical context of the postcolonial society of Trinidad and Tobago, by seeking to deconstruct how parents altered punitive historical intergenerational parenting practices, political and socio-economic issues, to facilitate nurturing and close relationships with their children. 
1.2. An Identifiable Gap in the Literature on Child Rearing Practices of ‘Trinbagonian’ and Caribbean Parents
Previous research on Caribbean child rearing practices and its influence on the parent-child relationship (Payne and Furnham, 1992; Barrow, 2005; cited in Williams et al. 2006; and Roopnarine et al. 2013) have indicated the type of parenting style (harsh/punitive) favoured by many Caribbean parents and the effects of harsh/punitive parenting practices on children’s behaviour. A literature review on child rearing practices within the ‘Trinbagonian’ society and the Caribbean suggests there is a lack of practical parenting strategies to advise and support parents on how to build a close relationship with their children. My study seeks to address a gap in the literature on child rearing practices within Trinidad and Tobago, by examining the practical nurturing and sensitive parenting strategies used by a group of middle class parents to build a close and responsive parent-child relationship. 





1.3. Significance of the Study
The aim of this study is to contribute to the critical reflective debate on the effects of the parent-child relationship by examining and analysing the nurturing and sensitive strategies used by a group of middle class parents and early childhood professionals in Trinidad to facilitate a warm and responsive parent-child relationship. O’Connor (2002) claims there are several perspectives about the one directional effects between parenting practices and derived developmental outcomes for children, which has opened the path for critical reflection on the effects of parenting within the literature review. Therefore, guided by a developmental psychology lens I have used components of Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory, the first three stages of Erikson’s (1980) psychosocial development theory, and Bronfenbrenner’s (1975) social ecology of parenting to frame the significance of deconstructing the processes used by parents to build a close relationship with their children. The theoretical perspective of the study is discussed in the literature review (pp.21-31). Moreover, this study seeks to highlight the interrelatedness among parents’ attachment to their children, the quality of parental interaction to children and the supportive influence of a nurturing and caring home environment as it pertains to the emotional quality of the parent-child relationship. 

1.4. Research Design
The choice of my research design supports my ontological and epistemological assumptions about social reality being personal and humanly created, hence, I chose a qualitative research design which yielded sufficient data to interrogate the perspectives of the participants, and challenge my professional biases on the research question. The research design provided me with a wealth of qualitative data, which was used to answer the research question by critically analysing, describing, and translating the participants’ perspectives on what strategies facilitate a responsive parent-child relationship. Justification for this design is supported by Alasuutari (2009) and Hossain (2011) who suggest that qualitative research adopts a humanistic approach, provides a clear image of reality, and yields in-depth descriptions and impressive insights into the topic under investigation. Additionally Wong (2014) claims qualitative research is based on the assumption that understanding the experiences of a small group of people is much more valuable, and such data could contribute to the theoretical advancement of a topic. Such support about the significance of obtaining data from a small group of people from Wong (2014) was comforting as this study focused on ten sets of middle class parents which comprised nine two parent and one single parent family. It also included four early childhood practitioners comprising two individuals who worked at the same early childhood centre the families’ children attended, while the remaining two early childhood practitioners worked at two organisations that provided early childhood programmes for children and families from low-income communities. The mixture of participants (parents and early childhood practitioners) for the study sought to obtain two different types of perspectives about the components required in building a close parent-child relationship. The qualitative research design was a case study, which consisted of semi-structured individual interviews with each participant, and three focus groups sessions with all the participants. The semi-structured interviews were recorded during the data collection period, which lasted three months. 

I chose an eclectic analysis process to critically examine the data collected from the participants. I used Geertz’s (1973)(a), concept of capturing the participants’ rich description of their experiences, via audio recordings of the interviews. Additionally the interpretative phenomenological approach (Smith et al. 2009) was used to emphasise the participants’ subjective experiences and interpretation of their social world. Therefore, the combination of analytical strategies included the use of:
1.	themes extracted from the participants’ answers to the semi-structured interview questions and categorising their answers into prescribed codes
2.	different diagrams to interpret the prescribed codes, to organise and summarise the participants’ perspectives which depicted their values, beliefs and individual experiences of building a genuine parent-child relationship, and maintained the integrity of their voices
3.	diverse strategies devised by Corbin et al. (2008) (which I call thinking techniques) to make comparisons of similarities and differences with the participants’ perspectives, to obtain the value of the parents parenting experiences and the meanings they ascribed to these experiences. Additionally the use of Corbin et al. (2008) comparison techniques allowed me to examine my assumptions and biases about the components of a warm and responsive parent-child relationship. 
4.	Corbin et al.’s (2008) “flip flop technique” (p.79), which allowed viewing the participants’ opinions from a holistic perspective by creating a series of ‘critical questions’ assisted my interpretation and analysis of themes expressed within the data. 

Therefore, in accordance with the views of Clough and Nutbrown (2012) this research is persuasive, positional, and political. It is ethically driven to maintain transparency in the collection, analysis, and interpretation of data. As such, the research methodology used for this study provided me with an opportunity to critically analyse, describe, decode, and translate the data, which told the participants’ stories. As the discussion moves towards the detailed chapters within the study, in the following section I have indicated for ease of reference the sequential structure of the thesis.

1.5. Structure of the Thesis
In Chapter one, I introduced the background of the study and explained the research topic selection which focused on the reasons sought to understand why some parents demonstrated nurturing and sensitive parenting practices, while other parents encountered certain challenges. Additionally the chapter discussion indicated that there was an identifiable gap missing from previous research on child rearing practices of ‘Trinbagonian’ and Caribbean parents, where there was limited identifiable and practical strategies parents could use as a guide to develop sensitive and nurturing parenting practices, to facilitate warm and responsive parent-child relationships. Finally, the significance of the study was highlighted along with the research design used to answer the research question; ‘what nurturing and sensitive child rearing strategies were used by parents to alter punitive intergenerational child rearing practices, to develop warm and responsive parent-child relationships with the support of early childhood professionals?’ 


In Chapter two - The Literature Review:
‘Warm and responsive parent-child relationships’ was defined using a developmental psychology lens, which framed my argument about the importance of the parent-child relationship within a theoretical framework. Using some components of Bowlby (1969) and Ainsworth et al.’s (1978) attachment theory, Erikson’s (1980) psychosocial development theory and Bronfenbrenner’s (1975) social ecology of parenting, I have argued that the emotional quality of a parent’s attachment influences the quality of parental interaction, and the provision of a nurturing and caring home environment influences children’s developmental outcomes. Framed within the context of a postcolonial society seeking to define its independent identity, the argument within the section on historical child rearing practices within the ‘Trinbagonian’ society sought to deconstruct the diverse influences of parenting and proposed alternative parenting strategies (nurturing and responsive) to end the transference of punitive intergenerational parenting practices.

In Chapter three - Research Methods and Methodological Structures:




In Chapter four - Data Presentation and Analysis of Findings and Chapter five - Analysis of Findings:
I have interpreted and analysed the participants’ responses to the semi-structured interview questions, and the discussions from the three focus groups into themes and prescribed codes. The themes of altering punitive intergenerational child rearing strategies and promoting parent-teacher partnerships were analysed in chapter four to understand the participants’ choices of facilitating nurturing and responsive parent-child relationships. Figures and tables were used to emphasise the nurturing and sensitive strategies used by the parents to develop a responsive relationship with their children, as well as to indicate the strategies used by the early childhood professionals to support and encourage parents to enhance the emotional quality of their parent-child relationship. The theme of support for parents to develop a warm and responsive parent-child relationship was critically analysed in chapter five. This is because the data indicated this key strategy allowed the parents of the study to alter punitive intergenerational child rearing practices  (historical, political and socio-economic challenges) encountered within the ‘Trinbagonian’ society, that hindered the facilitation of a warm and responsive parent-child relationship.

In Chapter six - Conclusion:
I justified the importance of parents choosing to use nurturing and responsive parenting strategies to build responsive and intimate relationships with their children, and alter their punitive intergenerational child rearing practices. The nurturing and sensitive strategies used by the parents to develop their own unique parenting style, allowed their children to affirm their self-identity, which enhanced and advanced their social/ emotional, cognitive and language development. Additionally, the historical, political and socio-economic implications and recommendations from the findings, provided suggestions for future research studies centered around the measurement of sensitive/nurturing child-rearing practices of parents within the ‘Trinbagonian’ society. 































                                                        Literature Review
2.1. Introduction
In this chapter I have examined parenting from a psychological lens with the theoretical support of Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory, the first three stages of Erikson’s (1980) psychosocial theory, and Bronfenbrenner’s (1975) ecological theory. I have used these theories to argue that a child’s development is positively influenced, if he/she establishes a positive emotional attachment with the individuals in his/her ecological environment. Moreover, I argue that ‘Trinbagonian’ and Caribbean parents evaluate the influences of punitive intergenerational parenting practices on their values and beliefs about parenting, to determine how best they can facilitate a warm and responsive parent-child relationship. Additionally, I have examined the components of nurturing and responsive parenting and put forward suggestions for supporting and empowering parents to alter punitive intergenerational child rearing strategies, which may hinder them from facilitating nurturing and responsive parent-child relationships. In the next section I will argue that in order to fully understand the diverse components of parenting that a holistic lens be used to illustrate a realistic picture of the processes of parenting. 

2.2. Examination of Parenting from a Psychological Lens
Ecological validity, according to Bronfenbrenner (1977, 1979) is supposed to reflect the realistic experiences of research participants within their social, cultural, historical, and political contexts. Repetti et al. (2012) examined parenting from a naturalistic lens claim, “ecological validity” is obtained when the effects of parenting are examined within the context of the “family and social environment” (p.165). Thus, these authors are suggesting such a holistic approach (ecological validity) to analysing the effects of parenting, taking into consideration the influence of the cultural values and beliefs of inter-generational child rearing practices of parents and their extended family, which makes sense to me and fits within my approach to this study. 

From a developmental psychology lens, the aim of this study was to examine how parents are able to gain a greater insight into their children’s behaviour, emotions, and thought processes when they are supported by a nurturing parent-child relationship. Therefore, for the purpose of this study I have defined a warm and responsive parent-child relationship to be one where the parent displays sensitivity to the child’s emotional and holistic needs, 
 and the nurturing interaction the parent engages in with his/her child on a daily basis. I suggest, therefore, that this sensitivity may be captured in a range of ways, which include actively engaging in the child’s favourite activities such as reading daily stories or just spending time in the company of the child, accepting his or her own right as an individual person, with his or her own individual desires and behaviours. I believe such a responsive parent-child relationship is best met when the parent and child are in tune with one another, which in turn ensures the parent’s suitability to provide the warmth, security and predictability which the child can rely on at all times. In the next section, I build upon these concepts by introducing the theorists who have influenced my thinking about the importance of a warm and responsive parent-child relationship which provide the theoretical framework for this study. Bowlby (1969), Ainsworth et al. (1978), Bronfenbrenner (1975) and Erikson (1980), argue that children progress through different chronological stages of social emotional development, which is influenced by the children’s nature, as well as the nurturing they receive from their parents. This is the argument which foregrounds this study and is discussed in the next section. 

2.3. Framing the Theoretical Perspective - Attachment Theory: How do parents go about the task of relationship building?
Bowlby’s (1969) experiences at the London Child Guidance Clinic and the children’s department at the Tavistock Clinic, provided him with an opportunity to research the connection to the behaviour of maladjusted youths to histories of maternal deprivation and separation, from which he developed his ideas on the importance of family relationships. Bowlby’s (1969) tenets of attachment theory emphasises the emotional connection between the mother and the infant as a basic biological component of human nature that is supported by the quality of relationship between mother and child. Therefore, Bowlby (1969) can be credited for creating the basic tenets of attachment theory that revolutionised a child’s emotional connection to its mother and the effects of this attachment bond on the child’s emotional development, when the attachment process is disrupted through separation, deprivation, and bereavement. 

Similarly, Ainsworth et al. (1978), who empirically tested Bowlby’s (1969) idea of attachment theory by her observations of mothers and their children, believed that the child’s attachment style was a learned behaviour that he/she learnt from their mothers-how much love, comfort and care they would receive. Using an assessment tool she developed known as the ‘strange situation’ Ainsworth et al. (1978) determined the type of attachment style children would exhibit when their mothers left them for a short period of time, where she concluded that the child’s attachment style to the mother is based on a conscious choice made by the child. 

Although Bowlby’s (1969) and Ainsworth’s et al.’s (1978) interest in the ‘attachment bond’ between mother and child is different (one looks at the initial attachment between infant and mother, and the latter looks at the type of attachment the child exhibits with its primary caregiver), they both emphasise the quality of relationship between the infant and the primary caregiver. Thus, as Rutter (1979) claimed, Bowlby (1951) emphasises a mentally healthy infant is one who has a “warm, intimate and continuous relationship with his mother (or permanent mother substitute) in which both find satisfaction and enjoyment” (p.11). This significant issue that argues for the development of a warm and responsive parent-child relationship is why Bowlby’s (1969) attachment theory is used as one of the theoretical perspectives of this study.

 The tenets of Bowlby’s (1969) attachment theory claim that if an infant does not have a close relationship with his/her mother or permanent guardian the child is likely to suffer from maternal deprivation, which may have an adverse effect on the child’s developing personality. A claim disputed by Rutter (1979) who argued that Bowlby’s (1969) and Ainsworth et al.’s (1978) original assumptions of maternal deprivation were incorrect and did not consider the many unrelated variables - the quality of care and family relationships, along with the child’s maturity and age which also influence a child’s emotional development. Rutter (1979) further claimed the resiliency of children and the protective strategies they may adopt to overcome early experiences of maternal deprivation counterbalance the disastrous effects of maternal deprivation. As such, although some children may be psychologically affected by maternal deprivation, others would not be affected by the situation because of their emotional coping strategies. Likewise, Schoon et al. (2002) suggest that the multidimensional aspects of resilience indicate the complex process of positive adaptation on the part of the individual despite varied risk factors, and as such they believe that resilience is not a personality attribute. Schoon et al.’s (2002) assertion that resilience is not a personal attribute is noteworthy.

 On the other hand, when reviewing his initial model of the effects of maternal deprivation on children’s emotional development Slater (2007) claims that Bowlby (1988) emphasised a child’s resilience could be used to overcome any early experiences of trauma, which is in keeping with the viewpoints expressed by Rutter (1979) and Schoon et al. (2002). Nevertheless, despite Rutter’s (1979) critique about Bowlby’s (1969) and Ainsworth et al.’s (1974) assertion about maternal deprivation, the main thrust of attachment theory is one of infants developing a trusting relationship and a secure attachment to the individual caring for them, which is at the centre of my investigation for this study. Bowlby’s (1969) and Ainsworth et al.’s (1978) theory of attachment provides empirical evidence of the significance of the attachment bonds between parent and child, and points to specific strategies for supporting relationships between young children and their parents. These specific strategies emphasise the emotional connection between the mother and the child as part of human nature. On the other hand, Belsky et al. (1998) argue that some misconception may be attributed to the basic assumption guiding the components of attachment theory, as the emphasis should be on the child’s initial experience with the mother. Belsky et al. (1998) claimed that it is the initial relationship the mother has with the infant rather than the quality of relationship between infant and mother which will affect the child’s future social development and their expectations about relationships, their self-concept, and social skills. Although Belsky et al. (1998) may have a valid claim by emphasising the significance of the initial bond between mother and infant, their claim is based on all things being equal; that the birth of the child was free of complications, the mother did not suffer from postpartum depression, and was emotionally available to bond with the infant. In essence, based on the components of attachment theory and development of an emotional bond, it seems reasonable to suggest that mothers and fathers need to spend time with their newborn, observing their behavioural cues and learning how to be sensitive to their emotions, needs and desires. This is because such a valuable bonding period lays the foundation upon which a warm and responsive parent-child relationship can be built upon as the child grows. 

On the other hand, Sroufe (1979) argues that a child’s attachment relationship is connected to the reliability of care experienced and acts as a foundation for the infant to develop multiple attachment bonds. Therefore, the consistency and reliability of a parent’s interaction with the infant sets the tone for the infant to develop a sense of trust by becoming attached to extended members of his/her family and his carers within the early childhood centre. Contemporary research carried out by Degotardi et al. (2009) maintain theoretically, the analysis of pre-schoolers relationships within early childhood centres is viewed with the attachment theory lens; a secure attachment to the parent/carer forms the basis for children’s psychological well-being. Therefore, early childhood professionals are particularly interested in the type of relationships children have formed with their parents and the quality of caregiving interactions that are used to care for the children. This is one of the reasons why the voices of the early childhood professionals were sought for this study, because they work closely with parents and provide support for parents in developing a nurturing parent-child relationship. Furthermore, this is why I support Bretherton’s (1992) suggestion that a pre-schooler’s attachment behaviour is connected to the quality of parenting strategies used to care for them, and such caregiving strategies evolve as children learn to discern the reasons why their parents/carers are developing an emotional bond with them. Therefore, once a child develops an intimate relationship with his/her parents/carers it would seem reasonable to suggest that as they mature, they would begin to understand the significance of the parent-child relationship. 
Although I have emphasised within this discussion the importance of parents/carers forming an attachment bond with their children, I am fully aware of the assumptions that underlie the attachment theory. The assumption of babies being social beings who require care and contact with others in order to survive, and the assumption of babies being totally dependent on their parents for caregiving needs until they become independent. As a result, I need to consider the argument put forward by Hay (1998) from a cross-cultural research perspective, who argues that the child rearing practices of any society are complex and not solely dependent on child development theories or the natural instincts of the mother, but on the political, socio-economic, and cultural structures of a society. In other words, parenting practices should be discussed within an “ecological validity” (p.165), to fully deconstruct the parent-child relationship (Repetti et al. (2012). Although Hay’s (1998) disregarded the value of child development theories and the natural instinct of the mother, she does acknowledge that the parent-child relationship is influenced by historical, political, and socio-economic factors of a society. This is one of the reasons why my study is framed within the postcolonial society of Trinidad and Tobago where there is transference of punitive intergenerational child rearing practices, which hinder the facilitation of nurturing and sensitive parent-child relationships. . 

Slater (2007) asserts it is important to consider other psychoanalytic theories of development like Erikson’s (1980) psychosocial stages of development, Bronfenbrenner’s (1975) ecological theory along with Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory because it provides an understanding of the complex aspects of human behaviour. These three specific theories of human development are used to justify and frame the context of this study. In the next section, I discuss the theoretical framework in relation to the first three stages of Erikson’s psychosocial development theory. 

2.4. Framing the Theoretical Perspective - Erikson’s Psychosocial Stages of Development 
Erikson’s (1950) theory emphasies the significant role a child’s ecological environment plays in contributing to his/her social/emotional development. Kivnick et al. (2013) claim that Erikson’s (1950) psychosocial stages of development describe the significant influence of the cultural values of the family and society on individual development and his use of an inter-disciplinary approach to understand human nature focused on how an individual’s psychological development was influenced by his/her environment. Likewise, other contemporary scholars such as Batra (2013) assert that Erikson’s (1950) psychosocial development focused on the relationship between the individual and society and the influences of the social aspects of society in shaping the personality of the individual. Thus, it seems reasonable to suggest that Erikson’s (1950) theory fits this study’s focus, that is, the analysis of how the parenting practices of parents support the child with his/her navigation of each stage of his psychosocial development. 

Unlike Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory, which emphasised evolutionary adaptation, Erikson’s (1980) psychosocial theory emphasised culturally and historically situated adaptation that paralleled biological maturation and cognitive development. Pittman et al. (2011), argue that Erikson (1980) used dialectics with a pair of opposites that characterised an influential aspect of psychosocial development, which he believed was dominant during a specific developmental period. For example, the first stage of development - ‘trust versus mistrust’- is one where infants either learn to trust or mistrust their parent’s caregiving ability to take care of their needs. As such, according to the tenets of the psychosocial development theory the infant has to develop a reliable sense of trust by being able to determine which people in his/her environment can be trusted or mistrusted. Within the context of this study, Erikson’s (1980) psychosocial dialectics to be considered would be basic trust versus basic mistrust in infancy, autonomy versus shame and doubt in toddlerhood, initiative versus guilt in early childhood, which are linked to the responsiveness of the parent-child relationship. Erikson (1980) states, parents play a significant role in the expanding social worlds of their children by providing opportunities and guidance in assisting their children to experience positive social experiences and feedback in their ability to master their psychosocial stages of development. Therefore, when a pre-schooler is allowed to play with his or her friends they learn the social rules of interaction, make choices, solve problems, and use their imagination. Such experiences positively influence the child’s self-esteem, as compared to the child who is not allowed to use their initiative while playing with their friends. This child may experience persistent self-doubt and guilt which would adversely impact his/her developing sense of self. This example emphasises the significance of analysing parenting practices that influences children’s ability to self-regulate between the two opposing themes for each stage of development. Indeed, according to Pittman et al. (2011) parents/carers who are “responsive to the child’s communicative behaviour, is physically and psychologically available to the child, is cooperative with the ongoing course of the child’s activity, and is accepting of the impositions of being a caregiver of a young child” (p.33), create an interactive milieu. Thus, the environment created because of a responsive relationship between child and parent is an example of an initial development of a warm and responsive parent-child relationship of which I am an advocate. 

Alternatively, Franz et al. (1985) argue from a feminist perspective Erikson’s (1980) stages of psychosocial development fail to provide a comprehensive explanation of how children progress from one stage of development to the next. As such, it is assumed that both males and females follow a similar progression through the stages of psychosocial development and there are inherently some differences in the growth and development of boys and girls. Likewise, Rosenthal et al. (1981) argue that the main limitation of Erikson’s (1980) psychosocial theory is its reliance for validation “upon subjective clinical impression and logical argument than upon empirical data” (p.526). In other words, there is limited research, which has actually confirmed whether Erikson’s (1980) stages of psychosocial development are a true interpretation, which describes the specific process children use to develop a sense of trust, autonomy, and initiative during early childhood. Despite the limitations of the psychosocial stages of development expressed by Franz et al. (1985) and Rosenthal et al. (1981) I am of the opinion that Erikson’s (1980) theory of psychosocial development provides parents with a guideline on the psychosocial tasks their children need to navigate in order to develop and maintain healthy relationships. In fact, I suggest Erikson’s (1980) guideline for psychosocial development could be a source of encouragement for parents to provide an emotionally nurturing environment for their children to thrive. 

However, Batra (2013) claims Erikson’s (1950) psychosocial development theory focuses on the interconnectedness between an individual and his/her society and the influences of the social aspects of society in shaping the personality of the individual. Batra (2013) further contends that Erikson (1950) was also interested in an individual’s innate ability to regulate their physiological and emotional urges and their social influences as they grappled with creating a sense of regulation to counterbalance the opposing forces of each developmental stage. Therefore, I believe that Erikson’s (1980) psychosocial development theory emphasises the reciprocal influences between individual growth and relational aspects of functioning while Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory emphasises the formation, maintenance, growth, and influences of relationships of children’s social and emotional lives.  

Although Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory and Erikson’s (1980) psychosocial theory are constructed on different frameworks, Pittman et al. (2011) argue that both theories “view the intrapersonal outcomes or products of attachment and psychosocial resolutions of developmental dialectics as co-constructions produced in the transactions between developing children” (p.41), and their daily interactions with their parents. Thus, both theories emphasise the importance of parents providing a nurturing environment to support and scaffold the development of their children’s sense of self that is critical to their social/emotional development and their ability to develop healthy relationships with their families, teachers and peers. In the next section, I will discuss the significance of the child’s ecological environment in influencing his/her social/emotional development. 

2.5. Framing the Theoretical Perspective - Social Ecology of Parenting
Bronfenbrenner’s (1975) research interests focused on the many factors which influence child rearing. Topics such as the influence of parents’ socio-economic status on their child rearing practices, the impact of a mother’s employment on her children’s development, and the type of family policies required to facilitate stable families, were some of the academic papers written by Bronfenbrenner (1975) while developing the ecological theory of human development (Rosa et al. 2013). Consequently, it can be implied that such a cross-fertilisation of topics could have influenced the assertions made by Bronfenbrenner’s (1975) ecological model, that human development is an interactive relationship between the individual and his/her family, community and societal beliefs and values. Rosa et al. (2013) further claimed that Bronfenbrenner’s (1975) ecological model views human development as a direct interactive process between individuals and the people within their immediate environment, as well as an indirect interaction with society and its varied organisations. As such, Rosa et al. (2013) suggest such complementary patterns of interaction provide the individual with feedback on their personal characteristics as well as their active influence on their development trajectories. In other words, the ecological model assumes there is a reciprocal relationship between the individual and the environment in which they are reared. 

Likewise, Tudge et al. (2003) argue the main tenet of Bronfenbrenner’s (1975) ecological theory of human development focuses on the interactive process between the developing individual and his/her daily interaction with the people and objects in his/her environment, a process considered by Tudge et al. (2003) as “proximal processes” (p.46), or the main components of a person’s development. For example, a parent reading daily stories, engaging in cooking, craft or sporting activities, or simply spending time with his/her child talking about their day at pre-school is considered by Bronfenbrenner’s (1975) ecological theory to be the meaningful components of a child’s social/emotional development. Additionally, Rosa et al. (2013), argue that Bronfenbrenner’s (1975) ecological theory emphasises the “instigative characteristics” (p.250), of an individual that is used to invite or discourage reactions from the environment by promoting or disrupting psychological growth and qualities that are supported by the individual’s ability to initiate and maintain reciprocal interactions with parents and significant others. Rosa et al.’s (2013) argument asserts that the child’s reaction to daily sensitive and nurturing interactions with his/her parent, encouraged the parents’ continuous display of responsive parenting which facilitates an intimate parent-child relationship as well as positively influences the child’s psychological growth. From a similar perspective, Whittaker et al. (2010) assert that Bronfenbrenner’s (1975) ecological theory can be used to understand the multiple influences of the family on young children’s development because reciprocal interactions between children and their family can either positively influence or hinder a child’s development. Therefore, children who are reared in a nurturing environment, characterised by sensitive parent-child interactions are likely to develop positive social/ emotional skills, in contrast to children who are exposed to harsh and harmful environments and parenting and are usually prone to psychosocial developmental problems. 

Although Bronfenbrenner’s (1975) ecological model considers the resiliency of some children reared in harsh and harmful environments to develop healthy social emotional skills due to positive influences from school and extended family, the fact remains that the ecological model is useful in understanding the constructs of sensitive and nurturing parent-child relationships. This is the main reason why Bronfenbrenner’s (1975) ecological model was chosen to frame the theoretical framework for this study. Consequently, a child’s parents and family members play a key role in their social emotional development by providing the child with an emotionally supportive and nurturing environment. Analysing the key role of family members through Bronfenbrenner’s (1975) theory of human development a child’s parents and family are viewed as the microsystem context in which development occurs. Bronfenbrenner (1975) viewed a child’s development as emerging from the interaction of individual and environment, which emphasises the importance of examining the influence of a child’s environment on their social emotional development. According to Bronfenbrenner et al. (2000) the ecological theory was formulated to examine not “the forces that have shaped human development in the past, but…those that may already be operating today to influence what human beings may become tomorrow” (p.117). In other words, Bronfenbrenner’s (1975) ecological theory examines the varied influences of the parents’ socio-economic status and their cultural beliefs and values of parenting, also the political policies and practices of governments and organisations within society, and its impact on the development of children.  


Bronfenbrenner (1975) viewed the environment as links on a chain that is connected to the individual within and focus on the ecological system that included the developing individual situated at the centre of different subsets in order to demonstrate the influential effect on each subset on the child’s development. From the microsystem of the family, where a child’s activities and interpersonal relationships develop over time, to the mesosystem where the activities and interpersonal relationships of the child occur across settings like the pre-school, or religious organisations, to the exosystem and its indirect influences on the child’s development – these are all components of Bronfenbrenner’s (1975) ecological theory. The key point of Bronfenbrenner’s (1975) theory is that a child’s development would be positively influenced if he/she establishes a positive emotional attachment with the individuals within his/her ecological environment. Thus, Bronfenbrenner’s (1975) ecological theory speaks to the relational connection between the child and its environment and its influence on the type of parent-child relationship that is formed to produce beneficial outcomes towards the child’s development. Therefore, I can conclude that a child plays a reciprocal role in their development based on the type of interaction and relationships he/she develops with their parents and significant others, in their family and social network. 





2.6. The Influence of Social Class and Culture on Parenting
Despite limited data on the influence of social class and culture on parenting within the ‘Trinbagonian’ society, the topic has captured the scholarly interest of a few researchers who have discussed how parents’ socio-economic status or social class impact on their parenting behaviours, and by extension the parent-child relationship. For example, Conger et al. (2007) drawing on the work of Prior et al. (1999), Schoon et al. (2002) and Conger et al. (2002), all agree there is adequate historical data to show the impact of socio-economic status on human development, as well as the influence of families’ social class and financial assets on their children’s developmental outcomes. Conger et al. (2002) claim that the findings of research on socio-economic status and human development imply that parents’ social position can have either a negative or positive influence for both parents and children. Furthermore, Conger et al. (2007) suggest that the “social causation” or “social selection” (p.178), perspective of socio-economic status and social class involves a complex interplay between parents’ social conditions and their social, emotional, cognitive, and physical functioning, that may influence their children’s well-being. In other words, there is a reciprocal relationship between parents’ socio-economic status and their psychological frame of mind, and as such, when they encounter extreme economic challenges their emotions and behaviour may negatively affect their parent-child relationship. 

According to Conger et al’s. (2007) “family stress model of economic hardship” (p.178), parents who endure severe poverty or economic pressures are liable to engage in risky behaviours for example, abuse of drugs, and experience depressive mood swings, which may limit their ability to provide their children with nurturing care. Similarly, Yeung et al. (2002) found a direct connection to parents’ resources and their emotional well-being, and the parenting strategies used to nurture their children, and suggested that the psychological well-being of mothers directly influenced their parenting behaviour which was associated with their children’s behaviour. Furthermore, Mistry et al. (2004), whose study used a socialisation model to emphasise how families’ incomes affect children’s development looked at the relationship between disadvantaged families’ economic well-being and children’s social adjustment, and suggested that families’ economic contexts rather than ethnicity have a greater impact on the type of parenting behaviour used. This is because the limited level of a parent’s income would have a greater impact for young children’s development, as they may be unable to afford the required health care and resources required to support their children’s development. 

Arguably therefore, from this discussion based on the findings of these studies I can conclude, that for parents from the lower social class with limited financial resources, any economic pressure could potentially adversely affect their psychological well-being, and by extension the type of parenting behaviours used to rear their children.  With a lack of specific counter argument within the ‘Trinbagonian’ context it would seem reasonable to cautiously suggest that based on the aforementioned studies when parents’ focus is on survival from poverty, they are prone to display parenting that lacks warmth and nurturance.  As such these parents may indulge in socially unacceptable coping mechanisms, because their social, emotional, and cognitive functioning are geared towards providing for their children’s basic needs with limited financial resources.  

On the other hand, the “family investment model” (p.179), developed by Conger et al. (2007) proposed that parents with greater financial resources used these resources to provide a stimulating environment for their children, by investing in learning resources and extra-curricula activities, a secure home environment, in addition to meeting their children’s basic needs of food, clothing and medical care. Therefore, the tenets of Conger et al.’s (2007) “family investment model” (p.179), suggests that middle class parents would be able to provide a cognitively stimulating home environment, supported by nurturing child rearing strategies due to the freedom provided by their financial resources.  However, from a different perspective, Bradley et al. (2002) suggest that some aspect of the relationship between parents’ social class/economic resources and the stimulating experiences offered to children, is also connected to parental beliefs and values about child rearing practices. A suggestion supported by Borduin et al. (1981) and Hoff-Ginsberg (1991) based on their observation of the child rearing practices of middle class parents. The authors (Borduin et al., 1981 and Hoff-Ginsberg, 1991) found the rich conversations of middle class parents with their children yielded an advanced language development via an exposure to intricate verbal structures, as compared to disadvantaged parents who did not have the financial resources to purchase cognitively stimulating materials to foster their children’s language development. As such, parents from a lower socio-economic group missed opportunities to engage their children in conversational experiences which would have beneficial developmental outcomes for them, and in the context of this study a nurturing parent-child relationship. 

As such, the literature review suggests there is some, albeit limited evidence that parents’ social class does have an influence on their child rearing strategies, and their beliefs and values about parenting. According to Conger et al. (2007) the severity of this impact is quite noticeable when parents have to attend to the additional pressures of economic pressures due to limited financial resources. Therefore, social scientists and policy makers like McLoyd (1990) and Lareau (2002) have claimed that parents’ social class and cultural differences in parenting values and practices contribute to the reproduction of inequality among social classes. Nevertheless, competing views proposed by Lareau (2002) claim that differences in parenting between social classes are situated in different cultural beliefs and values about parenting behaviour, rather than parents’ psychological well-being and their socio-economic /financial resources. This view may actually be relevant to parents within the multi-ethnic society of Trinidad and Tobago, where parents across cultural boundaries possess diverse child rearing beliefs and values which influence the type of parent-child relationship facilitated. 

Furthermore, Conger et al.’s (2007) “family investment model” (p.179), suggested that middle class parents tend to invest their income in creating a stimulating environment for their children, facilitated by nurturing child rearing strategies. Lareau’s (2002) “concerted cultivation” (p.748), approach to child rearing; the use of structured events to develop definite values and behaviours used by middle class parents indicate that parenting practices therefore cannot be isolated from parents’ social class or socio-economic status because their nurturing and responsive parenting strategies are part of a class based integrated cultural system. Nevertheless, the influences of social class and the culture of parenting are highly complex, and the components are intricately linked as Lareau (2002) claims in parents’ diverse cultural beliefs and values about parenting behaviour, and as Conger et al. (2002, 2007) suggest, in families’ social class and financial assets. I now move on to discuss the cultural child rearing practices within the ‘Trinbagonian’ and Caribbean ‘context, to understand how the influences of cultural and historical intergenerational child rearing practices contribute to the quality of parent-child relationships. 

2.7. The Influence of Historical Intergenerational Child Rearing Practices
Anderson et al. (1994) claim that from “both historical and contemporary perspective, corporal punishment features strongly in Caribbean childrearing” (p.378). Likewise, Cappa et al. (2011) also indicated adequate data, which substantiates the claim that African Caribbean families prefer punitive discipline strategies to manage their children’s behaviour. Reviewing past research studies on the documented intergenerational child rearing practices by Caribbean parents I have found substantial evidence as indicated by Anderson et al. (1994) and Cappa et al. (2011) which supports their claim that corporal punishment is usually the main strategy used by Caribbean parents to control children’s behaviour. For example, Arnold (1982) in her discussion on the use of corporal punishment as a child rearing strategy by Caribbean parents argues that corporal punishment is often favoured as a means of instilling “unquestioning obedience” (p.143), and behaviour in children. An argument supported by Payne (1989) who suggests long ago Caribbean parents relied heavily on corporal punishment to control their children’s behaviour, as they were of the opinion that type of punishment was necessary in controlling children’s behaviour, at the same time demonstrating a parent’s love for their children. Likewise, Leo-Rhynie (1997) claims that African Caribbean parents’ punitive discipline strategies are usually supported by biblical beliefs about sparing the rod and spoiling the child. In other words, Arnold (1982), Payne (1989) and Leo-Rhynie (1997) are implying that the use of corporal punishment by Caribbean parents was two-fold; disciplining children, and a demonstration of the extent of a parent’s love for his/her child. Indeed, I can assume from the arguments put forward by these authors that Caribbean parents felt if they did not discipline their children, it was an indication that they did not love or care for them. Similarly, Rohner et al. (1991) argue according to anthropological research (Arnold, 1982; Rohner, 1985) the cultural belief among Caribbean parents is that the use of corporal punishment is considered to be a component of effective parenting, and parents who fail to physically admonish their children for inappropriate behaviour are deemed to be bad parents. Therefore I can conclude, based on the empirical evidence offered by Arnold (1982), Payne (1989), Rohner et al. (1991) and Anderson et al. (1994) from a historical perspective parents were taught via the transference of intergenerational child rearing practices that to be a good parent, corporal punishment was an effective means of obtaining obedience, compliance and respect from children. 

Alternatively, Payne and Furnham (1992) found in their Barbadian parental study an adaptation of the “Block Child Rearing Practices Report” (p.19), wide-ranging views about the socialisation of children. The parents’ nurturance scores suggested that they were generally less likely to strongly endorse parenting practices relating to support of intellectual curiosity than those relating to physical or emotional nurturance. While their restrictiveness scores indicated that some parents were of the opinion that the socialisation of children should be restrictive and punitive, and others believed that children are their parent’s “property” (p.31), and they are expected to be obedient, obligated, and committed to them, while remaining important to them. This study indicated that not all Barbadian parents used punitive discipline to manage their children’s behaviour and there was an indication that some parents favoured responsive and nurturing child-rearing practices. Similarly Brown et al. (2008) claimed in the findings of their study on child rearing practices of Jamaican parents who experienced harsh parenting as children, indications that that they will always be emotionally available for their children, and as such would maintain open communication with their children, despite economic hardships and geographical distances. Within the context of this research project such findings by Payne and Furnham (1992) and Brown et al. (2008) support the need for a study like this one which aims to highlight the practical strategies used by parents to facilitate a warm and responsive parent-child relationship. I suggest that documented evidence by research studies which seek to examine and understand the processes used by Caribbean parents to facilitate a responsive parent-child relationship can be part of the change process, which moves away from the use of corporal punishment as a discipline strategy for Caribbean parents. 

Nevertheless, it is not clear from my review of the literature what type of influence corporal punishment had on the facilitation of a close parent-child relationship. Gershoff (2002) suggested corporal punishment has the potential to negatively affect the parent-child relationship, as it can cause children to be angry and fearful of their parents. While, the findings from McLoyd et al.’s (2002) longitudinal study support the relationship between spanking and behaviour problems, when they found that children who were frequently spanked exhibited increased behaviour problems as compared to their peers who were infrequently spanked by their parents. Furthermore, Gershoff (2002) found evidence of a connection between the use of parental corporal punishment and its associative aggressive and anti-social behaviour displayed by the children who were beaten. In fact, Boeldt et al. (2012) argue that when young children are reared by harsh parenting behaviours, they may tend to exhibit aggressive anti-social behaviours because for these children they have learnt aggression is used as a means of self-expression. 
Additionally, Baumrind et al. (2002) propose that when spanking is used as the only form of punishment, it does not promote children’s social competence and sense of morality, and cautions that parents who are easily frustrated and impulsive should avoid spanking their children, as the severity of the punishment may be classed as child abuse. In fact, Kotch et al. (2008), Widom et al. (2007)(a), and McHolm et al. (2003) suggest that abused children are prone to display a range of anti-social behaviours, which may prevent them from forming stable relationships. In other words, child abuse is a contributing factor to child morality, mental health issues in children and display of risky sexual and criminal behaviour, which can negatively impact upon the parent-child relationship (Widom et al. 2007(b); and Hussey et al. 2006). 

However, Kelley et al. (1992) and Larzelere et al. (2005) caution that the measurement of the effects of spanking on a child’s behaviour is plagued with debates around the indicators of what constitutes aggressive behaviour and aggressive discipline. Instead, they suggest that the severity of the punishment and its use should be used to determine the effects of spanking on children’s behaviour. Thus, the basis of the arguments surrounding the detrimental effects of corporal punishment on children’s behaviour must be addressed within the cultural context of the parents, because the use and severity of punishment is based on the cultural beliefs and values of parents. Moreover, McLoyd et al. (2002) who examined the influence of maternal warmth and the relationship between the severity of spanking and the child’s behaviour problems found that emotionally warm mothers did not encounter many behaviour problems from their children. Therefore, it can be argued that within the Caribbean context where corporal punishment is an intergenerational child rearing practice transferred from one generation to the next, the findings from McLoyd et al.’s (2002) study would be used to justify the need for greater research within the Caribbean on the harsh effects of corporal punishment on children’s developmental outcomes. In fact, Roopnarine et al. (2013) claimed that although in some societies specific effects of harsh parenting can be contributed to behavioural problems in children, within Caribbean societies where parenting practices present a paradox, there is a need for more research to indicate the effects on parenting styles that use a combination of nurturance/warmth and controlling/harsh punishment. 

This study therefore attempts to understand the views of parents and to work with them to develop practical strategies to foster nurturing and responsive parent-child relationships within the multi-ethnic society of Trinidad and Tobago. An argument supported by Rohner et al. (1991) who advocate that “encouraging parents to abandon culturally condoned practices such as frequent and severe physical punishment seems responsible and yet not culturally insensitive” (p.691). In other words, it seems acceptable to encourage parents to evaluate the intergenerational parenting practices they have adopted, so they can determine if their own values and beliefs about parenting are in the best interest of their children’s development. In the following discussion, I examined the varied cultural child rearing practices used within the multi-ethnic society of Trinidad and Tobago. 


2.8. Child Rearing Practices within the Multi-Ethnic Society of Trinidad and Tobago
According to Barrow (1998) the harsh socio-economic experiences of slavery and indentured servitude are usually attributed to the formation of deficient family patterns and punitive child rearing and socialisation practices in Trinidad and Tobago. Similarly, Arnold (1981) claim that West Indian parents who favour punitive child rearing and socialisation practices learnt that type of behaviour from the institution of slavery. As such, the multi-ethnic population of Trinidad and Tobago is influenced by its colonial background and cultural systems, which speak to notions of individualism and collectivism, and which add to the cultural differences of the different ethnic groups that presently reside in Trinidad and Tobago. Likewise, Logie et al. (2015) claim the socio-political climate of the Caribbean is inextricably linked to the historical influences of colonialism, slavery and indentureship and it is the cultural heritage of its people which is evident in the child rearing practices presently used by parents. In fact, Charles (2001) claims the society of Trinidad and Tobago can be described as having a multicultural mix of several cultures- African, Indian, Spanish, Syrian, Chinese, and Portuguese. Within this section, I critically examined the literature on how parents in Trinidad and Tobago raise their children. Given the complexity of Trinidad and Tobago’s historical and societal background, there is insufficient space in this thesis to consider the many influential variables of child rearing. Variables such as religious beliefs and values about parenting practiced by the different religious organisations within the ‘Trinbagonian’ society; (Hindu, Muslim, Christianity to name but a few), the laws of the country geared towards the protection of children, and political policies for children and families. However, the historical context of parenting within Trinidad and Tobago is significant to this study and will be examined within this section. 

From a socio-cultural perspective on parenting, every culture develops patterns of child rearing practices that is perceived by different cultures as either ‘good or bad’ parenting (Roopnarine et al. 2013). Therefore, it seems safe to state that parenting behaviours have diverse consequences for children’s developmental outcomes. Research carried out by Descartes (2012) and Williams et al. (2006) on child rearing practices in Trinidad and Tobago and the Caribbean has indicated that there are two specific styles of parenting used by parents; authoritarian or authoritative, which represents two parenting styles from Baumrind’s (1971) typology of parenting. For example, Williams et al. (2006), cited a study conducted by Barrow (2005) of two communities in Trinidad and Dominica which focused on parents’ child rearing practices, and beliefs about children’s development. The findings of the study found that parenting in the Caribbean contexts are usually categorised into two kinds: conservative or traditional, which I interpret to be either authoritarian or authoritative. Hence, a child can have strict parents who only use corporal punishment to manage his/her behaviour or the child can have a parent who may use spanking, denial of privileges, and the provision of reasons why certain types of behaviour should be avoided to manage their child’s behaviour. Additionally, William et al. (2006), drawing on a study by Barrow (2005) stated the findings of the study also indicated that the parents in Trinidad and Dominica perceived their children to be dependent, innocent and only becoming a person when they move to adulthood, rather than just being children in their own right. As such, these findings suggest that children’s voices or the rights of the children as human beings, were not frequently considered by parents when choosing their child rearing strategies, and instead they relied on the punitive intergenerational parenting style to manage their children’s behaviour. 

Likewise, from a cultural perspective on child rearing in Trinidad and Guyana, Williams et al. (2006) made reference to a study on child rearing practices of African Caribbean and Indian Caribbean parents conducted by Roopnarine et al. (1997). The findings of the study found similarities with the child rearing practices of the African Caribbean and Indian Caribbean parents with the use of corporal punishment, as well as differences used in caring for boys and girls. As such, the authors (Williams et al. 2006) stated that Roopnarine et al. (1997) cautions about generalising how the Afro-Caribbean and Indo Caribbean parents defined appropriate and inappropriate behaviours in their children, due to the influence of religious and cultural beliefs, ethnic differences and personal and historical child rearing practices. Similarly, Descartes (2012), who made a comparison between the child rearing practices of the Indo-Trinidadian and Afro-Trinidadian argued that the value system of the Indo-Trinidadian parents is based on collectivist principles of interdependence on family members, as compared to the Afro-Trinidadian parenting value system of autonomy and independence. In stating this argument of collectivism and individualism values of Indo - and Afro-Trinidadian parents, Hodge (1996) cited in Descartes (2012) argues that their ancestors came to Trinidad from different cultures, for different reasons, and came to different roles. For example, the Afro-Trinidadians came as slaves, which led to the erosion of some of their African cultural identity and an adoption of an European individualistic way of thinking, while the Indo-Trinidadians came as indentured labourers and were permitted to retain their ancestral and traditional identity of their Indian ancestors and collectivist culture. 

Even though in the present society of Trinidad and Tobago, one has seen an evolution in the parenting styles of the Indo- and Afro-Trinidadians based on the influences of the European and American parenting styles, there is still a noticeable underlying distinction. Both the Indo-Trinidadians and Afro-Trinidadian parents are anchored in their cultural and religious beliefs of collectivism and individualism in the values used to rear their children, and as such, there tend to be observable distinctions in the developmental outcomes of their children. In other words, the value system of the different ethnic groups is a significant factor, which should be closely examined to understand cultural approaches to child rearing practices. 

Nevertheless, despite the claims cited by Williams et al. (2006) and Descartes (2012) from my professional experiences, I believe that there are varied parenting strategies used by Caribbean parents of varied ethnicities which may have diverse levels of parental nurturance and engagement, which would contribute to the development of unique parenting styles. In fact, Lipps et al. (2012) in their study on parenting and depressive symptoms among adolescents in four Caribbean societies claimed that parenting styles within the Caribbean are conceputalised by a combination of monitoring and nurturing practices, which suggest that parents use a mixture of parenting styles to rear their children. Similarly, Samms-Vaughn (2005) claimed in her study that Caribbean middle class parents are showing a movement away from harsh discipline strategies, towards alternative/developmentally appropriate discipline strategies in managing their children’s behaviour, and as such contributing to closer parent-child relationships. Thus, I believe that parents of young children may also tend to use a variety of parenting strategies, that are based on intergenerational parenting practices, cultural values and beliefs about the role of the parent, as well as parenting strategies they have chosen based on several influences. Therefore, this study in seeking to understand the process used by parents and early childhood professionals to facilitate warm and responsive parent-child relationships would seek to identify/define:
1.	What nurturing and sensitive child rearing strategies parents actually use to develop a warm and responsive relationship with their children?
2.	What beliefs and values inform the nurturing and sensitive child rearing practices of parents?
3.	How should parental sensitivity be measured within the ‘Trinbagonian’ context?
The discussion now moves onto defining specific characteristics of nurturing and sensitive child-rearing practices. 

2.9. Defining Nurturing Parenting
From a developmental psychology perspective the act of parenting influences the psychological development of the parents and the child. For example O’Connor (2002), claims some observational studies on parent-child relationships tend to focus separately on the behaviour of the child and parent, while others focus on dyadic behaviours based on the measurement of the parent-child relationship. For instance, from a behaviourist perspective studies such as those carried out by Baum et al. (1981) and Patterson et al. (1979) either cluster the relationship between children and their parents into Baumrind’s (1971) typology of parenting styles or focus on specific dimensions of parenting; warmth versus restrictive. Baumrind’s (1967) typology of parenting provides a useful description of parenting styles (authoritative, authoritarian and permissive) and the emotional tone representative of each parenting style. In providing a description of authoritative, authoritarian and permissive parenting styles, Millings et al. (2012) claim that authoritative parents provide children with firm but fair boundaries within a nurturing and supportive home environment, while authoritarian and permissive parents provide children with limited structure and inconsistent boundaries. In other words, according to Baumrind’s (1967) typology of parenting authoritarian parents usually foster warm and nurturing parent-child relationships, while authoritative parents may not have a responsive relationship with their children, as they may be concerned with their children undermining their parental authority. 

Moreover, Wahler et al. (1989) and Allen et al. (1994) suggest when the dimensions of parenting are discussed it is usually in reference to a specific form of psychopathology in the parent or the child; be it mental illness or the effects of child abuse and maltreatment on children’s behaviour. For example, Scott et al. (2011) suggest that the factors of inadequate warmth and neglect of children are examples of parenting behaviour that usually contribute to the risk of children displaying behaviour disorders. Therefore, when the dimensions of parenting are viewed from a psychopathology lens the deficiencies of the parent is highlighted as one of the main reasons for the children’s inappropriate behaviour. Similarly, O’Connor (2002) advocates that the dimensions of parenting should not confine research on parent-child relationships to a particular model, but seek instead to use different perspectives to understand the diverse components of the relationship parents develop with their children. I am of the viewpoint that the use of a parenting model will not take into full consideration the ecological context within which parents from diverse cultures parent their children, and the findings from the parenting model may not reflect a true representation of the parenting context. 

However, Webster-Stratton (1998) provides an alternative view on studying in isolation specific dimensions of parenting, in the context of creating parenting intervention programmes for targeted groups of parents. Webster-Stratton (1998) argues in such context, there is value in analysing specific dimensions of parenting to develop intervention programmes to assist parents in developing a specific parenting style. For example, Wahler et al. (1989) used an inter-behavioural model to study dysfunctional mother-child interactions, while Darling et al. (1993) used an integrative model to distinguish between parenting style and parenting practices, and Millings et al. (2012) used a structural equation model to examine the intra and interpersonal associations between romantic attachment and caregiving responsiveness and parenting styles. These studies conducted by Wahler et al. (1989), Darling et al. (1993) and Millings et al. (2012) all focused on specific dimensions of the parent-child relationship, which provided parents and professionals with an insight into the complex variables of the parent-child relationship. Therefore, I can conclude that there is contextual value in examining in isolation specific dimensions of parenting as well as the relational aspects between two or more dimensions of parenting. For this study, I am actually interested in specific dimensions of parenting, which I believe are non quantifiable; warmth/support and sensitivity/responsiveness, and the effectiveness of these dimensions of parenting in guiding children’s behaviour to facilitate a responsive parent-child relationship. 

Brown et al. (2013) in their discussion about parenting in the twenty-first century claim that defining and understanding the meaning of good parenting is complicated, because there is no comprehensive framework for good parenting. However these authors (Brown et al. 2013) agree what is known for sure is that positive developmental outcomes for children are not solely dependent on parental input. For example, other ecological factors such as parents’ social network, socio-economic resources, their cultural and societal beliefs and values about parenting and intergenerational parenting practices are some of the influential issues to be considered within the facilitation of a responsive parent-child relationship. Moreover, Eve et al. (2014) caution that the definition of good parenting is usually plagued with ambiguities when it comes to assessing the strengths and weaknesses of parenting. As such, the authors (Eve et al. 2014) sought to address the ambiguities within the definition of ‘good parenting’ by conducting a study that “explored the convergence and divergence of different professional groups’ opinions on good parenting” (p.114). The findings of their study indicated that the different professionals (magistrates, lawyers, social workers, psychologists and community service workers) who participated in the study agreed on six categories that can be used to define good parenting. The categories were: 
1.	Insight - “an awareness of one’s role as a parent, including understanding your individual child, their needs and your ability to provide for those needs” (p.118). 
2.	willingness and ability - “a parent’s motivation to parent coupled, with a sufficient capability to parent long term” (p.118)
3.	day to day versus complex long term needs - “meeting the basic developmental needs of a child, whether they be physical, emotional, safety, discipline, or cognitive, while also balancing the longer term needs of a child, enabling the child to reach their potential and develop into a well-adjusted human being” (p.119)
4.	child’s needs before own - “a parent’s ability to identify their child as a dependent person, prioritising the child’s needs, which may involve sacrifice and protection” (p.119)
5.	fostering attachment - “the need for caregivers to encourage bonding and attachment with a child, in order to establish security, comfort and confidence” (pp.119-120)
6.	consistency versus flexibility - “the ability of a parent to provide consistent parenting in all regards, however at the same time remain open and flexible to change (p.120)

I purposely listed the six categories agreed upon by the different professionals within Eve et al’s. (2014) study to highlight the potential parental strengths that can be used as indicators to identify the quality of the parent-child relationship across cultures. Although the categories are broad, it seems to me it is a step forward in defining and understanding what may be conceived as ‘good’ parenting within the ‘Trinbagonian’ society, as each ethnicity could add specific cultural indicators under each category. Based on the different indicators outlined above that have been used to define parenting, I am of the opinion that many variables - psychological, socio-cultural, and parental need - should be considered to understand and adequately conceptualise the dimensions used to define parenting. Within the next section, I closely examine how a parent’s self-confidence influences their psychological functioning and the child’s developmental outcomes

2.10. Responsive Sensitive Parenting - Psychologically Mature Parents
Bornstein (2005) suggests that parenthood can positively influence the psychological development of parents and their self-esteem because parenthood encourages growth in understanding one’s ability to manage parenting challenges. I agree with this suggestion because I believe that in seeking to understand parents and their motivation to be nurturing parents, one must consider the psychological changes they undergo when they become responsible for the life of another human being. In fact, Young (1999) argues that the traditional concept of parenting as a set of predefined roles is fading in the background, and emerging is the developmental journey of parenthood towards parents understanding their selfhood. In other words acknowledging that parenthood comes with basic roles, the psychological growth of parents should also be examined in analysing one’s parenting practices and its effects on children’s developmental outcomes. There is a school of thought which argues that parents should be psychologically mature to be a sensitive parent with the capacity to develop a warm and responsive parent-child relationship, and that is the school of thought I will now examine. 

The indicators of sensitive parenting according to Belsky (1984) can be found in the analysis of the factors that may influence a parent to abuse their child. Sensitive parenting is closely linked to the dimensions of human functioning, which includes the parent’s personality and developmental history. As such, Belsky (1984) argues that it is useful to consider and speculate on a description of the type of personality which is most likely to promote sensitive parenting. For example, during the early childhood years it has been highlighted by Baumrind (1971) that a child’s cognitive-motivational competence and healthy social-emotional development is supported by attentive, warm, stimulating, responsive and non-restrictive caregiving. As children grow, parenting that is supported by consistent discipline with reasoning and expression of parental warmth has been found to have positive effects on children’s holistic development (Tamis-LeMonda et al. 2009). Therefore, parenting that is sensitively attuned to children’s holistic development scaffolds the emotional security, social competence, and the cognitive development of children and their ability to regulate their behaviour (Belsky 1984). The question what kind of parent is able to provide sensitive and nurturing parenting to their children has led to the speculation that the parent should be psychologically mature, in order to display empathy for others and to be nurturing of others (Belsky 1984). 

An alternative view to the concept of parents’ psychological maturity is parent’s self-efficacy or self-confidence, which is specifically related to their evaluation of their parenting competence and their perceived ability in managing their children’s behaviour and guiding their development (Coleman et al. 2003). Implicit in parent’s evaluation of their parenting behaviour is the parent’s cognitive ability to demonstrate an understanding of appropriate parenting behaviours, as well as confidence in their ability to engage in such behaviours. Coleman et al. (2003) highlighted that mothers with high self-efficacy displayed responsive, stimulating parenting that resulted in limited child behaviour outcomes, as well as demonstrated the ability to cope with stresses. Additionally, Bohlin et al. (1987) and Kwok et al. (2000) suggest that efficacious parents tend to experience a sense of personal empowerment which renders their parenting tasks manageable and rewarding, and this facilitates their intrinsic motivation and commitment to be an effective parent. Likewise, Bornstein et al. (2007) claim that adults who evaluate themselves as competent parents tend to act as constructive partners in their children’s development. In other words, confident parents who usually act in psychologically beneficial and responsive ways with their children learn about their capabilities, and sense of self, and their ability to cope in diverse contexts. The emphasis here is on the parent’s self-confidence, belief in their parenting ability, and child rearing strategies, as such, a parent’s positive parenting practices are related to positive developmental outcomes for their children (Coleman et al. 1997). The psychological aspects of parental functioning suggest therefore that there is a connection to a parent’s developmental history. 

Studies carried out in the 1980s - Belsky (1980) on child abuse, Hall et al. (1980) on parental depression and Sagi (1982) on fathering - suggest that there is a linkage between parents’ psychological well-being and their parental functioning.  Likewise, studies carried out in the twenty-first century - (Deater-Deckard 2005; Duncan et. al. 2009; Farkas et al. 2010; and Laukkanen et al. 2014) - on the psychological aspects of parenting, focus on both the external and internal factors that may contribute to parents’ psychological well-being. For example, Duncan et al. (2009) created a model of “mindful parenting” (p.255), which contends that practicing daily mindfulness within the parenting role is an avenue for promoting healthy parent-child relationships, as well as to strengthen parents’ ability to parent calmly and consistently and to be able to cope with parenting challenges. Additionally, Duncan et al. (2009) suggest that “mindful parenting” (p.255), can act as a psychological buffer for parents to cope with parenting-related stressful situations that may have the potential to disrupt their psychological well-being. In other words parents who carefully consider the consequences of their parenting practices on their children’s behaviour are able to facilitate a nurturing and sensitive relationship with their children. 

However, Laukkanen et al. (2014) who examined the inter-relationship between a mother’s parenting styles, her children’s temperament, and the role of maternal well-being within the interactive process, advocates that examining a mother’s psychological well-being and enhancing her ability to understand her child’s temperament should be considered as an important factor in preventing dysfunctional parent-child interactions. Likewise, Bornstein et al. (2012) suggest that the development of a healthy emotional relationship between parents and children should consider the influences of their individual psychological make-up, as well as their ecological and cultural contexts.
Therefore, there is value in examining the psychological frame of mind of parents when analysing the factors that may contribute to the facilitation of a warm and responsive parent-child relationship, because there is a connection to a parent’s psychological well-being and his/her ability to cope with their children’s behaviour and challenging parenting issues. 

Based on the linkage between a parent’s psychological well-being, personality, and developmental history and their effects on their parental functioning as argued by Belsky (1984), Duncan et al. (2009) and Laukkanen (2014) it would be reasonable to conclude that parents who engage in sensitive and responsive parenting can be characterised as having a mature and healthy personality. My conclusion is in contrast to Mazur’s (2006) argument discussed in her study on parents’ biased appraisals of daily parenting hassles, where she suggests that parents should be trained to appraise children’s challenging behaviour and daily parenting challenges realistically, in order to decrease their psychological distress and thereby increase their feelings of efficacy within the parenting role. The findings of Mazur’s (2006) study claimed that once parents view their parenting challenges or their children’s behaviour within a realistic framework, they tend to maintain a positive perception of their parenting style which in turn contributes to their self-efficacy as a parent. Hence as Bornstein et al. (2010) suggested parents’ assessment or belief about their parental behaviours can be an effective tool to explain the reasons for their chosen parenting practices, as well as act as means of evaluation that can be used to change their parenting behaviours. For example, it is implied that confident parents use effective coping strategies for stressful situations and as a result, display adequate well-being, it is claimed that such parents will tend to positively assess their parenting capacity and use a nurturing approach to parenting their children. Additionally, Bornstein (2012) claims the distinctive patterns of beliefs and behaviours in a parent’s culture shape their parenting behaviours and influence the type of care and experiences their children receive to become competent members of society. In essence, the parenting beliefs and goals of parents are likely to influence the type of relationship they have with their children by the type of guidance given in defining for their children acceptable and unacceptable characteristics that are within their cultural expectations. The points raised by Bornstein et al. (2010) and Bornstein (2012) emphasise the significance of parents having a set of parenting beliefs and goals to guide them in developing a warm and responsive relationship with their children.  In the next section, I will discuss how parents’ intergenerational beliefs about parenting can influence their capacity to engage in responsive and sensitive parenting behaviour. 

2.11. Responsive Sensitive Parenting - The Influence of Intergenerational Parenting
Bornstein (2005) argues that parents are entrusted with the responsibility to prepare their children to be the next generation, and such a responsibility is hinged on positive developmental outcomes for their children and the society as a whole. Nevertheless, this leads me to question whether all parents understand the extent of their responsibility and if they are all capable of completing such a task. The rationale for my question stems from my professional observations and work with parents who view parenting as an imposition to their lifestyles and as such, limited effort is extended to the emotional quality of the parent-child relationship. Studies suggest in instances the act of parenting may be plagued with stressful challenges, either within, or without the parent’s control, and such challenges may contribute to the parent’s stress level (Dotterer et al. 2012; and Vyncke et al. 2013). For example, Conger et al. (1992, 1993, 2007) argue that when parents are stressed due to limited financial resources they become unresponsive to their children’s needs. In other words, a parent’s limited family income may diminish their capacity to be fully involved with their children, and at times may have to adopt specific survival strategies to limit the effects on their children’s well-being (Bronte-Tinkew et al. 2005; Lee et al. 2009). As such, in my professional role I have wondered why some parents practise parenting the way they do. 

There is a proposition; that parents tend to use either the same, or similar child rearing parenting behaviours they experienced as children. Honig et al. (1996), drawing on the work of Bandura (1986), suggest that some parents may tend to use the same harsh parenting strategies with their children because of the parenting behaviours that were modeled for them during childhood and in some cases this may include physical chastisement. Likewise, O’Connor (2002) claims that longitudinal studies usually have the strongest data to test the notion that parenting behaviour is connected to an individual’s experiences of being parented. However, longitudinal studies by Maestripieri (1999) and Gonzalez et al. (2001) were to assess the effects of maladaptive behaviour in the offspring of animals as opposed to human relationships. Nevertheless, Conger et al. (2012) in their discussion on the continuity and discontinuity on harsh intergenerational parenting, argue that there is evidence via research on animals and humans to support the proposition of the continuity of intergenerational parenting behaviours that can be partially attributed to shared genes between mother and child. Therefore, more data is required to determine the mechanisms to explain the continuity and non-continuity of intergenerational parenting behaviours. As such, greater evidence is required to specifically identify how intergenerational parenting behaviours are passed on from generation to generation. 

On the other hand, Honig et al. (1996) found in their study of grandmothers and their daughters to ascertain congruence and disparity in their child rearing attitudes and techniques, that the mothers showed an increased understanding about child development in their parenting strategies. Honig et al. (1996) stated that the mothers were able to have affectional relationships with their children and have reasonably functioning families. The findings did not show any differences in caregiving and the moral dimension of parenting behaviours between the grandmothers and mothers. However, differences were noted within the personal-social areas of child rearing, where the mothers were a bit more flexible in developing a close parent-child relationship. Nevertheless, Honig et al. (1996) cautioned that further insight is needed to fully comprehend the domains of intergenerational parenting attitudes and practices and its effect on future societies. 

On the other hand, Conger et al. (2012) posit that harsh intergenerational parenting can be discontinued by the act of co-parenting. The authors stated that there is a possibility where one parent who experienced affectional parenting in their childhood, could model for their partner affectional parenting behaviour which can be a pathway to changing/breaking the cycle of harsh intergenerational parenting behaviours. Such a proposition implies that parents may need to be cautious in the selection of partners by ensuring that at least one of them (mother or father) have experienced responsive and sensitive parenting in their childhood, if the harsh cycle of intergenerational parenting is to be discontinued. Alternatively, Bornstein et al. (2011) claim that co-parenting is shaped by the cultural values, beliefs, and expectations of each parent and as such, they need to continually discuss the strategies they will use to co-parent, while providing a safe and nurturing home environment. Additionally, Majdandzic et al. (2012) claim that co-parenting is influenced by the quality of relationship between the parents as well as the child, is interrelated, and as such, influences the approach used by the parents to merge their individual beliefs about child rearing. This therefore means that the concept of co-parenting requires continuous dialogue between partners as they combine their beliefs and expectations of parenting even if they may live in different households. 

Although the ideas about the connection between intergenerational parenting and the development of responsive and sensitive parenting behaviours require more evidence; the ideas presented within this section support my argument that the parenting behaviours used by parents with their children can be viewed as a reflection of the parenting behaviours they experienced in their childhood. Thus, it would seem reasonable to suggest that within the ‘Trinbagonian’ parenting context that the notion of co-parenting to model warm and supportive parenting behaviour be considered as a factor in relation to overcoming the authoritative parenting of older generations. This idea of support for parents will be discussed in further detail in the next section that looks at the value of providing support to parents.

2.12. Support for parents- Fostering Warm and Responsive Parent-Child Relationships
Eshbaugh et al. (2011) advocate because the early childhood period produces rapid growth in children’s development it is suggested that parenting behaviours be frequently changed to match the developmental needs of children, and such flexibility would maintain the level of warm and responsive parenting provided to young children. I support Eshbaugh et al.’s (2011) suggestion about the need for parents of young children to continually change their parenting behaviours to meet their children’s rapid growth and development. This is why the discussion within this literature review has indicated that parental behaviour influences children’s developmental outcomes, and hence there is a need for parents to display competent parenting behaviours. Additionally, I am aware that perspectives of competent parenting behaviour are situated within diverse ecological variables, therefore competent parenting behaviour in one culture may be described as incompetent parenting behaviour in another culture. As such, I can conclude, identifying the influences on parental behaviour is a complex task, due to the diverse historical, political, and socio-economic societal and personal factors of parents. These factors range from intergenerational parenting practices, socio-economic parenting values and beliefs to name but a few. 

As discussed earlier from an ecological theoretical perspective, I suggest to gain a deeper relative understanding of parenting it is important to locate parenting styles within the societal and personal contexts of children and families. Mullin (2012), in her discussion about parent’s abuse and neglect of children, argues that societies should have a stake in children’s social emotional development. This is because the emotional effects of children’s maltreatment by their parents would be eventually felt by society, via their behaviour in schools, or the justice system where they may end up due to their inability to adhere to the laws of society. I suggest that Mullin’s (2012) emphasis of the domino effects of the parent-child relationship on the child’s developmental outcomes, speaks to the need for the provision of support for parents in being competent parents. 

Additionally I argue that Bourdieu’s (1977) social capital theory, where one’s social networks and resources are viewed as the significant components of social capital, could be used to emphasise the importance for parents to establish some measure of social support to assist them in developing a close relationship with their children. In fact my argument is supported by Ensor et al. (2010) who argue, “theoretically the importance of assessing social support come from Bronfenbrenner’s (1979,1986) argument that contextual factors are pivotal to understanding contrasts in parental practices and style” (p.129). In other words, to fully examine a parent’s parenting behaviour the quality of the parent’s social network should be considered to ensure that the parent is not parenting in isolation. This could be the reason why Geens et al. (2012) claim that researchers (Osborne et al., 2001) emphasise the buffering effect of social support in reducing the stressful components of the parenting process. Therefore, there is documented evidence to support the idea of support for all parents within their parenting role when emphasising the value of facilitating responsive parent-child relationships. 

From my experiences of working with young children and their families, I have observed that for some parents the components of their social network may not offer diversity of opinions about parenting, or supportive and encouraging family and friends, which means that they are left without a cooperative and trusting social network. Therefore, there will be a need for a support network outside of one’s social capital to be provided to parents who require specific parenting guidance. For example, in England the ‘Sure Start’ programme was developed in the 1990s with the aim to provide intervention and support for parents within disadvantaged communities to act as a buffer for poverty and deficient social networks. Additionally, the ‘Sure Start’ Children’s Centres as they have become known more recently, provide training for parents and children in a variety of life skills, playrooms for children, an opportunity for parents to spend time together and individual counseling for parents to facilitate a responsive/ nurturing parent-child relationship (Department of Education 2010). Thus, I suggest such a programme acts as a mechanism of social support for parents who may not have a supportive social network especially within the ‘Trinbagonian’ society where there is limited support for parents due to the lack of national children and family policies. 

Similarly, Lipps et al. (2012) claim with the intervention of a home-visiting parenting programme in the Caribbean such as the “Roving Caregiver Programme” (p.9), there is a possibility of the metamorphorisation of the parenting styles of parents. Trained early childhood educators are used as a means of social support for parents by modelling and encouraging the use of developmentally appropriate parenting behaviours to scaffold the child’s development and a nurturing parent-child relationship. Likewise Mills et al. (2012) emphasise that in Australia home-visiting programmes provide young parents with parent education and support as they acquire parenting skills and develop their self-esteem. The goals and objectives of these home-visiting programmes are examples of social support for parents. 

Professionally I have never met parents who did not need some measure of support in their parenting role. For example, the transition to parenthood can be quite an emotional and life changing experience for parents, and parents who are not prepared for these changes could find it useful to have a supportive network until they have settled into their parenting role. Likewise, the parents who are prepared for the lifestyle changes of parenthood may also need additional support in finding solutions for unexpected parenting issues, such as preparing nutritious and attractive meals for toddlers. Hence, I usually describe parenting as an ‘on-the-job’ training experience. Although expectant parents may undergo some preparation for parenthood, like the Canadian home visiting and centre-based programme (Rahman et al. 2008) that prepares young mothers for parenthood within the last trimester of pregnancy, in my experience the majority of the parenting knowledge is constructed while parents are immersed within the parenting role. 

Like Pelletier et al. (2002) I believe that teachers play an important role in encouraging parents to develop responsive parent-child relationships by modeling for parents nurturing and responsive parenting strategies, thereby creating a parent-teacher partnership that can act as a means of support for parents. In fact, Hango (2007), Rogers et al. (2009) and Topor et al. (2010) emphasise when parents develop a close relationship with their children’s teachers and schools, their actions positively contribute to their children’s sense of self, and competence in their educational success. Similarly, Cuckle (1996) and Lawrence-Lightfoot (2003) claim that when educators encourage a close home-school partnership it opens the pathway for genuine parent-teacher relationships as they both embrace the power and responsibility they share in the education of children. Comer (2001) suggests that once teachers use a welcoming and helpful attitude in their communication with parents, which Tett (2001) calls “parent-centered, dialogic approach (p.196), Lawrence-Lightfoot (2003) calls the “essential conversation” (p.xxv) and McWayne et al. (2004) coins a “collaborative dialogue” approach (p.374) they are likely to encourage parental involvement. Woodruff et al. (2005) indicate that there is value in ensuring that the issue of fostering genuine parent-teacher relationships be a part of the professional development training of early childhood professionals, because as Hughes et al. (2001) suggested they may not fully understand the type of communication approach to be used with parents. 

Additionally, Birch et al. (1997) suggest when teachers develop a close teacher-child relationship (or “professional love”  (p.312), according to Page 2011), with their students it affords children the opportunity to openly express their emotions, which may elicit appropriate guidance from the teacher in adjusting to the culture of the school environment. Professionally I have witnessed where close teacher-child relationships resulted in children learning how to manage and express their emotions within a safe space, and as such contributed to their being comfortable in the expression of their feelings. Similarly Denham et al. (2012) and Zinsser et al. (2014) posit that when teacher’s guide children’s emotional responses in the expression of their feelings, they positively influence the children’s social competence, academic performance and by extension their holistic development. Thus, even though for some children their relationship with their teachers maybe characterised by disagreements and insecure dependence (Pianta et al. 1997), the close teacher-child relationship a pre-schooler develops with his or her teacher is influenced by the quality of parent-child relationship during the first few years of a child’s life (Petrie et al. 1995; Anthony et al. 2005). Consequently, I advocate for parents to obtain some measure of support, if required, in the development of warm and responsive parent-child relationships. In the following section, I will discuss an empowerment framework that can be used to design parenting programmes that are aimed at supporting parents in developing warm and responsive relationships with their children.

2.13. Framework for Parent Education Programmes
The act of parenting is situated within the culture and society of parents and as such, parents tend to construct their knowledge of parenting from their subjective experiences, characterised by intergenerational cultural values and beliefs. Leung et al. (2009) suggest “the challenge of parenting in contemporary society is precisely the indeterminacy that parents have to bear in the face of risk and uncertainty, when traditional practices and or wisdom are no longer able to solve their problems” (p.355). Therefore, it can be argued that the design of parenting programmes can act as a means of a support network to provide parents with the necessary resources to solve challenging parenting issues, especially when their traditional practices prove to be inadequate. The use of an empowerment framework to support parents in reflecting upon and analysing their parenting behaviour, may be used to design parenting programmes within the ‘Trinbagonian’ context which I explore next. 


Lam et al. (2012) in their discussion about empowerment of parents in parent education programmes argue that parent educators should work in collaboration with parents claiming, “at the core of parent empowerment is the awareness that lived experience is the source of learning in parenthood” (p.72). In other words, the task of parent educators is to affirm the effective components of the parenting behaviour of parents, while working in partnership with them to acquire additional parenting skills and competencies to scaffold their children’s developmental needs. Furthermore, Lam et al. (2012) claim that when parents and parent educators work in partnership they educate each other on behalf of children, as the lived experiences of parents are acknowledged and understood, and the support provided are relevant to their present needs. This argument is supported by Hallam et al. (2007) who claim that the use of parent education programmes as an intervention tool in altering parenting behaviour and the parent-child relationship has gained public recognition.  One such programme that has gained public recognition in the United States is highlighted by Bermudez et al. (2011) who examined the effectiveness of a culturally responsive parenting class for single Mexican American Mothers that used a “strength-based and non-pathologizing stance” (p.370) framework. In other words, the parenting classes focused on identifying and enhancing parents’ strengths rather than approaching the parenting classes by identifying the deficient skills of parents. 

Similarly, Clayton et al. (2008) claim that parent educators who work with parents with cognitive disabilities may find it useful to follow a set of parent-centered principles, that consider parents within their full ecological context. These parent-centered principles; starting from the parent’s understanding of their parenting behaviour to the validation of their positive parenting practices, while working towards achieving agreed upon goals, situate the foundation for an empowerment framework for parenting programmes which takes into consideration the ecological context of the parents, as the emphasis would be focused on multi-component interventions.  These multi-component interventions would facilitate collaboration among professionals to provide individualised interventions/services to meet the needs of families, as well as continuous community support, which act as the ‘social capital’ for parents. 

Prilleltensky et al. (2000) discuss proposing a shift in the priorities of psychological and social interventions to foster the well-being of children and families and conclude that intervention programmes aimed at supporting parents in their parenting role suggest the use of a “social responsibility model” that would “lead to social policies that support all families” (p.99). One such social policy could address the type of support that could be offered to low income single parents without a reliable social network who may be adversely affected by socio-economic challenges (Zalewski et al. 2012; Fouts et al. 2012). The focus of parenting intervention programmes should identify the need for specific social policies (eradication of poverty, the provision of adequate housing and safe communities etc) that are required to support all families in using nurturing and sensitive parenting practices. I agree with Window et al. (2004) and Leung et al. (2009) that parenting programmes should not be viewed as a cure-all or one size fits all model, but as a component of a family based strengths perspective, where the professional would encourage parents to reflect on their parenting behaviour and the desired developmental outcomes they seek for their children. 

An empowerment framework used to design parenting programmes is not a new one. In fact, in reviewing the literature (Spaccerelli et al. 1992; Gross et al. 1995; Gross et al. 2003; Wolfe et al. 2003; Lipman, 2005; Fantuzzo et al. 2007; Hanisch et al. 2010; Day et al. 2012) identified parenting programmes that were designed specifically to enhance the parent-child relationship, using an empowerment framework. Thus there is evidence to suggest such programmes not only have a place in contemporary society, but that such models can be adapted for use to respond to the variations in historical and cultural needs of families within the context of their own communities. My preference for using an empowerment framework for parenting programmes aimed at supporting parents in the facilitation of a responsive parent-child relationship, is based on my professional experiences of working with parents from disadvantaged communities. I have observed that targeted parent education programmes aimed at changing a specific parenting behaviour, is usually not effective in assisting disadvantaged parents to sustain the changes in their parenting behaviours. As such, when these parents are faced with parenting challenges they resort to familiar parenting behaviours that may not be in the best interest of their children’s development. 

Spaccarelli et al. (1992), Moran et al. (2004) and Fantuzzo et al. (2007) argue when the ecological context of parents are not addressed within the parenting programmes, parents are returned to poverty stricken or violent communities without any follow up support to help them address their socio-economic stressors affecting the quality of their parenting behaviours. Sanders (1999) suggests that targeted parenting programmes may have a high attrition rate due to many reasons and usually the parents who do not complete the programmes are the ones who return to their original parenting behaviours that contributed to their children’s behavioural problems. Therefore, because parents’ ecological issues are not addressed within the context of the targeted parent education programmes, when these parents return to their homes, they are still faced with the socio-economic stressors that affect the quality of their parenting. Consequently, I am in support of parent education programmes that focus on the holistic development of parents, like the “Rational Emotive Therapy” (p.301), approach suggested by Bennet et al. (2013) which addresses strengthening parent’s self-efficacy within their parenting role through affirmation, evaluation and reflection of their parenting behaviour, to facilitate a warm and responsive parent-child relationship. 

2.14. Summary - Why parents parent the way they do?
In this literature review I have discussed the range of ecological and personal factors that influence styles of parenting which I believe facilitate warm and responsive parent-child relationships. For the purpose of this study, I have used the theoretical principles of Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory, Erikson’s (1980) first three stages of psychosocial development and Bronfenbrenner’s (1975) ecological theory to define warm and responsive parent-child relationship. I defined a warm and responsive parent-child relationship to be one where the parent displays sensitivity to the child’s emotional and holistic needs and the nurturing interaction the parent engages with his/her child on a daily basis. I depicted parenting sensitivity as the different ways parents actively engage their children from engaging in their children’s favourite activities to reading daily stories or just spending time in the company of their children, by accepting them as individuals in their own right and with their own individual behaviours. In my critical literature review, I have sought specifically to examine the underlying arguments that claim to promote the positive influences of a warm and responsive parent-child relationship. This is because the positive construct of parenting in the literature has tended to be overshadowed by the comparison of parents who are deficit within the context of child abuse, and the psychological disorders experienced by parents. I have focused the discussion in this chapter deliberately within the positive rewards of parenting, as this was not highlighted previously as a topic worthy of discussion in its own right. 

I have discussed the theoretical framework of the literature review from a developmental psychology perspective, where I examined some components of Bowlby’s  (1969) and Ainsworth et al.’s (1978) attachment theory, Erikson’s (1980) psychosocial theory and Bronfenbrenner’s (1975) ecological theory to establish the focus for my study. I agreed with the components of the theories that provided empirical evidence on the benefits derived for the child, parents, and society from a nurturing/responsive parent-child relationship. As such, I sought to define nurturing parenting, discussed the parenting behaviours of psychologically mature parents and the influence of intergenerational parenting. This discussion emphasised the complexity of myriad issues that comprised the concept of parenting, and by extension responsive and nurturing parent-child relationships. The social context of child rearing practices in the Caribbean and Trinidad and Tobago were discussed from a historical perspective, as I examined the transference of intergenerational child rearing practices of corporal punishment. I reviewed research studies (Arnold, 1982; Rohner, 1985; Payne, 1989; Anderson et al. 1994) which indicated that Caribbean parents felt in order to be a good parent, corporal punishment was an effective means of obtaining obedience, compliance and respect from children. I highlighted research studies (Payne and Furnham, 1992; Roopnarine et al. 1997; William et al. 2006; Descartes, 2012) that indicated some Caribbean and ‘Trinidadian’ parents were moving away from a total reliance on corporal punishment due to documented evidence on the harsh effects of corporal punishment on children’s emotional development. These parents were using a combination of nurturance and warm child rearing practices to develop a responsive parent-child relationship (Descartes, 2012; Lipps et al. 2012; Roopnarine et al. 2013). Nevertheless the literature (Roopnarine et al. 1997, cited in Williams et al. 2006) emphasised that child rearing practices of Caribbean parents cannot be neatly placed within Baumrind’s (1971) typology of parenting, due to the fact that within the Caribbean context extended family members and neighbours also contribute to the rearing of children either together or in the absence of children’s biological parents.

Finally, the literature review explored the issue of providing supportive parenting programmes to foster warm and responsive parent-child relationships. The two points I emphasised was firstly, one of ensuring that the framework of the parenting programmes are culturally responsive to the parenting needs of the parents by operating from a “strength-based and non-pathologizing stance” (Bermudez et al. 2011, p.370). This is due to my preference of first validating parents parenting behaviour before offering them alternative parenting strategies. The key point within this discussion was ‘empowerment of parents’ to develop parenting behaviours that nurture warm and responsive parent-child relationships. 

The second point of emphasis addressed the issue of delivery methods used in parenting programmes. I discussed the value of professionals working in collaboration with parents, by offering diverse delivery modes to accommodate their parenting responsibilities; the possibility of roving community caravans/buses to reach parents in both rural and urban areas were highlighted for further discussion. This literature review sought to emphasise the value of warm and responsive parent-child relationships for children, their parents, their families, their communities and by extension the ‘Trinbagonian’ society as all parents work towards altering punitive intergenerational child rearing practices (historical, political and socio-economic factors) to facilitate warm and responsive parent-child relationships. In the next chapter, the discussion explains and justifies the research design for this study. 

CHAPTER THREE
                                 Research Methods & Methodological Structures

3.1. My Perspective on the Value of Research in Early Childhood Development 
For this qualitative study, I used a case study approach supported by individual semi-structured interviews and three focus groups to collect the required data over a three-month period. A detailed description of the research methods used can be located later in this chapter on pages 64-86 (case study methodology), pages 66-70 (semi-structured interviews and focus groups) on pages 79-86. This study used two types of participants; ten sets of parents from a University early childhood centre in Trinidad, and four early childhood professionals; two from the early childhood centre used by the parent participants, and two from different organisations that offer early childhood services to disadvantaged parents in Trinidad and Tobago. Later in this chapter on pages (70-79) the participants for the study are introduced in detail and my reasons for selecting them discussed. Based on the two types of participants chosen, the aim of this study is to deconstruct what nurturing and sensitive child rearing strategies were used by the parents, to alter punitive intergenerational child rearing practices and to develop warm and responsive parent-child relationships, with the support of early childhood professionals. 

This research is intended to challenge my beliefs and ideas about parent-child relationships, and to extend my thinking about the theoretical principles which guide my professional practice with young children and their families. My positionality as a researcher cannot be separated from my research because the research questions I pose communicate to the participants and the intended audiences of this study, the context within which I operate, and the moral, political, social values and beliefs that motivate my research. Clough et al. (2012) summarise my positionality as a researcher by claiming, “the positionality of the researcher affects research designs and processes as well as the ethical practices which are inevitably present throughout any study involving human beings” (p.10). In other words, my research design would always be influenced by my social values, beliefs, and my perception of the world. Likewise, Watt (2007) suggests that researchers be aware of their subjective motives for conducting a study and the implications on the trustworthiness of the study. Therefore, the research design took into consideration my bias of the topic. My bias for the facilitation of a warm and responsive parent-child relationship stems from my personal experiences of being parented by parents who were unable to develop a close parent-child relationship with me. From this personal experience, I have always sought to theoretically understand the reason(s) why some parents could not develop an emotional bond with their biological children, and this personal experience is without a doubt a complex and meaningful issue. Yet, I formed the view that not all parents have the emotional capacity to be loving parents. Additionally, based on this assumption, as an early childhood practitioner, and in spite of these complexities I have always sought to understand why some parents are able to develop close parent-child relationships and others struggle to develop such a relationship with their children. Therefore, from my professional experiences of working with parents from diverse cultural contexts, I came to the view that some parents may need support for their parenting practices. As such, in the literature review, I discussed where some authors (Hall et al. 1980; Belsky, 1984; Coleman et al. 2003; Conger et al. 2012), cited depression, and emotional immaturity as reasons why some parents are unable to develop an emotional bond to their children. Additionally, I critically analysed the views of Ensor et al. (2010) and Mullin (2012) who emphasised the need for providing parents with a social support network, which made sense to me in the context of my professional work and this study. 

Nevertheless, in agreement with the methodological literature (Hammersley, 1993 and Sampson 2004), by declaring my bias about the research question allowed those in the proposed study to view my ‘humanness’ as a researcher in my quest to understand the complex components of parent-child relationships. Thus, I acknowledge the fact that my research cannot be ‘free’ from my ‘values and beliefs’. I have attempted to be reflexive about my biases of the research topic at all times throughout this study, or as Stenhouse (1981) puts it: to remain “conscientiously ‘self-critical’ about my beliefs and values as they relate to the phenomena being investigated” (p.109). Although the implications of my bias may have unfolded throughout the data collection (interview and focus group questions asked of the participants) and analysis process (chosen vignettes of the participants’ voices), I suggest this subjective view did not have an overpowering influence over the participants’.  Partly because throughout the research based on the suggestion of Stenhouse (1981) to be always aware of the influence of my beliefs and values on the research topic, I continually reflected upon my own position and paid rigorous attention to the need to be aware of any possibility of influencing the participants’ responses to the posed questions. Despite the fact that all the participants eagerly shared their views and did not appear to be intimidated by my role, it would be naïve of me not to accept that the participants may perceive me to hold the power, and in this regard to share with me what they thought I wanted to hear. Nevertheless, because I was aware of this possibility I went to great lengths to reassure them on every occasion we met that their child rearing strategies were not being judged. Therefore, I believe that by taking such a reflexive approach as suggested by the methodological literature (Stenhouse, 1981; Hammersley, 1993; Sampson, 2004) allowed me to mitigate as much as possible for this occurrence. The research design for this study was carefully chosen and the reasons for my choices are discussed next. 

3.2. Research Design - Qualitative Research
Alasuutari (2009) suggests qualitative research adopts a humanistic approach with emphasis on understanding the participants’ perspectives on the phenomena being studied. Similarly Hossain (2011) claims with its heredity in the interpretivist paradigm, qualitative research seeks to discover the cause of human behaviour and the knowledge, attitudes, beliefs and fears that influence human behaviour under contextually specific situations. In particular, qualitative research is useful when seeking to understand the ways in which humans behave as evidenced within the data collection. For example, Hossain (2011) argues the strength of qualitative research yields in-depth descriptions and impressive insights because the qualitative researcher examines the “’why’ and ‘how’ questions not just the ‘what’, ‘where’ and ‘when’ questions” (p.145) from a small focused sample. Likewise, Wong (2014) contends that qualitative research is based on the assumption that understanding the experiences of small numbers of people is of more value, and the data can be used to “build a theory or to identify a phenomena for further research” (p.132). Comparing all the views expressed above about the value and effectiveness of qualitative research, the intention of this qualitative research design was to understand how a group of parents went about the task of developing a responsive relationship with their children despite being harshly parented. Additionally, how a group of early childhood professionals supported the parents in developing a close relationship with their children. In asking a ‘what’ question, emphasis was placed on illuminating the quality of their parental functioning as discussed in the literature review on (see pp.42-52) and the knowledge, attitudes, beliefs and fears that influenced their behaviour. Additionally in asking, a ‘what’ question highlighted the strategies used by the early childhood professionals, to support parents in developing nurturing and sensitive parenting actions, to facilitate a warm and responsive parent-child relationship. As such, the study sought to determine; ‘What nurturing and sensitive child rearing strategies were used by parents to alter punitive intergenerational child rearing practices, to develop warm and responsive parent-child relationships with the support of early childhood professionals?’ Therefore, I determined a qualitative research design that used a case study approach, supported by semi-structured interviews and focus groups, was best suited to examine the aforementioned question. The sample which will be discussed in more detail on (see pp.70-79), were made up of middle-class parents and two early childhood professionals from a University early childhood centre in Trinidad, while the remaining two early childhood professionals were from two different organisations in Trinidad that offer early childhood services to low-income families. 

In order to meet the intended goals of this study the research design took into consideration specific components. There were no intended comparisons or generalisations with the parents at the early childhood centre who participated in the study, and the ones who did not, my intention was simply to indicate the strategies used by the parents within the study to develop a responsive parent-child relationship and describe the developmental benefits derived by their children. The research design focus allowed me the freedom to be flexible by creating several opportunities during the data collection process to interpret and understand the participants’ perspectives, meanings, and values they attributed to their parent-child relationships. As Denzin et al. (2013) contend “qualitative research is endlessly creative and interpretative” and “qualitative interpretations are constructed” (p.30); as such, “there is no interpretative truth” (p.30). Therefore, as a qualitative researcher, I hold the views of Denzin and others (2013) that there are multiple realities to social phenomena, and as such, the research design of this study allowed me to employ diverse interpretative strategies to make sense of the data collected. 

The design also provided varied options on the presentation of the data to effectively communicate the study’s findings and afforded me the opportunity to extend my knowledge about the components to be considered when assessing the emotional quality of parent-child relationships. Flick et al. (2007) summarise the components of the research design of this study when they claim a “good research design is a result of reflection, planning and clear decisions” (p.17) and the design should be “sensitive, flexible, adaptive to conditions in the field” (p.17). Furthermore, as Lloyd-Jones (2003) suggests the design of each qualitative research study can be described as unique because the qualitative researcher is in control of the design process by “continually deploying reflexivity and evaluative skills to data analysis and to the decisions concerning the direction of the next step of the study” (p.33).  My aim as a qualitative researcher was to understand how the participants interpreted the parent-child relationship and the extent to which their interpretation changes or co-creates with my understanding of the quality of relationships parents develop with their children; my research design is tilted towards the authenticity of the voices of the participants. This is because as Seale et al. (1997) claim “authenticity rather than reliability is often the issue in qualitative research” (p.379). In trying to maintain the authenticity of the research design, I acknowledge the quality issues that may be encountered in obtaining the data, and used a case study methodology. In the next section, I discuss the components of the case study methodology I used as part of the research design. 

3.3. Research Design - Case Study Methodology
This research used a case study approach. Baxter et al. (2008) contend the philosophical underpinning of a case study methodology is based on the constructivist paradigm, which claims that an individual’s reality is based on his/her perception. Constructivism supports the social construction of reality between the researcher and the participants, while the voices of the participants provide a description of their views of reality. Hyett et al. (2014) claim there are two case study approaches; social constructivist paradigm proposed by Stake (1995) and Merriam (2009), and the post-positivist perspective, proposed by Yin (2012), Flyvbjerg (2011), and Eisenhardt (1989) that have contributed to the theoretical frameworks and guidelines that characterise the case study methodology. According to Thomas (2011) the definition of a case study is based on diversity of “themes and priorities” (p.512). He argues that sociologists, educators and psychologists tend to use an interpretivist framework compared to health practitioners and lawyers who tend to use a case study as a means of illustrating specific phenomena. Despite the differences in epistemological starting points for defining a case study, Thomas (2011) argues that there are commonalities for case studies across disciplinary margins and suggests that Simons’ (2009) definition of a case study emphasises the methodology that incorporates diverse methods. This is in comparison to Stake’s (2005) definition of a case study, which Denzin et al. (2005) claim, “analytical eclecticism is the key” (p.512). In other words, the components of a case study take into consideration the use of diverse methods for obtaining data and an open approach in the analysis of the data to depict a realistic representation of the participants lived experiences. As such, Njie et al. (2014) suggest that the focus of a case study is to illuminate the distinguishable attributes of a phenomenon, which is usually anchored within real-life contexts. In a discussion about what he claims to be the five misunderstandings of case study research Flyvbjerg (2006) argues that the “closeness of the case study to real-life situations and its multiple wealth of details are important” (p.223), for subtle differences in the views of reality, and the concrete learning experiences of the researcher via feedback from the research process. Thus, the use of a case study is more appropriate for research that aims to illustrate a realistic picture of the participants’ lived experiences as it pertains to the research topic, and this is why a case study approach was chosen for this study. 

Considering the variety of case study definitions, I decided that my research fits most closely with the definition provided by Thomas (2011) who suggests that case studies provide a holistic analysis of an inquiry into a phenomenon, which uses one or more methods to illuminate the uniqueness of a case. Consequently, the ‘case’ at the heart of this study is the ten sets of middle-class parents from a University early childhood centre in Trinidad who became the participants for the research, which explored how they altered punitive intergenerational child rearing practices (historical, political, and socio-economic factors) within the ‘Trinbagonian’ society, which hindered responsive parent-child relationships. In addition, the case study includes the views of four early childhood practitioners who have collectively gained over fifty years of experience assisting parents in the development of warm relationships with their children. Cohen et al. (2011) claim the best characteristic to describe a case study strives to portray “what it is like to be in a particular situation, to catch the close up reality and thick description of participants’ lived experiences of thoughts about and feelings for a situation” (p.290). Cohen et al.’s (2011) claim focuses the intention of this case study, which aims to examine the realistic parenting experiences of the parent participants to develop a responsive parent-child relationship, and the professional experiences of the early childhood practitioners who support parents in their parenting role. 

Despite my extensive literature review on the characteristic of a case study, I found there was no single ‘blueprint’ I could emulate in planning this case study. The characteristic of this particular case is governed by the purpose of the research question and the theoretical guidelines used for case studies. It sought to accurately portray the lived experiences, thoughts, and feelings of the participants. It provided the ten sets of parents with the opportunity to voice the type of responsive relationships they were developing with their children. Therefore, the main characteristic was to highlight the myriad of influences of the parent-child relationship within the ‘Trinbagonian’ context and to illustrate the domino effect of the quality of parental functioning on children’s holistic development, the parent-teacher relationship, and the effect of children’s behaviour on the ‘Trinbagonian’ society. 

The parent-child relationship is a complex one situated within diverse contexts, and as Bronfenbrenner’s (1975) ecological theory indicates the interrelated connection between the child and its environment has some measure of influence on the emotional quality of the parent-child relationship. Stake (1995), argues that case studies are usually situated within a number of contexts, which makes the findings of the case complex, but understandable. Within the context of this case study, I argue that there is a tendency to overlook the impact of the transference of punitive intergenerational child rearing practices (historical, political and socio-economic issues) of the ‘Trinbagonian’ society, when the analysis of children’s behaviour is connected to the quality of the parent-child relationship. Professionally, I have observed that parents are frequently blamed for their children’s deviant behaviour without actually considering the societal ecological variables within which some parents are constrained to demonstrate positive parenting behaviours. As such, this case study is situated within a holistic framework that considers the ecological environment of parents and their children.  

The methodology used for this case study took into consideration quality issues; strategies used to address ethical issues (which will be discussed in detail on pages 89-94) as well as strategies for the realistic representation of the participants’ viewpoints. Consequently, I used a combination of semi-structured interview questions designed specifically for the parent participants and the early childhood practitioners, who represented three different types of organisations that operate early childhood centres. The validity of the data from the semi-structured interviews was compared to the data obtained from the focus groups as I sought to expand the participants’ discussions and perspectives on the issue of the strategies they employed to build warm and responsive relationships with young children. The employment of diverse interpretative strategies allowed me to make sense of the data and to choose varied options to communicate the findings of the study.  

My choice for using a case study methodology supported by semi-structured interviews and focus group methods is based on my holistic research design by looking at the entire range of behaviours by the participants towards the transference of punitive intergenerational child rearing practices, (historical and environmental factors) that are influencing their parent-child relationships. As Njie et al. (2014) suggest in their justification for the use of a case study methodology, a case study “does a holistic inquiry by looking at the process or practice, the interaction with such a process and the meaning of such interaction for a more generic understanding of the case under study” (p.37). Furthermore, Yin (2003) argues that the case study method retains a holistic and significant characteristic of the closeness of real-life events. In other words, my use of a holistic approach for this case study has the potential to illustrate a realistic picture of the processes used by the participants to facilitate a warm and responsive parent-child relationship. The selection of the participants for the study and the reasons for my choices are discussed in the next section. 

3.4. Research Design - The Participants
According to Robinson (2013) for a qualitative study to be coherent, transparent, and trustworthy steps should be used to approach the selection of participants: use of defined criteria, a decision on the quantity and the selection strategy, and a specific location to source the participants. Similarly Chenail (2011) suggests in the research design a researcher chooses the participants for the study, the strategies that would be used to gain access to the participants, and the measures to be put in place to protect the participants from harm during and after the study. Furthermore, Chenail (2011) claims such strategies would assist the researcher in deciding on the selection criteria, type of sample, and location of study. For example, my choice of parent participants for this single case study was limited to the middle-class parent population that used the services at the University Early Childhood centre. However, if this was a national large-scale study not constricted by such factors as access to parents, a specified time frame, and limited financial resources, the study would have included parents across a diverse socio-economic strata. Nevertheless, I did take into consideration the limitation of my parent population for this study and included the voices of two early childhood practitioners who work with low-income parents to facilitate close parent-child relationships, as I felt their collective experiences of working with this parent demographic would add value to the data set. 
With the research design decided upon, the criteria for the selection of the participants defined, and the quantity of participants identified, I set about the task of recruiting both the parents and early childhood participants.

Descartes (2012) claim measuring the socio-economic status of ‘Trinbagonians’ is open to diverse interpretations as there are no set indicators used by the statistical office to ascertain a composite score for a given socio-economic status. In fact from a revisionary perspective I could argue that there still exists in our post colonial society a need to have improved information systems to limit the fluidity of defining the different levels of class: lower, middle, and upper class. Nevertheless, for the purpose of this small-scale study I concur that my use of the term middle-class encompasses a lot of fluidity based on the lens being used to define the class status of the participants: income, education level, occupation and social networks. As such, the parent participants were all categorised as middle-class professionals (secondary school teachers, social workers, police officers, pilots, corporate managers and university staff) whose children attended the University’s early childhood centre. The early childhood participants were all qualified (with at least a first degree) and established in their careers with five or more years’ professional experience of working within the field of early childhood education. In light of the assertion made by Logie et al. (2015) in their recent study on child rearing practices in the Caribbean that the monthly “median income in Trinidad and Tobago, according to the most recent Labor Force Report from the CSO (2008) is TT$3,000. (US$470)” (p.33), I can safely class my study participants within the middle-class social strata, because based on their professions they all earned more than the stated monthly median income. In fact I could argue that the participants of this study based on their professions earned even higher than the 16% lower middle-class participants of Logie et al.’s (2015) study who earned between “TT$3,000. (US$470) to TT$5,000. (US784)” (p.33). For example, according to a published document by the ‘Trinidad and Tobago Unified Teacher’s Association’ (TTUTA), dated December 19th 2012 and signed by the general secretary Peter Wilson, the new salaries for secondary school teachers was listed as “TT$14,632.” (p.1), (US$2,360), such a figure is way above the median income in Trinidad and Tobago of “TT$3,000. (US$470) as stipulated by the Labour Force Report from the CSO (2008)” (Logie et al., 2015, p.33). Therefore, the income of the two secondary school participants of this study would be listed as TT$14,632. (US$2,360) per month, this means that these participants could be securely placed within the middle-class social strata solely based on their incomes. Nevertheless, like Vyncke et al’s. (2013) broad definition of socio-economic status - education, occupation and income level, race, class, gender, health, lifestyle and social networks - the socio-economic status of my study participants were focused on and limited to the broader constructs of education, income, occupation level, and social networks, as such, all the participants were classed as part of the middle-class social strata within the ‘Trinbagonian’ society. 

The selection of parent participants was based on the first twenty out of thirty-five parents to return the signed consent form by a given date. I considered that the targeted number of twenty sets of parents was adequate overall to provide me with the in-depth information I sought, I concluded that given the diverse ethnicities of the parent population, if twenty families participated in the study I would have a small sample which represents the multiethnic society of Trinidad. Ten sets of parents returned the signed consent form. Among the parent sample of ten, nine were two parent families’ and one, a single parent (mother) family. While all six early childhood practitioners at the early childhood centre were invited to participate in the study, two returned the signed consent form.  Additionally the two early childhood practitioners; one from a non-governmental organisation and the other from a governmental organisation, that offer early childhood services to low income parents were invited, I determined their collective experiences of working with disadvantaged parents to facilitate close parent-child relationships would add value to the whole data set. I concluded that the professional experiences of these two participants would provide me with an insight into their views of whether there were any similarities or differences in the child rearing practices of the middle-class parents as compared to their experience of working with targeted group of parents from disadvantaged communities. 

The participant sample provided me with the opportunity to gain varied perspectives on how these parents who used the University child care facilities and were living in the postcolonial society of Trinidad and Tobago, could alter punitive intergenerational child-rearing strategies to develop a genuine relationship with their children. Additionally, I also wanted to further my understanding by including the voices of the early childhood practitioners, with different professional portfolios, but with a common thread of working with young children and their families, as they shared their practices of motivating and encouraging parents to develop a meaningful parent-child relationship. The inclusion of perspectives from both parents and professionals were intended to illuminate the complex issues surrounding altering intergenerational punitive child rearing strategies within the ‘Trinbagonian’ society to facilitate nurturing parent-child relationships. 

In sum nine sets of parents participated in the individual interviews, and nine sets of parents participated in the focus groups. Those who did not participate cited unforeseen family commitments as the reason. Nine out of the ten sets of parents took part in at least one of the focus groups. All of the early childhood practitioners took part in at least one focus group, and all of them participated in the individual interviews. The whole data set was collected over a three-month period (May to July 2013) with the individual interviews being conducted during the first month, and the focus groups being conducted in the second and third months. Selecting the participants for the study was relatively straightforward; however, the challenge for me was how to protect the identity of the participants, which I discuss in the next section.

3.5. Addressing the Issue of Confidentiality - Ascribing Pseudonyms to the Participants






Table: 3.1:  Parent Participants
Pseudonyms	Composition of Families	Participated in the semi-structured interviews	Participated in the Focus Groups
Participant: Mr AllockAge: Early thirtiesEthnicity: Spanish, Indian & ChineseOccupation: PilotParticipant: Mrs AllockAge: Early thirtiesEthnicity: Spanish, Indian & ChineseOccupation: Architect 	Mr & Mrs Allock &  3 sons: 9mths, 2.5yrs and 5yrs	No	Mother & father participated in focus group #1
Participant: Mr JamesonAge: Early thirties Ethnicity: African, Chinese and SpanishOccupation: Military PersonnelParticipant: Mrs JamesonAge: Early thirtiesEthnicity: African, Chinese and SpanishOccupation: Administrative Assistant	Mr & Mrs. Jameson & 2 daughters: 5yrs and 7yrs	Yes (Mother & Father)	Mother participated in focus group #1. Mother & father participated in focus group #3
Participant: Mr Aylward Age: Early forties Ethnicity: African and IndianOccupation: Entrepreneur Participant: Mrs AylwardAge: Early fortiesEthnicity: African and IndianOccupation: Police Officer	Mr & Mrs Aylward &daughters  4yrs , 10yrs, 16yrs & son 21 yrs.	Yes (Mother)	Mother & father participated in focus group #1
Participant: Mr Yeoman Age: Early thirties Ethnicity: Spanish, Chinese and AfricanOccupation: Assistant Manager Participant: Mrs YeomanAge: Early thirtiesEthnicity: Spanish, Chinese and AfricanOccupation: Social Worker	Mr & Mrs Yeoman & one son: 5yrs	Yes (Mother)	Mother & father participated in focus group #1. Mother participated in focus group #2
Participant: Ms Zugay Age: Early thirties Ethnicity: Spanish, Chinese, African, Indian & ChineseOccupation: Corporate Manager	Ms Zugay and daughter: 4yrs	Yes (Mother)	Participated in focus groups #1 and 2.
Participant: Mrs KrayAge: Late thirtiesEthnicity: African and ChineseOccupation: Secondary School Teacher	Mr and Mrs Kray and son: 4yrs	Yes (Mother)	Mother participated in all the focus groups
Participant:Mr Javar Age: Mid-thirties Ethnicity: African, Indian and ChineseOccupation: Secondary School TeacherParticipant: Mrs JavarAge: Mid-thirtiesEthnicity: African, Indian and ChineseOccupation: Secondary School Teacher	Mr and Mrs Javar and two sons: 3 and 5 yrs.	Yes (Mother)	Mother & father participated in focus group #1 and #2. Mother participated in focus group # 3.
Participant: Mr Irshad Age: late twentiesEthnicity: African and IndianOccupation: University StaffParticipant: Mrs IrshadAge: early fortiesEthnicity: African and IndianOccupation: University Staff	Mr and Mrs Irshad and daughter: 4 yrs.	Yes (Mother & Father)	Did not participate in focus groups
Participant: Mr Xylander Age: Early thirties Ethnicity: African, Chinese and SpanishOccupation: Manager Participant: Mrs XylanderAge: Early thirtiesEthnicity: African, Chinese and SpanishOccupation: University Researcher	Mr and Mrs Xylander and two sons: 4yrs and 9yrs	Yes (Mother)	Father participated in focus group #3
Participant: Mrs Nathoo Age: Late thirties Ethnicity: Chinese, African and SpanishOccupation: Corporate Manager	Mr and Mrs Nathoo and one daughter 16yrs and one son 4yrs	Yes (Mother)	Mother participated in focus group # 3


Table: 3.2:  Early Childhood Practitioners 
Pseudonyms	Participated in semi-structured interviews	Participated in focus groups	Occupation	Organisation
Participant: Ms Norden Age: mid-forties of Ethnicity: African and Chinese	Yes	Focus group # 1 & 2	Early Childhood Administrator	University Early Childhood Centre
Participant: Ms Klover Age: early fortiesEthnicity: of mixed ethnicity Chinese, Spanish, African and Indian	Yes	Focus groups #1, 2 & 3	Early Childhood Teacher	University Early Childhood Centre
Participant: Ms Cutts, Age: Mid-thirtiesEthnicity:  Indian, African, Spanish and Chinese	Yes	Focus groups #1 & 3	Early Childhood Practitioner	Department of Partnership (Pseudonym)
Participant: Ms Mumford Age: Late fiftiesEthnicity: Spanish, African and Chinese	Yes	Focus Groups #1 & 2	Early Childhood Practitioner	Poui Tree Foundation(Pseudonym)


In the next section, I will discuss and justify the use of semi-structured interviews and focus groups as the most suitable methods of data collection for this study. 

3.6. Research Design - Methodology (Semi-structured Interviews)
The individual semi-structured interviews lasted one hour to an hour and a half, and were conducted during the first month of data collection. All interviews took place in the privacy of my office at a time chosen by each participant. Although the original intention was to interview parents in their respective couples only two sets of parents, Mr and Mrs Jameson and Mr and Mrs Irshad, were interviewed together. Five fathers cancelled on the day of their schedule interviews due to work or family commitments, but their respective wives/partners attended the interview.  Likewise, the four early childhood professionals attended the individual interviews at their chosen time. 

My aim for the interviews was to enter the lived experiences of the participants as they answered the ten interview questions specifically designed for each type of participant (parent or early childhood professional). It has been argued in the literature that interviews provide researchers with a vivid insight and specific descriptions about the lived experiences and perspectives of participants in a study (DiCicco-Bloom et al. 2006; Cohen et al. 2011) suggest an interview is a flexible data collection tool that is multi-sensory and enables spontaneity to probe for in-depth responses to questions. Carcary (2009) cites the work of Patton (1990) who claimed that, “qualitative interviewing begins with the assumption that the perspectives of others is meaningful, knowable and able to be made explicit” (p.278). In other words, researchers who are seeking in-depth information about a topic are well advised to use interviews to obtain the required information they seek. Similarly, Knox et al. (2009) argue that the researcher’s philosophical beliefs about the acquisition and interpretation of data “have important implications for the structure of interviews” (p.570) and as such, researchers should aim to fully understand the influence of their beliefs on their chosen interview method. As a researcher who supports the co-construction of knowledge, the interview approach used for this study incorporated semi-structured interviews as a stimulus to generate a conversation on parent-child relationships with the participants and obtain descriptive data about the meaning of their experiences.  

However, as Patton et al. (2002) argue, interviews differ from daily conversations because interviews are conducted in a trustworthy manner by ensuring that the interview questions can reproduce similar data by using a systematic process, which highlights the transparency of the data collection, and analysis process. Therefore, in order to capture the participants’ emotions, thoughts, opinions, experiences, intentions and ideas on how they organised their parent-child relationships, I designed an interview guideline to obtain the relevant data to answer the research question as suggested by Ryan et al. (2009). I designed ten overarching interview questions which were carefully worded and sequenced and became the interview schedule. I then generated a different set of ten questions, similar in theme but suited to either the parents or the early childhood professionals (for the interview questions see: Appendix C (pp.204-206) & D, (pp.207-209). 

According to Ryan et al. (2009) semi-structured interviews usually consist of a specific number of open-ended questions that allow for flexibility on the part of the researcher in posing the questions and probing the spontaneous responses of the participants. However, the success of semi-structured interviews is dependent on the ability of the researcher to multitask as he/she is required to engage in attentive listening, while observing and interpreting the verbal and non-verbal communication of the participant and silently choosing a response that would stimulate further elaboration on the topic (Borbasi et al. 2002). Although Patton (1990) argues that by controlling the interview process with the use of the same questions, it reduces the participant’s flexibility and spontaneity to the questions, I disagree with his argument because the style of probing and questioning I used was different for each participant based on their personality, and responses to the questions. Many times I ‘went with the flow’ of the participants’ responses in the administering of the questions. For example, some parent participants were initially hesitant in answering the first question, and I had to use my knowledge about their children’s characteristics to make them feel comfortable and settled into answering the questions, while some parent participants immediately responded to the question; from the first sentence they uttered until the end of the interview. As Patton (1990) noted interview questions can be tailored to establish “in-depth communication with the person being interviewed, and to make use of the immediate surroundings and situation to increase the concreteness and immediacy of the interview questions and responses” (p.282). Therefore, my approach of ‘going with the flow’ during the interview sessions with the participants allowed me to be highly responsive to their personalities, and for some participants, they were able to share their memories of their parenting experiences by their own parents and the emotions brought on by such experiences. 

Furthermore, Cohen et al. (2011) in their discussion about interviewing noted: that the interviewer needs to “establish an appropriate atmosphere such that the participant can feel secure to talk freely” (p.422). Therefore, the interviewer should be sensitive and attuned to the participants by not revealing their biases and values of the topic, and avoid judging the participants’ responses. I was therefore re-assured that my approach of ‘going with the flow’ during the interviewing of the participants was relevant and valid for me to establish that level of trust and rapport with the participants.  My use of semi-structured interviews with the participants in this study provided me with an in-depth understanding of their world of parent-child relationships and as such, the interview method seemed fitting. In this next section, I discuss the justification for using semi-structured interviews with three focus groups as a means of emphasising the validity of the data collected from the participants. 

3.7. Research Design - Methodology (Focus Groups)
The focus groups were conducted during the second and third months of data collection and each session lasted between one hour to one hour and a half. All the focus groups took place in the conference room of my office building. I had a variation of attendance to the sessions by participants due to unforeseen family commitments. For example, for the first focus group I had eleven parent participants and four early childhood professionals, while for the second focus group I had five parent participants and three early childhood professionals, and for the third focus group I had six parent participants and two early childhood professionals. 

My aim for using focus groups was to generate the required data from the participants to seek a solution to the research question. It is currently argued in the literature (Morgan (1996), Rabiee (2004), Freeman (2006) and Wibeck et al. 2007) that focus groups are used across diverse disciplines and the method is quite popular among qualitative researchers who require in-depth data on a given topic. In the context of this study, I argue that the use of focus group as a method was used to expand upon the data collected from the individual interviews to create a collective understanding of the components of parent-child relationships. The aim of the focus groups for this study is discussed in detail in the next section, which justifies my decision to use focus groups as opposed to another research method.

3.8. Aim of Focus Groups
The common characteristics used to define the aim of a focus group range from organised homogenous group discussions on a specific topic to a form of group interview that uses the discourse between participants and researcher to generate in-depth data. The discussion within the literature (Peek et al. 2009; Freeman, 2006; Kitzinger, 1995) is divided on the pros and cons of homogeneity in focus groups and the credibility of the data generated from such groups. Kitzinger (1995) holds the view that a homogenous focus group could gain an advantage from the collective experiences of the group members, instead of a diverse group of people that may create a hierarchy within the group, and affect the data by the portrayal of the dominant voices within the group. 
Similarly, Peek et al. (2009) in their discussion on the issues of segmentation in the composition of focus groups claimed that there is no blueprint to follow as it relates to structuring homogenous groups based on pre-existing relationships. Instead, Peek et al. (2009) argue that the composition of a focus group should be dependent on the “goals and context of the research project” (p.41). Whereas, Freeman (2006) argued that homogeneity within a focus group might hinder the level of participation and discussion by the participants especially if there are status differences. Nonetheless, Wibeck et al. (2007) propose that in using homogenous focus groups strategies should be used to encourage the participants to contradict the opinions of each other and to encourage the elaboration and co-construction of arguments. 

Considering all the points raised about the advantages and disadvantages of using a homogenous focus group, I did not use a homogenous group for this study; instead I combined two different groups of participants - parents and early childhood professionals. Although the parents and early childhood educators had different perspectives and experiences of facilitating a warm and responsive parent-child relationship, I did not observe any hierarchical issues during the discussions within the focus groups.  Instead, I observed that both parents and early childhood practitioners were eager to share their experiences, and question the viewpoints that were contrary to their own opinions, based on the different topics discussed in the focus groups. This is the objective I had in mind when I decided not to have separate focus groups for the parents and early childhood practitioners. In fact, Kitzinger (1994) proposes that different participants within a focus group provides the researcher with an opportunity to observe how they express their views in relation to the perspective of the other participants. This process clarifies for the researcher the statements made by the participants which provided me with a good justification for their use in my study. Next, I discuss in detail how I used the focus groups within this study to generate the type of data I sought to answer the research question. 

3.9. Use of Focus Groups
Kitzinger (1995) indicates that focus groups are “useful for exploring people’s knowledge and experiences and can be used to examine not only what people think but how they think and why they think that way” (p.299). Freeman (2006) claims focus groups are used to encourage participants “to question each other’s responses, elicit clarification and explore caveats to their statements” (p.492). Massey (2010) argues that focus groups are “unique in that they allow data both from the individual, and from the individual as part of a group” (p.21). Rabiee (2004) points out that the essential aim of a focus group is to “understand, and explain the meanings, beliefs, and cultures that influence the feelings, attitudes and behaviours of individuals” (p.655). Yet, Peek et al. (2009) contend that focus groups can be used as a “social support function” (p.49) when participants share their experiences with others in similar situations and as such re-define their experiences. 

Given all the reasons in the literature for the diverse use of focus groups my underlying reason for using three focus groups within this study was to elicit the participants’ collective in-depth perception of the components of building a genuine parent-child relationship. I did question the usefulness of the focus group method in deconstructing a sensitive topic as parent-child relationships, and I did briefly consider that some parents might have been uncomfortable discussing such a topic with fellow parents and early childhood practitioners. However, professionally I was confident that I could facilitate the focus group with sensitivity, and an awareness of when to probe, and when to pull back. Indeed, when it actually came to it, the participants enthusiastically shared information with the rest of the group and did not seem to be daunted by the task.  For example, in the first focus group, Mrs Allock described her frustration of getting her three-year-old son to stop drawing on the walls with his crayons. She explained that although she provided him with an easel and papered walls, he still felt it was necessary to draw on the couch, despite her disciplinary actions. This participant wanted to know what other strategies she could use with her son, so that he could understand that it was unacceptable to draw on the couch. From sharing her experiences with her son with the other participants, Mrs Allock was able to obtain some additional discipline strategies, which she could have used with her son. My observation supported Peek et al’s. (2009) claim, which suggests that participation within a focus group, can act as a means of a support network based on the topic being discussed. Additionally, Kitzinger (1995) claims that group work can act as a buffer for taboo topics once the discussion is started by outgoing group members, the shyer members are then able to join in the discussion, because they feel supported by the group members in expressing common feelings and experiences. Therefore, the potential exists for focus groups to be used in research studies “for collective empowerment, social change and to develop the sociological imagination of the participants is indeed a powerful feature of the focus group method” (Peek et al. 2009, p.55). Overall, my use of focus groups within this study allowed the parent participants to validate the strategies they were using to develop a genuine parent-child relationship, as they shared, listened, and learned from the experiences of other parents and the early childhood practitioners. Additionally, the early childhood practitioners were provided with an opportunity to listen to the parents’ perspective as they discussed the challenges and joys of understanding their children’s emotional needs and budding personality. A large quantity of data was generated from the semi-structured interviews and focus groups and the value of combining such data is discussed below. 

3.10. Combining methods - Semi-Structured Interviews and Focus Groups
Morgan (1996) suggests two reasons for the comparison of focus groups to other sociological methods. The first reason determines if the same data can be derived from focus groups and other methods like individual interviews and surveys, and the second reason determines the unique contribution of the data to any field of study produced by focus groups and other methods. Consequently Morgan (1996) concluded in his comparison to data derived from focus groups and other methods that “focus groups cannot produce results that are simultaneously the same as and different from results of familiar techniques” (p.136). In fact Morgan (1996) used two examples from the literature (Fern, 1982; Wight, 1994) on studies that used both individual and group interviews; the comparison of the quantity and quality of data gathered from the two methods showed that the significance of the data lay in the comparability of the results produced.

For this study, I used individual semi-structured interviews and three focus groups because my aim was to use the data gathered from the two methods to complement as well as validate the information shared by the participants. I took into consideration the comfort level of the participants who may be more open to sharing their parenting experiences with me on an individual basis, and felt that beginning with the interviews a sense of trust was established between the participants and myself. The use of the focus groups was to explore the ideas expressed by the participants from varied perspectives as well as to validate the information shared by the participants, as they shared with each other the strategies they used to develop a genuine parent-child relationship. 

Carcary (2009) suggests qualitative research is a reflective process for the researcher as he/she has to defend their reasons for using their chosen research methods and challenge their assumptions, values, and beliefs about the research design and methods used to obtain the required data. Limitations would exist in my choice of research methods, but I was also convinced that given the type of participants identified for the study, and the type of data needed, the semi-structured interviews and the focus groups would provide me with the systematic process that was required for the collection of the data. The chosen method for the research study was a good match to my ontological and epistemological assumptions about social reality being personal and humanly created as I sought to interpret what each participant was telling me about how parents go about the task of creating warm relationships with their children. These two methods generated a large quantity of data. The way the data was handled is discussed next. 

3.11. Data Generated from the Research Methods
Certain aspects of the literature (Massey, 2010; Rabiee, 2004) claim the unique characteristics of a focus group is the large quantity of data generated by the participants and the diverse levels of interaction by the individuals within the group. Kitzinger (1995) highlights the point about interaction between participants in a focus group that could “facilitate the expression of ideas and experiences that might be left underdeveloped in an interview and to illuminate the research participants’ perspectives through the debate within the group” (p.302).  Likewise, Wibeck et al. (2007) suggest that the synergy generated from focus group discussions demonstrates to the researcher “how people engage in collective sense-making” (p.249). On the other hand, Morgan (1996) claims that the use of the vague term ‘synergy’ to describe the interactions among participants in a focus group does not capture how the participants query the views of their fellow participants and clarify their perspectives. On the contrary, Smithson (2000) proposes that the data generated from a focus group could be viewed “as a forum for generating public discourses about a topic and not as a way of uncovering participants’ ‘real’ views” (p.114).  Furthermore, Smithson (2000) claims the data obtained from participants within focus groups “requires an awareness of the contexts and the constraints on people’s accounts of their lives, and an acknowledgement of the things which are left unsaid” (p.114). 

As this discussion has shown there are both methodological benefits and limitations in using the focus group method within a research study, but at the end of it all, it is the researcher who chooses for the focus group, “what level of interaction best suits the research purpose” (Belzile et al. 2012, p. 470). However, based on my personal experience of conducting the focus groups for this study the observed discourse among the participants provided me with a wealth of information about issues faced by the participants in deciding what parenting methods to use to build their parent-child relationship. In addition to an insight into the participants’ values, beliefs, and the personal decisions they made to develop genuine relationships with their children, despite being harshly parented, the data challenged my ideas about the components of parent-child relationships. I was challenged by the collective data gathered from the focus groups to look at the parent-child relationship from varied contexts other than the historical, political and socio-economic contexts, by considering the psychological functioning of the parents and their ability to effectively nurture the emotional needs of their children while catering to their own emotional needs as a parent. The use of focus groups alongside the individual interviews ensured I was able to obtain an insight into the complexity of parent-child relationships. In the next section, I will discuss the strategies I used to establish trustworthiness and credibility of the methodological process.

3.12. Research Design - Establishing ‘Trustworthiness and Credibility’ of the Methodological Process
Gibbs et al. (2002) argue that the use of technology in qualitative research dates back to the first use of tape recorders to record interviews, as this proved to be an easier method for the researcher to document what was being said. For this study, the semi-structured interviews were audio recorded to preserve the true perspectives of the participants. Audio recordings assisted in capturing the ‘authenticity’ of the participants’ responses by clarifying the accuracy of their statements to specific discussion topics during data analysis, because I was able to continually replay their words in moments of doubt, confusion, and revelation. Additionally, the use of audio recordings allowed an immersion in the data as I critically analysed the responses of the participants to the interview questions and developed analytical themes to be explored in the focus group discussions. For example, from the moment I listened to the first audio recording of the interviews, I began identifying themes of the participants’ responses. This transcription process provided me with an opportunity to get close to the data and begin the process of identifying questions and themes, for further exploration within the focus groups. My use of a manual analysis of the audio recordings provided me with an opportunity as Brown (2002) suggests “to get close to the participants as human beings” and to “retain the socio-cultural contours of the data” (p.9). I felt one of the ways to establish credibility and trustworthiness of the participants’ perspectives was to ensure that my immersion in the data reflected the humanity of the participants within the context of the ‘Trinbagonian’ society. 

Therefore, validity of data was the main reason for using the audio recordings, I wanted to ensure that the data collected reflected an authentic representation of the participants’ thoughts, as well as demonstrated the rigour that was applied in the collection and analysis of the data. Gibbs et al. (2002) postulate the qualitative analysis process may be subjected to threats of “biased transcription and interpretation, the overemphasis of positive cases, a focus on the exotic or unusual, the ignoring of negative cases, vague definitions of concepts (or codes), inconsistent application of such concepts to the data and unwarranted generalization” (p.10). I kept the threats of the qualitative process as identified by Gibbs et al. (2002) in mind in the analysis of the audio recordings of the data, and ensured that all the themes (similar and unique) expressed by the participants were reflected in the findings of the data. This is because all the themes were connected and therefore together they held the key in understanding the complexity of parents altering their punitive intergenerational narrative to one of using nurturing and sensitive child rearing strategies to develop a warm and responsive parent-child relationship in the ‘Trinbagonian’ context.

Despite the flexibility of my methodological processes, the data was systematically and rigorously collected and took into consideration limiting the issue of one dominant voice being reflected in the focus group data. Smithson (2000) cautions that one of the limitations of focus group data is the issue of one or several individuals dominating the discussions. Considering Smithson’s (2000) advice, I wrote the questions that were discussed within the focus group on chart paper, which I strategically placed around the room, for participants to record their individual responses in a non-threatening manner (See Appendix G, p.216 for the questions). Although there were no observable instances of participants being placed in a life-threatening situation throughout the focus group discussions, I believe this strategy ensured that the data was not biased by only the thoughts of the vocal participants. Instead, I concluded this method catered for the participant who chose not to respond verbally on the topic, but who was able to contribute their written perspective on the issue discussed at the end of the focus group. 

3.13. Research Design - Addressing Ethical Issues 
According to Clough et al. (2012) “ethical practices are central to social science research, and decisions about research questions, participants, publication, methods, analysis and so on are all taken with due regard to ethical judgments about what is ‘right’ and the importance of avoiding harm to participants or as a result of the study” (p.187). In their discussion about ethical issues in research design and development, Clough et al. (2012) argue that when research involves humans, researchers are required to obtain ethical approval to ensure the protection of the participants and the researcher. Similarly, as Carter et al. (2013) argue, the ethical challenges and dilemmas of conducting research with humans usually permeate the study from inception, throughout the entire study and beyond. Ethical challenges such as defining clear boundaries between the participants and me based on the nature of our relationship, and protecting the identity and confidentiality of the participants were all considered within the research design; collection and analysis of data. For example, I pondered over the interview and moderator techniques I should use that would allow me to gain the trust of the participants while collecting the data, so as to communicate to them that their perspectives were respected and valued. As such, during the interview and focus group discussions I reassured the participants, that my role was not to judge their parenting strategies, but to understand the factors that motivated their parenting behaviour, and in the case of the early childhood practitioners, the contributing issues which influenced their actions to support and motivate parents, to develop nurturing parent-child relationships. 

For this study, I was required to obtain institutional ethical approval from the University of Sheffield (See Appendix H, page 214), as well as the University where I am employed who acted as the ‘gatekeepers’ and gave permission for me to access the majority of the participants for this study; the parents and two early childhood practitioners. The parents and staff of the University early childhood centre were informed about the study; out of thirty-five parents, ten sets of parents volunteered and out of six members of staff two members volunteered to participate in the study. Two early childhood practitioners who worked for two different organisations were initially approached via telephone and when they expressed interest, I emailed them the information package, and a consent form, which was returned to me two days later. (See Appendix A, pp.197-198 for the consent form and Appendix B, pp.199-203 for the Information sheet). 

The detailed ethical approach I used for this study went far beyond adhering to the institutional processes and became a central focus to ensure that the participants were not exploited in my search for new knowledge. According to Hossain (2011) respondents have a significant role in qualitative research therefore ethical considerations like “informed consent, no deception, right to withdraw, debriefing, confidentiality” (p.149-150), on the treatment of respondents should be highlighted and emphasised by the researcher. In fact, Wong (2014) proposes, “confidentiality and anonymity are paramount to the researcher and the participants” (p.139). Hence the reasons why I placed such emphasis on maintaining my responsibility as an ethical researcher which goes far beyond just following the correct ethical procedure. It is about thinking carefully about the selection of participants and revisiting time and again how to protect their identity, but also about ensuring that my choice of pseudonyms are respectful and reflect the cultural norms.  For example, I considered whether or not the use of a pseudonym which reflected their first name; Lesle or Jane, but this did not sit well with me as that would not be my usual form of address to the parents. Therefore, I used their surnames; Mr and Mrs Jameson and so on, which was more fitting. Additionally during the data collection period, I also regularly reminded them that they had the right to withdraw from the study at any given time without giving a reason. In the next section, I discuss the strategies I used to manage ethical concerns that arose throughout the study. 

3.14.“How will I identify and manage ethical concerns arising throughout the research?” (Chenail, 2011, p. 1720). 
This question posed by Chenail (2011) was always at the forefront of my mind during the data collection and analysis phases of the study, and when I was writing the final report. My main challenge was one of balancing a need to share the experiences of the participants and the protection of their identities. I was acutely aware of the claim made by Kaiser (2009) that breaches in confidentiality can occur via “deductive disclosure” (p.1), where people within their close circle of relationships can identify the uniqueness of the participants’ stories. Tolich (2004) suggests that the primary concern about the issue of confidentiality in the dissemination of results of a research study is if the participants’ close family circle use their prior knowledge of the participants to identify their lived experiences shared in the study. Based on the points raised on breaches of confidentiality by Kaiser (2009) and Tolich (2004) I was aware of the possibility that although I used pseudonyms to protect the identity of the participants, there was a likelihood the specific details of their stories could lead to their identity by their close social circle.  Furthermore, Kaiser (2009) argues that her alternative approach of defining informed consent protects participant confidentiality, and thereby ensures that the different levels of confidentiality can be maintained within a study are discussed with the participants, before data collection, and after the findings of the study. Kaiser (2009) goes on to claim that participants have a right to know the dilemma the researcher faces in conveying the detailed lived experiences of their social world, while simultaneously maintaining their confidentiality. Puncher et al. (2008) expresses a similar view on the issue of confidentiality in qualitative research by acknowledging the potential harm of interviewees and their close relations, even if information disclosed in a study is carefully divulged, because the ethical guidelines for conducting a research study only requires informed consent from the participant, before the start of the study.  Furthermore, Puncher et al. (2008) argue that even if the participants of the study are close to the researcher and agree to participate in the study “collaboration does not eliminate the possibility of manipulation” (p.426); in fact, it creates another ethical problem, which needs to be addressed in the dissemination of the findings of the study. The chosen pseudonyms for the participants and my selective use of their lived experiences were planned to take account of these points, and revisited frequently throughout the study in a bid to maintain the confidentiality of the participants. 

I was aware of the fact that there was an unspoken ‘power relationship’ for the ten sets of parents and two early childhood practitioners who worked at the University early childhood centre used by the families’ children, as I was positioned as part of the management team of the centre when the data was collected for this study. I did not want the parents to feel that I was judging their child rearing strategies, nor did I want the two practitioners to feel I was condemning the parental involvement approaches they were using at the centre. As such, being mindful of my ethical responsibility to the participants, I used a non-judgmental theme throughout the analysis and the presentation of the findings of the study, by checking and rechecking the data to ensure I provided an accurate portrayal of their shared perspectives. Puncher et al. (2008) suggest that when the goal of improving practice and the completion of a dissertation for a graduate programme is the intention of research, there is a greater potential of manipulation by the researcher when they have power over the participants. Nevertheless, as a result, of this power-relationship with the participants, I took specific steps to always act ethically throughout the semi-structured interviews by ensuring the participants were not scheduled for consecutive interviews to maintain their confidentiality from the other participants during the interview process. I also did not identify the statements of individuals in the powerpoint presentations during the focus groups, when the participants were deconstructing their perspective on a topic, and I only quoted their actual words in the presentation of the findings when I considered their contribution to the topic provided an alternative insight. This strategy for maintaining the confidentiality of the participants was effective because this seemed to create a culture of respect and the ability to listen, reflect, and respond to one another’s views even when they differed from another.  

Consequently, throughout the study, I continually reflected on the problematic issue of confidentiality that could arise when all the participants came together for the focus groups, and when I had to decide which aspects of their lived experiences to share within the findings of the study. As an ethically responsible researcher and moderator of the focus groups, I determined to use two ground rules as a safety procedure, because I was keenly aware that when discussing a sensitive and personal issue such as parenting, strong viewpoints could be expressed. For example, the discussions on the use of corporal punishment in the first focus group generated intense debate and the existence of the ground rules ensured that the opinions of all participants were respected and acknowledged. The following two ‘ground rules’ were designed as a means of being sensitive and open to different perspectives, which we referred to at times of intensity:
1.	Each participant is expected to demonstrate mutual respect for one another’s opinion, culture, and experience. Disagreements with statements made or ideas proposed should be discussed in an appropriately sensitive manner by providing an alternative viewpoint.
2.	A willingness by each participant to explore statements, questions, and ideas posed or made based on the personal experiences of fellow participants and the researcher, even if those views do not fit with your own experiences. 

Although the strong views expressed by the participants provided me with the in-depth descriptions I sought, I also wanted to re-assure the participants of my reliability and trustworthiness in protecting them from harm, hence the reason I implemented the two ground rules. I sought the participants’ feedback on the ground rules to which they all agreed made sense and to abide. The use of these two ground rules were a necessary part of my code of ethics for this study as they provided a framework to support my commitment to ensure there was no undue harm by providing a safety net that any views expressed would be respected. The approach I adopted fits with Freeman’s (2006) use of ground rules in focus groups, because these groups are designed to encourage the sharing of personal lived experiences, the establishment of these rules can support the questioning and clarification of such experiences within a safe environment. Similarly Peek et al. (2009) suggest such codes of practice as a means of establishing a communication protocol among the participants who are encouraged to take turns speaking and sharing their stories with a culture of respect and reciprocity. However, as a qualitative researcher, specific ethical codes of conduct must be adopted and adhered to protect the children and families involved. Consequently, it was my responsibility to remind the participants that the main ethical code of which I abide, as an early childhood professional, is the one of reporting child abuse to the relevant authorities. Therefore, it was imperative that should any concerns become known that I was clear their right to confidentiality would be waived. During the process of explanation, I gave all participants the opportunity to withdraw from the study. 

I was mindful that although this research study did not expose the parent participants to any physical harm, they were placed in a vulnerable position of exposing their self-efficacy as parents, by sharing with me their emotional journey of building a warm relationship with their children.  It remains my responsibility as an ethical researcher to ensure that the participants, who volunteered to participate in this study for the advancement of my understanding of parent-child relationships, were not exposed further to any vulnerable state before, during, or after the study is published. 

3.15. Summary  
“The good qualitative researcher does something for which there is no recipe” (Brinkman 2007, p.141). In seeking confirmation for the choices I made in the design of this study, I was comforted by the statement made by Brinkman (2007). The statement implied that each researcher creates his/her own research design based on their epistemological and ontological perspectives, and although some studies may have similar characteristics, there is a measure of the researcher’s uniqueness embedded within the study.  The research design I used for this study was unique, and reflected hints of my personality, my beliefs about research, and my views about the acquisition of knowledge. The design I used for this study provided me with the opportunity to listen and understand the lived experiences of the parent participants, as they shared their journey of developing a responsive relationship with their children, despite being parented harshly. Additionally, I was able to combine the voices of the parent participants and early childhood practitioners in deconstructing the emotional, psychological, ethical, and practical concepts of parent-child relationships by accentuating the support they can provide each other. The choice of the research design was based on my ontological and epistemological assumptions about social reality being personal and humanly created. My intended purpose for the study was to understand how a group of middle-class parents from a University early childhood centre were able to develop genuine parent-child relationships, by altering punitive intergenerational child rearing practices, with the support from early childhood professionals. The use of a case study design suited the goals and objectives of the research, which was identifying nurturing, and sensitive child rearing strategies used to develop warm and responsive parent-child relationships. Semi-structured interviews, and focus groups formed the mainstay of data collection methods. The use of these methods allowed the participants to share their experiences of developing a parent-child relationship by freely expressing their hopes, fears, challenges, and triumphs encountered within their parent-child relationship. Furthermore, the combination of methods ensured that I remained open and alert to quality issues, such as the creation of an ethical code of conduct for the participants and myself and the transparency and validity of the data collection process. 

























                                       Data Presentation & Analysis of Findings
4.1. Introduction
In this chapter, I discuss the approach I used to analyse the data; where I clustered the participants’ responses from the semi-structured interview questions to identify specific themes and codes, which were used to answer the research question. The themes that emerged from semi-structured interview questions one, three and four and the data from the first and second focus group; an extension of the listed interview questions, are discussed later on (pp.101-130). However, before I present the findings, in the next section I discuss the process I used to analyse the data.	

4.2. Framework for Analysis
Based on my experience as a qualitative researcher, the analysis of data implies a series of steps: sorting into specific categories, themes, and codes to aid easy management of the data. In his discussion about the analysis of qualitative data, Gibbs (2007) emphasises the division in the literature about the analysis process used by qualitative researchers - Miles et al. (1994); Ritchie et al. (2003); Mishler (1986); Riessman (1993); Denzin (1997); Giorgi et al. (2003). Gibbs (2007) argued that the processes used to manage, interpret and present qualitative data is subjective and as such, there is no specific blueprint to be used when analysing qualitative data. Additionally, Creswell (2013) stresses the point about the process of analysing qualitative data, which she claims includes a series of steps: organising and reducing the data into themes, identifying codes, and the representation of data. Therefore, I am in agreement with Gibbs’ (2007) contention that the analysis of data involves the simultaneous activities of the management and interpretation of data. From my experience of analysing the data for this study, both aspects of sorting and interpretation of the data were part of the analysis process. For example, to truly represent the participants’ perspectives on the interview questions I examined the participants’ responses on completion of each interview and focus group session; a process I used throughout the collection of data and while I was writing this report. Stake’s (2010) point stating “during research, analysis and synthesis are an ongoing, interactive, habituated inquiry process where the analysis process of qualitative data does not follow a prescribed formula but continues throughout the study” (p.173) fits well with my position and the process I employed for this study. Additionally, Creswell (2013) claims that the analysis of qualitative data is a process of moving in analytical circles rather than a linear approach, therefore, my use of a cyclical analytical approach was an appropriate fit. There was continuous reflection on the lived experiences of the participants as I deciphered what the participants were telling me about the research question. I agree with Jennings (2007) that analysing my data was a challenging task, as I had to visualise the data by sifting through it to identify the themes and interpret the meaning beyond the data. In the next section, I discuss the strategies employed to assist in the coding and management of the whole dataset. 

4.3. Analytical Approach and Strategies
In any research study, it is important to be able to employ the most appropriate analytical lens in order to make meaning from the data. I had chosen an eclectic methodological approach based on the design of the research, thus it was imperative my analysis was an appropriate fit for purpose. From Geertz’s (1973)(a), concept of descriptive accounts of the participants’ experiences, I used audio recordings of the interviews to collect data that were detailed, as a means of authenticating the participants’ verbal responses. For example, the audio recordings provided me with an opportunity to continually listen for meaning as I attempted to gain an insight into their perspectives on the topics discussed at the interviews. Similarly, I drew broadly from the interpretative phenomenological analysis approach (Smith et al. 2009) to emphasise the participants’ subjective experiences and interpretation of their social world, because my aim as a qualitative researcher is to understand how the participants interpreted the complexity of the parent-child relationship. As such, I highlighted specific insights to interpret the meaning of the child rearing approaches used by the participants to build genuine relationships with their children, and the children in their care. I employed a combination of analytical strategies to analyse the data because like Yin (2014) I believed my use of varied strategies supported my interpretation of the data. I used a combination of analytical strategies by extracting the themes from the interviews and placing them within prescribed codes, which I formulated, based on my experiences of working with young children and their parents, and from the literature review previously discussed in Chapter two. The prescribed codes discussed later in this chapter (see pp.99-130) were:
1.	key ingredients for building responsive parent-child relationships
2.	fostering a caring home and pre-school environment
3.	promoting parent-teacher partnerships via family involvement activities
4.	‘Trinbagonian’ societal factors (historical, political and socio-economic) which hindered the parent-child relationship

I also used figures/diagrams and tables to interpret the codes, organise, and summarise the participants’ perspectives, which denoted their values, beliefs, and individual experiences of building a genuine parent-child relationship. Within these figures/diagrams, I highlighted significant summaries of the data to emphasise the participants’ perspectives and maintain the integrity of their voices. For example, in figure 4.2 (A&B) (pp. 115 & 116) I highlighted in two figures/diagrams the key ingredients or responsive strategies used by the parents and early childhood professionals to facilitate a nurturing relationship with their children, and the children in their care. I am aware that there are varied terms used within the literature - Ausubel (1960) graphic organisers, Buzan (1983, 1996) mind mapping, Wheeldon et al. (2009) concept maps, to define the use and purpose of diagrams in research, but I hesitate to place my use of different figures/diagrams to display the data, within a ‘box’. Therefore, my interpretation of the word ‘diagrams’ within my analysis process is used in an open-ended and flexible context, and moves away from one-size fits all concepts, as its purpose was to frame the lived experiences of the participants and organise my interpretation of the data. 

The third analytical strategy I employed was a diverse questioning approach. This is an analytical strategy devised by Corbin et al. (2008) used to make comparisons of similarities and differences with the perspective of the participants. For example, in section 4.11 (pp.123-125) - ‘a comparison of perspectives on the parent-teacher partnership’ - I noted the similarities and differences in the parent involvement strategies the parents and the early childhood participants (Ms Norden and Ms Klover) found useful. As such, this analytical approach aided my understanding of the underlying implications of the parent-teacher partnership in the context of facilitating nurturing parent-child relationships. I chose to utilise Corbin et al.’s (2008) analytical strategy because I wanted to delve deeply into the data to understand the value of the parents parenting experiences and the meanings they ascribed to these experiences, as well as to allow me to examine my assumptions, biases and perspectives about parent-child relationships to those of the participants. Additionally, I used the “flip-flop technique” (p.79), of Corbin et al. (2008) by turning the opinions and perspectives of the participants ‘inside out’ to obtain varied viewpoints, that assisted my interpretation of the themes expressed within the data. For example, in analysing the theme ‘re-parenting the parent’ (pp.108-112) I examined the possible reasons why some of the parent participants, despite their desire to alter their harsh intergenerational parenting narrative by the use of nurturing child rearing practices, still struggled with the issue of using corporal punishment as a last alternative for behaviour modification. Therefore, by analysing the participants’ viewpoints from a critical perspective, I also drew on my professional experiences to ensure a reflexive and reflective approach to analysing the data set. Thus, I suggest the adaptation of Corbin et al.’s (2008) strategy permitted me not to be constrained within the defined description, and instead offered me a set of alternative strategies suited to my study, as these were based on my interpretation of the participants’ perspectives. 

Furthermore, Gibbs (2007) argues a major concern for the analysis process of qualitative data is to demonstrate what is going on in the data; the richness of the data, which would emphasise the underlying intentions of the participants, and at times may be ignored by the researcher. Therefore, I considered that using one specific analytical approach would have limited my ability to understand and make meaning from the complexity already identified in parent-child relationships, and would have hindered my attempt to share the diverse perspectives of the participants as they developed a warm relationship with their children. As such, the eclectic analytical approach I used provided me with an opportunity to present a holistic picture of the research methodology. I argue, therefore, that in this study the strength of the analytical framework comes from my ability to broadly adopt the aforementioned traditional concepts as constructed by Geertz (1973)(a), Gibbs (2007), Corbin et al. (2008), Smith et al. (2009) and Yin (2014) and then adapt them for use in my study. I worked within these individual frames in order to redefine a flexible and multiple frame of analysis, which was more suited to analysing the data set for this study. 

I was aware that there was some risk involved in undertaking this analytical approach.  Nevertheless, I took comfort from Lewis (2009) who stresses, qualitative researchers can use a combination of methods to highlight the reliability and the authenticity of their research, and Thomas (2010) who argues for “absolute legitimacy in the epistemological stance” (p.580), of a researcher in the analysis of a case study.  In this case study I chose to follow the strategies put forward by Thomas (2010) in relation to “questioning & intelligent noticing, heuristic & incremental chunking, intentional state entailment and canonicity, breach and counterfactuality” (p.580). For example, I posed critical questions that created paradoxes, which enabled me to understand how the views of the participants close parent-child relationships were connected and different, as well as differed from the norm. Therefore, as Thomas (2010) suggests as the researcher in the analysis of this case study I sought to understand the uniqueness of the case because “its validation comes through the connections and insights it offers between another’s experience and one’s own” (p.579). I suggest the eclectic approach I used in analysing this case study, are justified in the processes used and the conclusions of the case. In the next section, I discuss the first theme altering punitive intergenerational child rearing strategies, and the value I derived from my interpretation in the analysis of the participants’ responses to the interview questions one, three and four. 

4.4. First Theme - Altering Punitive Intergenerational Child Rearing Strategies
In the following sections (4.4 to 4.7) I have analysed the first theme derived from the data set; altering punitive intergenerational child rearing strategies. This theme had three sub-themes as listed in the bullet points below which will be critically analysed in greater detail: 
	Re-parenting the parent
	Responsive strategies used by parents to facilitate nurturing parent-child relationships
	Responsive strategies used by early childhood practitioners to facilitate a close parent-child relationship

According to Arnold (1982) the debate around the reliance of corporal punishment by West Indian parents as a child rearing strategy, have questioned the origin of the strategy; “Is the practice a survival of the Afro-Caribbean’s African heritage? Or is it based in the institution of slavery and the pressure of the plantation society?” (p.142). Reviewing Arnold’s (1982) questions about the connection of slavery to the use of corporal punishment as a means of managing the behaviour of Caribbean children, I sought the participants’ viewpoints. In seeking to understand the connection between colonial history and the use of corporal punishment as a prominent child rearing strategy within the ‘Trinbagonian’ society, interview question four (see Appendix D, pp.207-209), sought to determine if there were any lingering historical attitudiants that were hindering their responsive parent-child relationship. From the responses to this question, I wanted to understand if the responses provided any suggestions of the effect of colonialism for these parents, and the connection to the transference of punitive intergenerational child rearing strategies. Additionally, I wanted to determine whether or not there were any influential factors that motivated the parents to use nurturing and sensitive child rearing practices.

The participants’ responses to this question either saw a direct or indirect connection between the harsh treatment of African slaves and indentured labourers during colonialism, to that of the use of punitive discipline strategies by their parents, and the type of relationship they had with their parents. For example, Mrs Aylward, Ms Zugay, Mrs Javar, Mrs Xylander, and Mrs Nathoo believed that the harsh treatment experienced by their ancestors influenced the type of punitive intergenerational parenting practised. As Mrs Javar who is a Social Studies teacher said, “strokes were applied by the overseer if the slaves were not working hard enough or fast enough”. According to Mrs Aylward, Ms Zugay, Mrs Xylander and Mrs Nathoo that type of treatment translated into a parenting style which resulted in the words of Mrs Xylander as “children being beaten to be obedient and to complete chores”. Furthermore, Mrs Aylward, Ms Zugay, Mrs Javar, Mrs Xylander and Mrs Nathoo believed that the punishment used by the plantation owners, was also used by the slaves to rear and control their children’s behaviour. Therefore, from their accounts these participants suggested the punitive parenting strategies of their ancestors were seen as a learned behaviour. They were of the opinion that their ancestors modelled the behaviour of their masters based on the harsh treatment they received of being beaten to work faster and harder, to complete tasks, to follow rules, and to be obedient slaves. 

The views expressed by these participants were similar to the literature by Arnold (1982) on the origins (“African heritage or learned behaviour from the institution of slavery” p.1) and purpose of corporal punishment (“instilling obedience in children” p.1) by West Indian parents. A debate which is usually used within the ‘Trinbagonian’ society to explain why some parents use punitive child rearing practices to guide their children’s development. Barrow’s (1998) study also highlights the notion of harsh socio-economic experiences of slavery and indentured servitude, which are usually attributed to the formation of deficient family patterns and punitive child rearing and socialisation practices in Trinidad and Tobago. The views expressed by the participants in my study support the assertion made by Barrow (1998) and Arnold (1982) that according to these five female participants, there are indirect connections to the treatment of slaves during slavery, to the child rearing strategies used by parents to rear their children in the ‘Trinbagonian’ society. Consequently, they were of the view that punitive intergenerational child rearing practices have been transferred from one generation to the next. 

However, Mrs Yeoman and Mrs Kray said that there was a missing dimension from their fellow participants’ opinions, and they added that many East Indian and Chinese labourers did not use the punitive punishment of the plantation owners to rear their children. For example, Mrs Kray stated, “East Indians did not use corporal punishment to rear their children, and I believe it is based on their cultural beliefs that deemed children as a valuable asset to their families”. Likewise, Mrs Yeoman stated as a social worker, “I have observed within the East Indian cultures children are viewed as the families’ wealth, and as such children are taught via nurturing parenting, to value and respect their cultural/religious beliefs based on respect for all family members, by not shaming the family with their behaviour”. Furthermore, Mrs Kray and Mrs Yeoman argued that the East Indian and Chinese labourers took great care in developing a close relationship with their children, even though they endured punitive discipline strategies by the plantation owners. Therefore, Mrs Yeoman and Mrs Kray suggested there was an underlying cultural issue that should not be overlooked when identifying the effects of colonialism on the parenting strategies of the African slaves and indentured labourers. These participants argued that there might have been similar treatment of the African slaves and indentured labourers, but consideration should be given to the means by which the African slaves and indentured labourers came to Trinidad. They suggested that the African slaves were forced labour, taken from their homeland, and separated from their families and their culture, and their only role models were the plantation owners, while the indentured labourers chose to come to Trinidad with their families, their cultural beliefs and practices, as paid labourers to seek a better standard of living. As such, these indentured labourers had the support of their family members in guiding the type of child rearing strategies that were used to manage their children’s behaviour. 

In analysing the views of Mrs Yeoman and Mrs Kray, I observed that their perspectives fit with the literature by Roopnarine et al. (2013) who claim because the East Indians were permitted to express their cultural beliefs during indenturship they were able to preserve their traditional family life practices which had a beneficial effect on their child rearing practices. Likewise, Descartes (2012) emphasises the fact that the Indo-Trinidadian parents have mainly accepted collectivist values that promote values of interdependent relations of family life, harmony, integrity and sociability, compared to the Afro-Trinidadians who value emotional autonomy, assertiveness and privacy. As such, there would be differences in the type of parent-child relationship each ethnic group develops with their children and the developmental outcomes displayed by their children. 
Reflecting on the views expressed by Roopnarine et al. (2013) and Descartes (2012) I was keen to examine further to what extent the mixed ethnic backgrounds of the parent participants in my study had influenced their decision to use nurturing and sensitive child rearing strategies despite being parented harshly. What intrigued me was that all the parent participants, despite different ethnicities, had a similar narrative about being parented harshly in some way, either by having strict rules to follow, or by frequently being administered corporal punishment. For example, Mr Jameson explained, “My parents were always right, what they said was always the law which we had to follow, no questions asked”. While Mr Javar stated, “We got licks for everything; talking too loudly, playing, not doing chores, not sitting up straight at church and coming home with a dirty school uniform”. Although I did not ask them to clarify whether or not in their view their mixed ethnicity had influenced their views of parenting, there was no specific evidence to suggest to me that being of mixed culture played a major role in the type of child rearing strategies used by their parents. In fact, it seemed as though their parents were from the older generation that still valued the use of corporal punishment and strict discipline to guide their children’s behaviour. Although the participants had different perspectives on the issue of the punitive punishment endured by their ancestors during colonialism and its effects on their parenting strategies, they agreed that they are all a product of their historical environment, which has some influence on the parenting strategies they choose to use in developing a relationship with their children. This was summed up by Mr Irshad who exclaimed, “We are all a product of our environment, but we could choose to use the parenting strategies from our ancestors we agree with and discard the strategies we do not like”. 

However, Mrs Javar emphasised that the historical colonial experiences still have some measure of impact on the parenting strategies of the present ‘Trinbagonian’ society, because in her opinion, there still exists a “massa mentality where parents use corporal punishment for their children to complete chores, home-work and display obedience to their rules”. Nevertheless, Mrs Javar further stated that in her opinion and from her childhood experiences, corporal punishment has its place in the disciplining of children, once it is used “appropriately and in the right context”. She said she was a living testimony for her opinion, because “I was a budding delinquent and I am grateful to my mother for using corporal punishment to manage my behaviour, because today I have a career”. The memories voiced by Mrs Javar about her mother are in keeping with claims by Arnold (1982) that West Indian parents value education as a means of social mobility for their children and usually use corporal punishment as a motivational tool, when their children display indifference towards their educational opportunities. Additionally, the findings expressed in a research study on Caribbean parenting by Payne (1989) emphasise Mrs Javar’s opinion about corporal punishment used to manage children’s behaviour. In the Payne (1989) study of four hundred and ninety nine Barbadian parents there were mixed views of the parents where some agreed that there is some good in the power of corporal punishment in the socialisation of children. While on the other hand, some parents were concerned about the irrevocable damage the parent-child relationship may endure from corporal punishment, as some children may display aggressive or withdrawal behaviour, because they feel unloved and unwanted. This fact was supported by Mr Jameson, Mrs Kray and Ms Zugay who explained that at times growing up, when they were beaten by their parents, they felt unloved, and as such they made a conscious decision to use nurturing and sensitive strategies to rear their children. 

From a different perspective, Mr and Mrs Jameson believed that although there was a connection with colonialism and the intergenerational parenting strategy of corporal punishment used by their ancestors, Mr Jameson emphasised that “one generation should correct the other to break the harsh cycle of parenting”.  These parents did not seem to see the need to continually blame the negative effects of the punitive treatment of the slaves and the indentured labourers, but looked at the perspective of learning from each successive generation and choosing alternative discipline strategies to manage their children’s behaviour. Likewise, Mr Irshad expressed a similar view stating, “I made a personal choice to use the old fashion values of my parents that I liked, and mixed it with other strategies I approved of, so the effects of my parents’ punitive discipline strategies would not hinder me from being a responsive father to my daughter’s holistic development”. 

I was quite intrigued by the opinions of these younger parents as it clearly indicated to me that they made a personal decision to alter the punitive child rearing strategies used to parent them. In fact, the opinions expressed by Mr and Mrs Jameson and Mr Irshad were similar to the findings of Payne (1989) study with the Barbadian parents, which indicated that the discipline strategies of the younger parents depicted a variety of “non-corporal disciplinary alternatives” (p.399). Payne (1989) argued that this change in intergenerational parenting was due to the influence of foreign media like “the Cosby Show” (p.399), foreign trained Barbadian child-care professionals, and access to foreign travel.  A point emphasised by Mr Jameson that some of the parenting strategies he uses with his daughters he saw modelled by the fictitious father ‘Bill Cosby’ from the Cosby Show. Although there have been recent sexual allegations against the actor Bill Cosby (Seemayer 2015), I think emphasising that a participant of this study actually modelled some of his parenting behaviour from the fictitious ‘Cosby Show’ highlights how some parents are turning to the media and popular culture in a bid to seek alternative parenting styles, from the ones they inherited from their parents. 

Payne’s work (1989) found that the younger parents who participated in the study were open to using alternative discipline strategies to manage their children’s behaviour and develop a closer parent-child relationship than they experienced with their parents, which fits with my findings in this study. Similarly Samms-Vaughn (2005) suggests that there is a noticeable change in the child rearing beliefs and practices of Caribbean professionals who have attained a higher level of education and with access to greater economic resources, as these professionals have moved away from harsh discipline practices. In the context of this study, Payne’s (1989) and Samms-Vaughn’s (2005) argument about the willingness of younger parents to be open to alternative discipline strategies were also supported by the perspectives of the participants within my study, who are all ‘Trinbagonian’ professionals who have been exposed to diverse nurturing and sensitive child rearing practices. As such, all of the parents expressed their disapproval of a few of the punitive discipline practices of their parents, and emphasised that they tend to use more child-centered discipline strategies, setting age appropriate rules with clearly defined consequences together with their children. 
Although four of the parents admitted to using corporal punishment as a last resort, when they have run out of alternative strategies to use, they claimed that the use of corporal punishment was always supported with an explanation for their actions. For example, Mrs Nathoo said, “When I have exhausted all forms of negotiation with my son and I need him to immediately correct his behaviour, I have beaten him a couple of times, but I always explained to him afterwards my reasons for beating him”. It was evident from the manner in which she explained her action that Mrs Nathoo found it difficult to discuss her use of corporal punishment. Nevertheless, her willingness and that of the other parent participants to discuss their views suggested to me there was value in opening up a debate which provided them with an opportunity to examine more closely these challenging complex issues. 

Based on my findings, which I have discussed with reference to the previously reviewed literature, I argue that these participants viewed the historical connection of punitive intergenerational child rearing practices to some of the punitive methods used to parent them, and as such, have used more nurturing and sensitive child rearing strategies with their own children. Although this has not been without challenge for them, I therefore conclude that by altering their punitive parenting narratives, these parent participants were attempting to change their intergenerational beliefs and values about child rearing, by developing responsive strategies which allow them to facilitate a closer parent-child relationship with their own children, which they never experienced with their own parents. 

4.5. Re-parenting the Parent
In the context of this study the intensity of the participants’ responses to the effects of colonialism on intergenerational childrearing practices provided me with an insight into the complexity of colonialism, and its lifelong effects on past generations and maybe generations to come, if there is not a conscious effort to break punitive intergenerational childrearing strategies. As previously discussed four parents have used corporal punishment with their children when they ran out of strategies to manage their children’s behaviour, which suggests that breaking punitive intergenerational child rearing practices is a complex task for these parents despite their ethnicities and social standing.  To identify the underlying theme of breaking the intergenerational cycle of harsh child rearing practices being expressed by the participants’ responses, I encouraged the participants to further examine question four during the first focus group. The rationale for this was to help me to better understand how the families in my study had altered child rearing practices, to develop a more responsive relationship with their own children. 

The participants confirmed that they inherited their views about children from their parents and the ‘Trinbagonian’ society from statements such as: 
•	 Mr Javar - “Children should be seen and not heard”.
•	Mrs Javar -“Do not spare the rod and spoil the child”.
•	Mr Jameson -“Children should be obedient to their parents, no questions asked”.
•	Mr Allock - “Do as I say not as I do”.
They were all very familiar with these statements which, in their view, influenced ‘Trinbagonian’ society’s treatment towards its children. The data showed how the parents and practitioners had formed the view that ‘Trinbagonian’ society’s views of children had ‘silenced’ the voices of children and as such, limited emphasis was placed on the ‘rights of the child’. All of the participants (except Mrs Kray, Mrs Javar and Mrs Xylander), felt that children were viewed as the property of their parents, and the parents had the power to treat their children with respect or disrespect, love or hatred, care or abuse. Therefore, as an extension of the focus group discussion on changing ‘Trinbagonian’ society’s views about children, the theme of ‘re-parenting parents’ to break the cycle of inherited punitive parenting strategies was explored within the first focus group. As the data shows the participants suggested the parenting style of their parents that sought to use corporal punishment as a means to discipline children, should be changed to discipline techniques that are more humane. The reasons some of the participants put forward for their argument were based on their experiences of corporal punishment. For some of the participants, such punishment had lasting negative psychological effects; these effects were prone at times to hinder their developing parent-child relationship. In spite of this struggle, the notion of re-parenting seemed to fit with their desire to move away from these harsh practices they had endured, and to take a more sensitive nurturing approach. Figure 4.1. exemplifies extracts from the transcripts with regard to the theme of re-parenting as expressed by some of the participants. 

Figure 4.1: Re-parenting Parents




















During the focus group discussions Ms Mumford (who works with disadvantaged parents) claimed that, “Some parents need help to change their parenting style or habits that do not work in the best interest of their children’s development”.  In her view, some parents in the ‘Trinbagonian’ society need support to accomplish such an approach. Through analysis of the complex issues and in relation to the literature surrounding the altering of punitive child rearing practices within Caribbean families, Cappa et al. (2011) suggest adequate data to indicate that for African Caribbean families’ punitive discipline strategies are preferred to manage children’s behaviour. In agreement Leo-Rhynie (1997) argues that the preferred punitive discipline strategies of Afro-Caribbean parents are usually supported by biblical beliefs about ‘sparing the rod’ and ‘spoiling the child’, which is taken to mean that one’s affection is usually displayed via punishment.  

The rationale for exploring the ‘re-parenting the parent’ theme supported a discussion of strategies to better understand how the participants viewed the facilitation of warm and responsive parent-child relationships to gradually change the ‘Trinbagonian’ society’s historical views of children, one generation at a time. I suggest there is a value in the theme of ‘re-parenting the parent’ as four of the participants had already discussed their conscious decision to use alternative discipline strategies with their children, even when at times they resorted to using corporal punishment when they ran out of discipline strategies. The data suggests the depth of the harsh intergenerational parenting cycle, which always seemed to be present, as if in waiting, for the parents to resort to the harsh child rearing style of their ancestors. 

To conclude this discussion, the re-parenting theme derived from the participants’ responses, ideas, and perceptions, looked at overcoming the historical/colonial attitudiants of parenting that was inherited by generations within the ‘Trinbagonian’ society. The discussion also offered suggestions about moving forward towards changing society’s views of children, by ‘re-parenting the parent,’ to facilitate a warm and responsive parent-child relationship. A political (limited family policies) and socio-economic theme also emerged from the data around providing parents with a support network, especially those parents who may not have the support of their family and friends, to navigate the historical, political, and socio-economic issues that may hinder their ability to develop a responsive relationship with their children. During my analysis of ‘re-parenting the parent’; I pondered upon whether or not there was scope for parents across diverse ethnicities and social classes to discuss the concept of being re-parented. The theme of support for parents will be analysed in detail in chapter five when I discuss the participants’ perspective about the influence of their socio-economic status on their parent-child relationship and the quality of their social support network.

4.6. Responsive Strategies Used by Parents to Facilitate Nurturing Parent-Child Relationships
The first question, from the semi-structured interview, sought to gain an insight into the responsive strategies used by the participants to develop a relationship with their children, as well as to identify the individual(s) who had a positive or negative influence on their responsive strategies. The data derived from question one indicated that although some participants did not have openly affectionate parents, there was always a relative, a friend, a colleague, a mentor, who acted either directly or indirectly as an affectionate role model towards them. For example, Mr Jameson said, “My father was strict and did not openly display his affection towards me, however when I became an adult I was able to observe and emulate the responsive child-rearing strategies (use of kind words and frequent hugs and kisses) used by my supervisor towards his children”. As such, he always looked for an opportunity to express his love to his daughters. Mr Jameson’s response suggests that he was in fact aware of these issues and was attempting to change the punitive child rearing he had experienced in a bid to develop a closer more responsive relationship with his own daughter. 

Likewise, Mrs Irshad said “I have to make a conscious effort to be affectionate with my daughter, whom I love, but I have to learn how to express my love towards her, it simply does not come easy for me”. I was intrigued by her comment because according to Bornstein et al. (2012) the predominant form of communication between parents and children are a series of emotional exchanges. In fact, Bornstein et al. (2012) propose in order to develop a healthy emotional relationship between mother and child, consideration should be given to the influential factors; “parents’ and infants own psychological make-ups, as well as ecological and cultural context” (p.173) to fully understand the mother-child relationship. Based on Mrs Irshad’s comment and Bornstein et al.’s (2012) claim about the complexity of the mother-child (and in the context of this study) the parent-child relationship, I thought about the impact of such feelings on this mother’s motivation, and ability to build a warm and responsive relationship with her child. I began to think about the scenario of this parent’s difficulty in being openly affectionate towards her child and the impact of this issue on the child’s holistic development. I wondered if this difficulty to be openly affectionate to her daughter connected to how she was parented.  I delved deeply into the data with the use of Geertz’s (1973)(a), technique of analysing the descriptive accounts of participants experiences, by listening to the audio recording of Mrs Irshad’s interview a couple of times to determine the meaning of her statement. I wanted to determine whether her statement could be interpreted to mean, by making a conscious effort to be openly affectionate towards her child that she was altering her punitive intergenerational child-rearing strategies, which did not consist of open displays of affection by her parents. In fact by Mrs Irshad making a conscious effort to be openly affectionate with her daughter, she was making a conscious decision to adopt a more responsive child rearing strategy, over the punitive approach she had experienced in her own formative years. Therefore, as the findings of this study have shown thus far, although parents may have experienced being harshly parented, young parents are reflecting on this, and instead they are making a concerted effort to use responsive child rearing strategies to facilitate genuine parent-child relationships.  

Similarly, Mrs Kray said, “I have to make a conscious effort to be openly affectionate towards my son”. However, the support of her husband, and even the personality of her child she said keeps her motivated to keep trying, until her actions become a natural way to behave. Mrs Kray shared that her husband acts in a supportive role by intervening when he realises that she is showing signs of stress in her interaction with her son. She commented on how her husband will simply say, “I will manage this matter while you take a breather” and at the end of the day they will reflect together on the different strategies that could have been used to manage her son’s behaviour. Mrs Kray claimed “My husband’s feedback and timely intervention has allowed me the opportunity to be conscious of the responsive strategies I use to develop a close relationship with my son”.  Therefore, these findings have shown thus far that some parents are making a concerted effort to use responsive child rearing strategies to facilitate genuine parent-child relationships in spite of being harshly parented themselves, and in some cases this parenting experience is shared with a partner. 

My analysis of Mr Jameson’s, Mrs. Kray’s and Mrs Irshad’s actions to adopt nurturing child rearing strategies fits with the literature by Brown et al. (2008) who conducted a study on ‘Child rearing and child participation in Jamaican families’. Some of their participants who experienced harsh parenting as children, expressed their intention “to be there for their children emotionally” (p.36).  These authors stated that the parents wanted to communicate to their children that they would always have their support despite economic hardships and geographical distances.  As such, I suggest that the parents’ intention of ‘being there for their children’ fits with the parents in my study who stated that they made a conscious effort to be affectionate with their children. The phrase of ‘being there for their children’ I interpret to be one of ensuring that they are able to openly communicate the extent of their love towards their children, which in some cases was in stark contrast to their own upbringing.  
























































4.7. Responsive Strategies Used by Early Childhood Practitioners to Facilitate Nurturing Parent-Child Relationships
In the literature review, I discussed the significance of the attachment theory by Bowlby (1969) and Ainsworth et al. (1978), which claimed that children usually develop multiple attachments with significant people in their lives. For children who have not formed an affectionate bond with their familial carers it could be argued they are in greater need of receiving love from other primary caregivers such as their pre-school teachers. Page (2011) has long argued that the “professional love” (p.312) early childhood professionals develop for the children in their care can support a parent’s love for their children, once this love is not viewed as a threat to the parent-child relationship. In other words there is value in the love children and early childhood professionals share as such love influences a child’s social/emotional development. It is these perspectives from the literature which led me to analyse the responses of the early childhood practitioners as I examined the strategies they used at their respective early childhood centres, to develop a responsive relationship with the children in their care. 

In summarising the strategies used by the early childhood practitioners, I observed that these were all linked to their beliefs about the importance of a warm and responsive relationship with the children in their care, and its influence on the young child’s developing sense of self esteem and emotional development. The strategies used by the early childhood practitioners (Ms Norden and Ms Klover) who both worked at the same early childhood centre used by the parent participants, ranged from encouraging the children to talk about their feelings, to teaching them to respect the feelings of others. These practitioners (Ms Norden and Ms Klover) provided the children at their early childhood centre with opportunities to develop a relationship with their peers and teachers. These participants’ aim was to ensure that all the children in their care felt loved by listening to and respecting the children’s voices, and by doing this they provided a supportive environment to model for their parents the type of affectionate strategies that could be used to develop a parent-child bond. The actions of Ms Norden and Ms Klover, are in accordance with the idea of “professional love” (p.312), expressed by Page (2011) who claims that the loving connection that usually develops between an early childhood professional and the children in his/her care influences the self worth of young children. Similarly, Birch et al. (1997), claim that a close teacher-child relationship “affords children the opportunity to openly express feelings and concerns and therefore elicit appropriate help and guidance in their attempts to adjust to the school environment” (p.76). In other words, the attention and care shown to children by their pre-school teachers support their developing social and emotional skills, which affirm their sense of self. 

In spite of this support for teacherly love Pianta et al. (1997) argue that the child’s relationship with his/her teacher can be characterised by discord, close attachment or insecure dependence. Whereas, Zinsser et al. (2014) suggest “when teachers show interest in children’s feelings, it demonstrates respect for children’s emotional experiences, positively impacting their emotional development” (p.4). As a result, such a supportive teacher-child relationship demonstrated by Ms Norden and Ms Klover could encourage the children in their care to become self-directed and responsible. Therefore, my interpretation of the findings, which are based on the nurturing strategies used by Ms Norden and Ms Klover with the children at their early childhood centre, suggest that these children would still be able to feel affirmed by the significant people in their lives, even though they may not have a close bond with their biological parents. This finding emphasises the importance of the attachment literature, Bowlby (1969) and Ainsworth et al. (1978), which underscores the value of close attachments to significant others in children’s lives. In the next sections, I problematise the data to identify examples of what participants claimed may prevent them from developing a close bond with their children. The discussion moves onto the second theme that emerged from interview questions six and seven and the data from the second focus group; the value of the parent-teacher partnership. 

4.8. Second Theme- Promoting Parent-Teacher Partnerships
In the following sections (4.8 to 4.13) I have analysed the second theme derived from the data set - promoting parent-teacher partnerships. This theme had four sub-themes as detailed in the bullet list below:
	daily communication between parents and early childhood teachers
	take home activities/projects
	a comparison of perspectives on the parent-teacher partnership
	the perspectives of Ms Mumford and Ms Cutts on the parent-teacher partnership 

According to Cardona et al. (2012) the idea of family involvement has been of interest to educators and researchers working with families for quite some time. In fact, Bronfenbrenner’s (1979) ecological framework indicates the interrelated relationship between parent involvement and the beneficial gains of children’s developmental outcomes. While on the other hand, Coleman (1997) argues that families and schools have a shared responsibility to facilitate children’s holistic development. It is based on the opinions expressed by the literature (Cardona et al. (2012), Bronfenbrenner (1979) and Coleman 1997), I included interview questions about working in partnership with teachers for the parents. Collectively interview questions six and seven (see Appendix D, pp.207-209) sought to investigate if the parents derived any benefits from the family involvement activities at their children’s early childhood centre. Similarly questions six and seven (see Appendix C, pp.204-206) asked the early childhood practitioners to share the type of family involvement strategies they used at their respective early childhood programmes, and the observable benefits derived by the parents. In the next two sections, I briefly discuss two family involvement strategies which the parent participants said they 
found to be useful in supporting their parent-child relationship. 

4.9. Daily Communication Between Parents and Early Childhood Teachers
Based on the data collected from the parents they were of the opinion that the daily strategy of being provided with feedback on their children’s day at the centre, provided them with an insight into their children’s behaviour in their absence. Many of the accounts focused on the children’s eating habits, their interaction with their peers, and teachers, and their participation in the activities. The parents stated that this information provided them with a few specific questions they could use to ask their children about their day, and as such, they were able to engage in meaningful conversations with them. 
The opinions expressed by the parents are in keeping with the literature by Cardona et al. (2012) who suggest that one way to promote a trusting relationship with parents is for teachers to provide opportunities for families to share information about their needs and the needs of their children. Cardona et al. (2012) emphasised that findings of their study claimed that communication between the families and schools is vital to the parent-teacher relationship as they both have a shared responsibility for children’s developmental outcomes. Expressing a similar viewpoint Lawrence-Lightfoot (2003) in her text the “essential conversation” (p.xxv) of the parent-teacher dialogue, emphasises that the parent-teacher partnership can be described as a dance between boundaries of open and respectful communication, strengthened by mutual trust, and an appreciation of cultural values and beliefs. As such, there are complex layers in the parent-teacher partnership that should be fully understood by practitioners as they work towards developing mutual trust with the parents of the children within their class. Therefore, the viewpoints of the parents are similar to that of the literature on the value of home-school partnerships and its connection to the quality of parent-child relationship. Indeed, from my professional experience of working with diverse families, I have seen first hand the developmental benefits children derive from the parent-teacher partnership, as both parents and teachers work together to support the children’s holistic development.

4.10. Take Home Activities/Projects
The second popular strategy expressed by the parents focused on take home projects the children had to complete with the assistance of their parents. The families’ expressed their amazement of their children’s focus on the completion of the projects. Ms. Klover explained how she used her strategy of “take home projects” to encourage the parents of her group of children to spend time with them. She said that parents need to be  “in tune with their children’s thinking in order to understand them and develop a responsive relationship with them, and I find that my use of take home projects to be a useful strategy in enhancing the parent-child relationship”. In fact, three of the participants (Ms Zugay, Mrs Kray and Mrs Javar) said that the experience of working on a project together with their children gave them an insight into their preferred learning style, and this information was used to purchase games and toys to support their children’s cognitive development. For example, Mrs Kray said, “Based on the advice of my son’s teacher and my observation of his interest in playing with sand and water, I bought my son a sand box and water tray so he could strengthen his fine motor skills”. These parents felt comfortable in seeking out suggestions for activities they can use with their children from Ms Klover, which in turn developed a comfortable rapport between the parents and the teacher. The value of establishing open communication between the early childhood practitioners and parents as they worked in partnership to support the holistic development of young children, and facilitate a warm and responsive parent-child relationship, was evident in their responses to this question. 

Furthermore, Ms Klover felt that her take home project strategy encouraged parents to spend time with their children and provided them with an opportunity to understand their child’s development. Drawing on her personal parenting experiences she explained: “It is sometimes difficult for working parents to spend time with their children developing and building on the foundation of a warm and responsive parent-child relationship, so my take home projects provides the parents with an opportunity to spend meaningful time with their children”. Interestingly the claims made by McWayne et al (2004) on the effectiveness of “home-based learning activities” (p.375), are in keeping with the take home project strategy used by Ms Klover as a means of facilitating a nurturing parent-child relationship. As the study findings and the literature bear out, the more time parents spend with their children engaged in a variety of activities, the greater the opportunity for them to develop a warm and responsive parent-child relationship. Although, Hook (2012) from a “preservation perspective” (pp.631-632), suggests parents may be challenged to spend quality time with their children due to work commitments, and as such may need to use creative ways of scheduling their time. I can conclude that Ms Klover’s take home project is one such creative way for parents to spend time interacting with their children. 

In fact, the viewpoints and ideas of Ms Klover as it pertains to the developmental outcomes children derive from interacting with their parents, also fit with the literature of Ensor et al. (2010). The authors (Ensor et al., 2010) claim that young children who frequently interact with their parents may display more pro-social behaviour during their pre-school years, as compared to their peers who do not frequently engage with their parents. Likewise, Hango (2007) emphasises “parental involvement in their children’s lives can have a lasting impact on well-being” (p.1372), because involved parents demonstrate to children their parent’s interest in their holistic development. Consequently, the parent-child relationship along with additional resources, successfully contribute to the positive gains of children’s developmental outcomes (Hango 2007). These ideas fit with the literature by Pianta et al. (1997) who found that the parent-child and the teacher-child relationships have a significant influence on the “development and maintenance of interpersonal, self-regulatory and task oriented competencies that support a broad spectrum of adjustment in early childhood settings” (p.267). I argue, therefore, that when parents and teachers develop close relationships with children, they indirectly develop their self-esteem, learn how to manage their emotions, and communicate their thoughts and ideas in a manner which enhances their holistic development. For example, Dotterer et al. (2012) claim children whose parents are sensitive and nurturing towards their needs have demonstrated readiness for school by their advanced language development. A fact supported by Borduin et al. (1981) and Hoff-Ginsberg et al. (1991) on their observations of the advanced language development of middle class children whose parents usually engaged them in rich conversational experiences. 

However, Dotterer et al. (2012) suggest that although sensitive and responsive parenting produces beneficial developmental outcomes for children, it is dependent on the resources of the family and education of the parents. Therefore, the child-adult relationship (parent or teacher) influences the holistic development of young children with specific emphasis on social emotional development and self-concept, which creates a solid foundation for children to develop secure attachments with their parents, families and significant people in their lives. This view fits with Bowlby’s (1969) and Ainsworth et al.’s (1978) ideas of attachment which indicate that parent-child attachment is the first affectional bond children form, and acts as a foundation for secure attachment to family members and significant people as the child develops. Thus, I can conclude the use of ‘take home projects’ by Ms Klover to support parents in building a nurturing parent-child relationship is a valid one, which could be explored further with a view to being introduced with other families and early childhood professionals at their early childhood centre.  

Nevertheless, it cannot be assumed that all early childhood educators would be able to 
provide parents with opportunities to spend time with their children. Neither that all 
parents want to be involved in their children’s education by developing a partnership with their child’s teacher Hughes et al. (2000). As Cuckle (1996) suggests the reasons for this are numerous and multifaceted, yet as the author further points out a close home-school partnership could be a crucial medium of facilitating genuine parent-teacher relationships, as they both share power and responsibility in the education of children. As a result, Rogers et al. (2009) claim that there is an evident link between parents’ involvement in their children’s schools and the educational success derived by their children. Therefore, based on the findings of this study I suggest that a warm and responsive parent-child relationship is dependant on the type of parent-teacher partnership parents develop with their children’s teachers, while strengthening their parent-child relationship. 

4.11. A Comparison of Perspectives on the Parent-Teacher Partnership
Comparing parents’ responses to those of the early childhood practitioners (Ms Norden and Ms Klover) who taught the children of the parent participants I noted the strategies mentioned by the parents as well as an additional strategy. Ms Norden explained, “Some parents seemed comfortable seeking parenting advice from the staff at the early childhood centre because of the trust that had developed between the parents and the staff”.  In addition, they had formed the opinion that all the parents, despite their hectic work schedule made an effort to participate in the family involvement activities offered at the centre. The welcoming atmosphere created by Ms Norden and Ms Klover seemed to be evident in the way in which they encouraged the parents to allocate time to be active participants at the centre’s activities. Comer (2001) suggests that when educators and professionals are welcoming and helpful their friendly attitudes are likely to encourage parents to become involved within their child’s educational setting, which supports the professionals way of working in this study. Likewise, Leung et al. (2009) assert “the challenge of parenting in contemporary society is precisely the indeterminacy that parents have to bear in the face of risk and uncertainty when traditional practices and /or wisdom are no longer able to solve their problems” (p.355). In other words, Leung et al.’s (2009) perspective about the challenges of parenting is in accordance with the views expressed by Ms Norden and Ms Klover, about how some parents are comfortable seeking parenting advice to enhance their parenting strategies when they are faced with challenges, which fits with the issue of support for parents as discussed in the literature review in chapter two (pp. 52-56). 

Based on Ms Norden and Ms Klover’s actions towards supporting parents at their centre I suggest that these early childhood educators used an open communication approach with the parents to establish a sense of mutual trust which is a significant component to the parent-teacher partnership. An approach which is supported by Tett (2001) who alternatively claims that the use of a “parent-centered, dialogic approach” (p.196), to parental involvement views parents ‘voice’ as a valuable collaborative partner. In fact this confirms that the approach used by Ms Norden and Ms Klover to establish a sense of trust with their parents provided the framework for the inclusion of the parents’ voices in their centre’s parent involvement activities, as they worked together to support parents in their parenting role. Similarly, McWayne et al. (2004) used a “collaborative dialogue” (p.376), approach to involving parents in home-based learning as a medium to encourage a closer parent-child relationship. In other words, communication and working together form the foundation upon which both parents and teachers can work together to facilitate the development of close parent-child relationships. As Tett (2001) further argues, some educators may view parents as collaborative partners who are interested in supporting children’s holistic development rather than adversaries. Based on the perspectives shared by Ms Norden and Ms Klover I interpret the data to conclude that these early childhood professionals view the parents at their centre as partners who work collaboratively with the best interest of the child as the common goal. 

Cardona et al. (2012) argue “educators hold the position of power thus their willingness to facilitate the relationships between schools and their communities functions as a bridge to build the foundation for full equality, and justice in our society” (p.3). As such, Cardona et al.’s (2012) suggestion of an inclusive approach to parental involvement includes the views of diverse families. A suggestion which could be valid within the multicultural ‘Trinbagonian’ society as early childhood professionals work with children from different types of families and cultural backgrounds. The onus therefore is on early childhood professionals to be open minded, and understanding of the cultural beliefs and practices of the parents who use the services offered at their early childhood centres. As the parents of this study have demonstrated that once there is an established level of ‘trust’ within the parent-teacher relationship, parents can be helped to feel comfortable in seeking parenting advice from their child’s teacher, thereby creating a close parent-teacher partnership for the care of the children. 

4.12. The Perspectives of Ms Mumford and Ms Cutts- Parent-Teacher Partnership
From their experiences of working with parents from the lower socio-economic strata, Ms Mumford and Ms Cutts shared similar observations of the benefits that the families at their centres derived from family involvement strategies. Table 4.1 (pp.125-126) summarises the family involvement activities and the notable benefits Ms Mumford and Ms Cutts suggested were gained by the parents. 

Table: 4.1: Strategies used at the ‘Poui Tree Foundation’ and ‘Department of Partnership’ early childhood centres to support the parent-child relationship

Family Involvement Activities	According to Ms Mumford and Ms Cutts: Derived Benefits for Families
1. Monthly Bulletin Boards with relevant child development information, weekly curriculum activities, career advice, jobs available, notices. These bulletin boards are located at the entrance of the building.	1. Families are kept informed of upcoming events in the early childhood centre as well as in the community. In addition, there is always a different child development topic to read about based on the perceived needs of the families. 
2. Use of parents from different religious beliefs and ethnic groups to volunteer their time to assist with the cultural activities with specific celebrations or events, e.g. Eid, Divali, Emancipation Day, Easter, Christmas, Carnival, Indian Arrival Day etc.	2. Families are encouraged to come in and share their cultural heritage with the children when their specific celebration comes around. The families’ cultural practices are affirmed, they feel a sense of ‘worthiness’ in sharing their cultural heritage and their children feel special when their parents come into the centre to share their cultural beliefs.
3. Parent education workshops, field trips, sports day, Christmas, Carnival Easter, Mother’s Day and Father’s Day events are used to encourage families to become involved in the early childhood centre’s activities.	3. The families are provided with many opportunities to observe how the teachers manage the children’s behaviour without the use of corporal punishment. The families are also provided with an opportunity to interact with other parents within the community, as well as trained professionals who may be used as guest speakers or presenters at the parent education workshops.
4. Individual support based on specific needs of the families. Examples include literacy support, filling out of application forms for utilities, social services, housing, and jobs.	4. Families in need are encouraged and empowered to take control of their lives, so they can better support their children, by being taught how to read, complete application forms to obtain services so they can obtain a steady job.

Ms Mumford commented on how the family involvement activities at her organisation’s early childhood centres provided family members with an opportunity to observe the strategies teachers use to engage their children in varied activities. She explained, “The parents are encouraged to spend two or three hours per month at the early childhood centre participating in activities with their children, to understand their learning style, observe their favourite activities, and learn about different educational games that can be made from simple recyclable materials”. Ms Mumford suggested, “When parents are able to spend quality time with their children engaging in these activities they are able to develop a responsive relationship with their children, and are therefore more likely to break the cycle of harsh parenting within disadvantaged communities”. Furthermore, Ms Mumford shared, “Sometimes the administrators write letters to employers seeking permission for parents to attend the monthly parent education workshops, in an effort to support those parents who are shift workers in the service industry”.  Ms Cutts stated, “When a child enters her organisation’s early childhood centre they enter with their family, and as such, parents are supported in obtaining permission from their employers to attend monthly parent education workshops”. This was the philosophy of her organisation, one of support for parents. Moreover, Ms Mumford and Ms Cutts emphasised the notion of working in partnership with parents as being a fundamental philosophy at the heart of their respective organisations (Poui Tree Foundation and the Department of Partnership [pseudonyms]). This philosophy implies that children are connected to a family, and when early childhood practitioners work together with parents this partnership supports and nurtures children’s holistic development. From the initial interview with the parents and the child, the early childhood practitioners from the Poui Tree Foundation and Department of Partnership, talked about how they establish a relationship with the parents. 

The practices expressed by Ms Mumford and Ms Cutts is in keeping with the literature (Pelletier et al. 2002) which claims that teachers play a crucial role in encouraging parental involvement in early childhood programmes as they model for parents nurturing and responsive parenting strategies they can use to enhance the parent-child relationship. Moreover, Topor et al. (2010) argue that when parents become involved in their children’s education and develop a close relationship with their child’s school and teacher, their actions positively contribute to their child’s sense of self and competence. 
The perspectives of Pelletier et al. (2002) and Topor et al. (2010), as well as the practices of Ms Mumford’s and Ms Cutts’ organisations fit well with my own professional experiences of working with parents. This is because I have also noted that when parents feel as though they are being encouraged and welcomed as active participants in their children’s activities, their children recognise this complementary relationship between the practitioner and the parent.  As such, this relationship between parent and teacher helps the child to become more confident and able to build a strong sense of self, which in turn contributes to their developmental outcomes.  

Nevertheless, Ms Mumford and Ms Cutts explained that working in partnership with parents takes time, and is aspirational in some circumstances with families who are resistant to their philosophy of encouraging parents to develop a responsive relationship with their children. As Ms. Cutts stated, “Some parents took a while to buy in to their idea and were eventually won over as their children developed, and they were able to affirm their developmental outcomes”. For those parents who remain resistant to developing a responsive relationship with their children, both Ms Mumford and Ms Cutts agreed that these families were faced with societal challenges. As summed up by Ms. Cutts’s words “with a variety of societal macro issues like violence, drugs, abusive relationships, health issues, and different levels of economic hardships that captured their attention, time, and limited resources”. In fact, the opinions of Ms Mumford and Ms Cutts fit with Conger et al. (1992, 1993) who argue that when parents are stressed due to limited financial resources; they become unresponsive to their children’s needs. As such, it would seem reasonable to suggest this could be one of the reasons why some parents may not see the need, or have the time to develop a responsive parent-child relationship as highlighted by Ms Mumford and Ms Cutts. 

On reflection of the practices and views shared by Ms Mumford and Ms Cutts to support and motivate parents in their participation in the centre’s family involvement activities, I was able to identify similar perspectives from the literature. Likewise, Vincent et al. (2011), also argue that due to the beneficial gains of parental involvement by children, teachers and schools, employers need to be aware of the impact of parents’ work schedules and promote family friendly policies. They go on to argue that when a parent’s work schedule affects their physical and emotional availability, the provision of quality childcare can assist the parents in buffering any risks their children may face due to their work related absences. Nevertheless, the issue of family friendly policies by employers is worthy of further consideration as the participants of this study indicated and their suggestions are shared in Chapter six (pp.161-163), when I consider the political implications of supporting parents within the ‘Trinbagonian’ society in the development of a nurturing parent-child relationship.

4.13. My Reflections on the Theme Promoting Parent-Teacher Partnerships
Ms Mumford and Ms Cutts maintained the benefits parents derived from the family involvement activities offered at their respective early childhood programmes, and yet missing from the conversation is the perspective of the families who use those early childhood programmes. The emphasis placed by the organisations of Ms Mumford and Ms Cutts to engage in the writing of letters of support for parents, to obtain time off from work to participate in family involvement activities, is commendable. This supportive approach could be adopted, and adapted, by Ms Norden and Ms Klover at the University early childhood centre once parents are consulted about their views on such a supportive approach. However, it could be argued that if the ‘Trinbagonian’ society were supportive of its parents, flexible working hours would have been part of family friendly policies practised by all employers, which would provide parents with the necessary time needed to be active participants in their children’s early childhood programmes. This is due to the fact that the family involvement practices shared by the early childhood participants underscore the significant role pre-school teachers can play in supporting parents with their parenting role. Theoretically, the parent-teacher partnership demonstrates the interrelated relationship of the different systems within Bronfenbrenner’s (1979) ecological model, which highlights the co-operation between the parent and the school as well as the mutual influence both units have on the child’s socialisation process. As the findings of this study have indicated, there is a role here for early childhood teacher education programmes whose trainers could support early childhood practitioners to understand the significance of working in partnership with parents. In keeping with the views of Woodruff et al. (2005) the parent-teacher partnership value should be emphasised within the professional development programmes of early childhood professionals. I will return to this point in chapter six when I put forward my recommendations based on the findings of the study. 

4.14. Summary
In this chapter I analysed the participants’ responses to questions one, three, and four of the semi-structured interviews, and the data from the first and second focus groups. The themes that emerged from this data set addressed the decisions the parent participants made to alter their intergenerational child rearing strategies, and develop a parent-teacher partnership, to facilitate a warm and responsive relationship with their children. The theme of altering punitive intergenerational child rearing practices emerged from the participants’ responses to question four. The participants agreed that they are a product of their historical environment, but they considered it is possible to choose to either allow the negative effects of harsh intergenerational parenting influence their parenting behaviour with their children, or they can choose to learn from their past parenting experiences. In their own way, all of the participants supported the notion that one generation should correct the other to break the harsh cycle of parenting by creating their unique parenting style in order to develop a warm and responsive relationship with their children. Their collective opinion was that blame for the harsh cycle of intergenerational parenting should not be laid solely at the feet of the negative effects of colonialism. Instead, they voiced the view that each parental generation has a responsibility to choose nurturing and sensitive child-rearing strategies to guide and manage their children’s behaviour and to foster warm and responsive parent-child relationships. My interpretation of their responses was categorised into the code of ‘Trinbagonian’ societal factors (historical, political and socio-economic) that hindered the parent-child relationships. The theme of breaking the harsh intergenerational cycle of parenting by re-parenting parents was a historical factor that the participants altered in order to develop a warm and responsive relationship with their children. Again, the study participants made a deliberate attempt to develop their own parenting style to match the personality and developmental needs of their own children.
My interpretation of the themes using the multiple analytical lens discussed (see pp.98-101), suggested that for some parents developing a relationship with their children is relatively straightforward and viewed as a rewarding task that provides them with a sense of fulfillment. While for other parents building a relationship with their children requires a daily effort as they have to learn a new skill of being openly affectionate. The data indicated that these parents learnt how to be openly affectionate to their children although they had not experienced affection from their own parents. It was a combination of support from their social network and the early childhood professionals at their children’s pre-school, which supported these parents’ attempts to be affectionate, and to encourage their choices to develop a responsive parent-child relationship. 



















                                   Analysis of the theme - Support for Parents
5.1. Introduction
In this chapter, the central theme of support for parents that emerged from the data is examined and discussed, as a pivotal factor to answering the research question. As the data showed although they were constrained by limits on their time, socio-economic resources, and parenting skills, the parents remained resolute about seeking support to undertake the task of building a responsive relationship with their children, because it was for them, the ultimate goal of being a parent. Before they became parents, these participants had a prototype of parenthood, which contained their goals and beliefs, about what parenting strategies they may draw upon. These strategies were in part shaped by their own individual cultural and familial upbringing and partly by societal expectations within the ‘Trinbagonian’ context. Therefore, based on their statements the third theme of support for parents was worthy of further analysis. As such, I analysed the data that emerged from the research methods - questions five and ten (A & B) of the individual semi-structured interviews, and the data generated from the second and third focus group; an extension of the listed interview questions, by summarising the participants’ perspectives. In the sections below I discuss and elaborate on the theme of support for parents within the context of warm and responsive parent-child relationships, by exploring the types of interaction and emotional journey these parents have encountered thus far in seeking support in developing a nurturing parent-child relationship. 

5.2. Third Theme - Support for Parents
In the following sections (5.2 to 5.7) I have analysed the third theme derived from the data set - support for parents. This theme has been divided into five sub-themes as follows: 
	support for using allotted socio-economic resources
	seeking support for parenting skills
	support network suggestions from parents
	the perspectives of early childhood practitioners
	support for ‘Trinbagonian’ parents
How can socio-economic resources or socio-economic status be measured within the ‘Trinbagonian’ context? According to Descartes (2012) there are no set indicators used by the Trinidad statistical office to ascertain a composite score for measuring the socio-economic status of citizens within the ‘Trinbagonian’ society. Furthermore, Descartes (2012) argues that the lack of indicators could be attributed to a form of historical social stratification, where each “socio-economic status group is differentiated from one another, a concept grounded in pluralism” (p.61). In other words, Descartes (2012) is implying that Trinidad and Tobago is a multi-cultural society with diverse ethnicities, reflective of the country’s historical experiences, which has maintained the social stratification of the lower, middle, and upper classes, usually differentiated by resources and cultural and social networks. Similarly, from a global context, the literature claims that indicators such as education, occupation, level of income, race, class, gender, lifestyle, health, and social networks have been used to define socio-economic status (Vyncke et al. 2013). For the purpose of this study, socio-economic status is defined as education, income, occupation level and social networks. Based on my definition of socio-economic status, I placed my parent participants into the middle-class social stratification, which Descartes (2012) indicated is used within the ‘Trinbagonian’ society to define socio-economic status. All the parents were employed in professional occupations: police officer, teacher, social worker, university lecturer, entrepreneur, architect, pilot, and as such were able to afford the tuition fees at the University early childhood centre used for this study, which is why the middle-class social stratification was used to categorise their socio-economic status. 

Question five of the semi-structured interviews with the parents sought to determine how much influence the parents’ socio-economic resources had on their ability to facilitate a warm and responsive parent-child relationship. Bronte-Tinkew et al. (2005) claim that a parent’s limited income affects the quality of care provided to children because parents may have to adopt diverse survival strategies to limit the effects on a child’s well-being. 
While Conger et al. (2007) argue that the financial assets of parents usually affect children’s developmental outcomes. Likewise, Lee et al. (2009) suggest that limited family income and economic hardship have been found to diminish a parent’s capacity to be fully involved with their children. Based on the claims made by the aforementioned authors I concluded there was justification attached to seeking responses from the parents to determine to what extent they thought their socio-economic status had influenced their ability to facilitate a responsive parent-child relationship. 

The parents’ responses to this question were varied; Mrs Kray, Mrs Nathoo, Mrs Xylander, Ms Zugay, Mrs Yeoman and Mr Irshad, agreed that their socio-economic resources provided them with a comfortable income that allowed them to engage in activities of their children’s choice. These parents stated that extracurricular activities such as swimming, dancing, football, thematic birthday parties, play dates with friends at thematic restaurants, were accessible due to their socio-economic status. In their view, they were adamant that their socio-economic resources did have an influence on their ability to facilitate a warm and responsive parent-child relationship. The reasons they gave were related to their children’s planned activities, which resulted in them being able to spend meaningful time with their children. The views and practices of these parents are in accordance with the literature (Descartes 2012) which indicates that within the ‘Trinbagonian’ society middle class parents tend to use their socio-economic resources to maintain the specific values and lifestyle of their social status. Likewise within a broader context Lareau (2002) describes the child-rearing practices of middle class parents as “concerted cultivation” (p.748), where specific organised activities are used to transmit valuable life skills, and language and reasoning are used as a means of discipline to teach cultural and moral values. This, to me, is in keeping with Descartes’ (2012) viewpoint that middle-class parents in Trinidad usually have an “egalitarian and flexible parent-child relationship” (p.60), supported by consistent supervision, boundaries and values, which fit with the views expressed by the parent participants of this study. 

Furthermore, Bronte-Tinkew et al. (2005) draw on the work of Thompson et al. (1996) to suggest money and time are two significant resources parents provide for their children and are in a sense interrelated as parents invest time in their earnings, and use their earnings to purchase products that will allow them to spend quality time with their children. Similarly Sayer et al. (2004) claim the level of a family’s wealth and family size may influence parents’ expectations of their children, therefore the investment of time and money in their children’s planned activities could be based on cultural and societal pressure to spend quality time with their children, to be defined as involved parents. Based on the perspectives of the middle class parent participants in this study, they usually used their socio-economic resources to facilitate what I am calling here a nurturing parent-child relationship. My interpretation is supported by Conger at al.’s  (2007) “family investment model” (p.179), which proposes that middle-class parents use their financial resources to create a cognitively stimulating environment for their children, facilitated by nurturing child rearing strategies. 

However, I pondered on the responses from Mr and Mrs Jameson who then said that despite their socio-economic level they would always do their utmost to develop a warm and responsive relationship with their children. In reference to his statement Mr Jameson commented, “We will not let it restrict the type of relationship we develop with our children, the strategies we use to manage our socio-economic resources teaches our children to be resourceful, and be content with life”. Mrs Jameson indicated, “Our daughters are an important part of our lives and even though there may be positive or negative changes with our socio-economic resources in the future, we would still place the care of our children as the main priority in our lives”.  These comments suggested to me that Mr and Mrs Jameson considered that there were ‘lessons for life’ to be learned for their children, which confirmed my original analysis with regard to the values and belief they held about parenting. It is beyond the scope of this study to analyse the views of wider society, yet Mrs Javar offered a different view to that of Mr and Mrs Jameson. Her viewpoints and the implications of this view are discussed in the next section. 

5.3. Support for Using Allotted Socio-economic Resources 
Mrs Javar had mixed views because she felt if she were in a lower socio-economic level, her parent-child relationship would be negatively affected.  Based on her past childhood experiences, the quality of the parent-child relationship may be dependent on the parent’s socio-economic status, and the quantity of free time at their disposal. Her example was that of ‘poor’ single parents and ‘poor’ families, whose focus is on the survival of their children rather than spending time with them. Mrs Javar stated that, “although these parents may truly want to spend time with their children, their socio-economic status might not provide them with the relevant opportunity”.  She described how her mother a single parent with two jobs had raised five children. After her chores were completed, she spent time engaging in activities with her children; be it going for a walk in the park, or going to the Zoo. Mrs Javar stated, “As a parent, I now understand how tired my mother might have been, but still made the time, despite her socio-economic status, to be with her children”. She argued that, “Some parents may want to spend time with their children, but due to societal macro factors, they may have to choose between working to feed their children, and spending time with their children”. 

Although Mrs Javar’s point was disputed by the other participants (Mrs Kray, Mrs Yeoman, and Mr and Mrs Jameson) who argued that parents with limited time to spend with their children can take the children along when they are completing chores like grocery shopping and paying bills. Nevertheless, Mrs Javar’s view fits with a study by Zalewski et al. (2012) who found that low income single parents without a reliable social network may be severely affected by their socio-economic challenges, and are sometimes unable to protect their children from the harsh effects of poverty. Mrs Javar’s claim therefore is noteworthy and should be considered when assessing the ability of parents with limited income to facilitate close parent-child relationships. From a broader societal context such implications speak to strengthening the supportive network of parents. 

Ms Jarvar’s perspective raised some important questions about how ‘Trinbagonian’ parents with limited income are able to facilitate a nurturing parent-child relationship. The participants’ responses identified an emerging theme of ‘support for parents in managing their time and allotted resources, which I examined in relation to the perspectives from the literature. Fouts et al. (2012) in their examination on the type of social networks available to poor urban parents explored the assumption that support from the extended family network may tend to lighten the harsh effects of poverty as the parents adapted relevant coping strategies. Based on my professional experience of working with low-income parents I agree with the viewpoint of Fouts et al. (2012), that these parents obtained either monetary support in the form of foodstuff, used clothing and household items, and free child care by family members, until they were able to obtain a better paying job. This type of social support buffered some of the effects of poverty on these parents, but alternatively, there were some parents who did not have a supportive network that could have assisted them out of poverty, and as such, the cycle of poverty was maintained. In support of my viewpoint Vyncke et al. (2013) claim that parents from the lower socio-economic group usually have a limited diversity within their social network and as such, the type of support received would be limited to their social network. Vyncke et al.’s (2013) claim makes sense because from an intergenerational perspective the support received may perpetuate the cycle of poverty, restricting the ability of the parents to seek an alternative lifestyle or standard of living. Therefore, I suggest support for parents should not be limited to their social familial and community network, but should instead include a variety of support from diverse sources to afford parents, especially from the lower socio economic group, an opportunity to improve their standard of living. For example, according to Eisenstadt (2011) in England the original “Sure Start programme” (p.1), focused on enhancing the developmental outcomes of young children (birth to five years) by strengthening their families and communities. The objective of the programme was to provide children and parents with the opportunity to have an adequate standard of living despite their socio-economic resources and family composition as well as to facilitate a nurturing parent-child relationship (Department of Education 2010). More recently, the ‘Sure Start’ programmes have evolved into Children’s Centres that are managed by the Local Authorities within England. These ‘Sure Start’ Children’s Centres aim to provide parents with accessible community health and parenting services, and employment and training opportunities for parents with children between birth to five years. As such, the ‘Sure Start’ Children’s Centres are used as a means of improving young children’s developmental outcomes by reducing the quantity of children living in poverty (Department of Education, 2010). In spite of the overall success of ‘Sure Start’ Local Programmes, there are still many challenges for families and communities that are not easily resolved. As Pomerantz et al. (2007) point out it is often the families and children who need the most support which can be the hardest to reach. 
Therefore, based on the points raised by the parent participants as well as the discussion from the literature, parents who have limited socio-economic resources may still be able to develop warm and responsive parent child relationships, particularly if there are strong support systems in place. Looking at the wider societal implications within Trinidad and Tobago, I suggest consideration should be given by Governmental and Non-Governmental organisations to provide services to parents to assist them with strategies which help them to make informed financial decisions. However, based on the findings of this study, such a task as effectively managing financial resources is not easy for parents who are faced by socio-economic pressures beyond their control, therefore it is not difficult to imagine, as suggested by Mrs Javar, the burdens some parents endure due to poverty and limited income. Furthermore, my conclusion of parents seeking support in the management of their allotted socio-economic resources, does not take into consideration issues such as maternal/paternal illness or drug addiction, as these issues are likely to add a further layer of complexity associated with effective use of one’s income. Nevertheless, these layered issues were considered in my discussion of an empowerment framework for parent education in the literature review (pp.56-59), regarding holistic support for parenting behaviours. Based on my professional experience of working with parents, I suggest that when parents are empowered to overcome their socio-economic challenges, such supportive assistance could provide them with the potential to develop a close parent-child relationship. 

As the findings of this study have highlighted the varied responses from the parents, the connection between parents’ socio-economic status and a close parent-child relationship is one of social support and the effective use of one’s socio-economic resources. The responses from the parents and the literature (Fouts et al. 2012; Zalewski et al. 2012; Vyncke et al. 2013) indicated that support could come from many different sources; extended families, community programmes, and targeted social programmes usually offered by various community and governmental organisations. The implications which have arisen from my analysis is that six out of the ten sets of parents agreed that their socio-economic resources gave them a distinct advantage to develop a close parent-child relationship. While two parents considered the main priority was not necessarily related to financial status alone and that developing a responsive relationship with their children was the overriding factor. One parent remained undecided about whether or not she would be able to develop a responsive parent-child relationship if she was in a lower socio-economic group. Despite these mixed views and the complexity of the discussion the findings of this study have suggested that support in all its forms should be offered to parents to assist them to facilitate a close parent-child relationship. In the next section the discussion moves onto the reasons why the parent participants indicated that they need support in developing a responsive relationship with their children. 

5.4. Seeking Support for Parenting Skills
Question ten (A) asked the parents if they needed support for their parenting skills and each parent participant responded with a resounding, ‘yes’. Although some of the participants had a different reason for saying ‘yes’ to this support, the diverse reasons given clearly stated that support for their parenting role was necessary. Mrs Javar, Mr and Mrs Irshad, Mrs Yeoman, Mrs Kray, Mrs Nathoo, Mrs Xylander, and Ms Zugay, said at times they needed support with issues such as discipline, eating habits, illness, or simply to be re-assured that their parenting strategies are appropriate, from time to time. Based on my professional experience I was not surprised by these responses because I have observed parents of pre-schoolers seek suggestions about expanding their children’s dietary choices, and managing their behaviour. In analysing the participants’ responses they spoke of the need to continually reflect on the effectiveness of their parenting strategies to develop a responsive relationship with their children, by adjusting or eliminating any strategy that was not in the best interest of their children’s development. 

Leung et al. (2009) support these parents’ view and suggest that parenting should be seen from a holistic perspective which considers the influence of the parent’s sense of self, how they were parented, and their definition of parenting. Being comfortable to reflect on their own parenting values and strategies suggests to me that these parents were not afraid of having their parenting style evaluated by others, and that could be one of the reasons why they sought support for their parenting skills.  Figure 5.1. illustrates the reasons why the parent participants in this study sought support for their parenting role. 
Figure: 5.1: I need support for my parenting skills because…






















On the other hand, some of the parent participants said they received support for their parenting skills from their spouses, family members, friends, and colleagues with children, and from other parents. Mrs Kray explained how her husband and a colleague acted in the support role when she questioned the effectiveness of her parenting strategies with her son, when she had run out of strategies to manage his behaviour. She added, “At times I need that re-assurance, which communicates to me that I am doing a good job parenting my son”. She further stated that her need for re-assurance stems from the fact that she made a conscious effort to develop a warm and responsive relationship with her son, and discard the punitive parenting strategies used by her parents. She admitted, “Although at times parenting my son is hard work, the support I receive from my husband and colleague is invaluable to my parenting role”. In analysing Mrs Kray’s view of her parenting task being “hard work”, I have placed it in her historical/intergenerational parenting context where she did not have a close relationship with her parents, therefore for her being affectionate to her son was a new skill she had to acquire, because nurturing parenting, was not modelled for her as a child. My analysis of Mrs Kray’s perspective fitted with Leung et al.’s (2009) claim “biographical narratives of parents are relentlessly intertwined with those not only of their children but also of their own parents, in the intensive and intimate interactions within the family” (p.354). However, Leung et al. (2009) caution that parents need to be first willing to reflect on their parenting strategies, before they can begin the journey of changing their personal parenting stories, because such a reflective process will entail a constant revision of their values and beliefs about parenting which at times may endanger their self-confidence. 

On the other hand, Mr and Mrs Jameson added a unique perspective on needing support for their parenting role as summarised by Mr Jameson, “Parenting means healthy parents, who have time to be alone with each other, so they can continually reflect on their parenting strategies”. These participants indicated that reflecting on their parenting strategies provided them with an opportunity to evaluate which strategies are effective, and which strategies they need to change as their children progressed from one developmental level to the next. As Mrs Jameson put it “parenting is beyond interfacing with and delivering to the children”. The views of Mr and Mrs Jameson are supported by Leung et al. (2009) who assert that parents who continually reflect on their parenting practices are always fully engaged with their parent-child interaction and remain emotionally vulnerable and open to self-examination on the influences of their parenting style. In other words, reflexive parents are those who are not afraid to have their parenting practices challenged by their children, spouse, or family, because they approach parenting as a learning experience that would encompass success and failures, as lessons to be learned, and practices to be enhanced and developed. As such, I can conclude based on Mrs Kray and Mr and Mrs Jameson’s choice to reflect on their parenting strategies there is validity in Leung et al.’s (2009) claim that reflective parents are more prone to develop a close parent-child relationship. 

Conversely Mrs Yeoman, Mrs Xylander, Ms Zugay, Mrs Nathoo, and Mr and Mrs Irshad sought advice from the child development literature and Internet: online parenting magazines, parenting blogs/groups on social media such as ‘Facebook’. Mr Irshad said, “When my wife was pregnant I read the book ‘What to expect when you are expecting?’ (Murkoff et al. 2008), and I was able to talk with my wife about the changes that were taking place with our unborn daughter during pregnancy”. He found the child development and parenting literature to be quite useful in helping them support their daughter’s holistic development. Mr Irshad’s statement as a young man in his late twenties, provided evidence that as a younger ‘Trinbagonian’ parent he was making a concerted effort to alter the punitive intergenerational child rearing practices used to parent him, towards more nurturing and sensitive strategies which provide an opportunity for close parent-child relationships. 

Similarly, Ms Zugay a single mother in her early thirties explained; when she was pregnant she signed up to a website which provided her with tips on parenting, which helped her to feel more prepared for motherhood. She explained that when her daughter was born she formed her own parenting style, which was a mixture of the information obtained from the parenting website, and the parenting strategies she approved of from her strict upbringing with her maternal grandmother. Ms Zugay’s decision to combine the information from the website with her own experiences led her to develop her own style of parenting as opposed to accepting entirely the punitive intergenerational child rearing practices she experienced. This finding suggests that in the case of Ms Zugay as a young ‘Trinbagonian’ single mother she was keen to seek parenting support which fitted with her own values and beliefs, to help her to develop a close relationship with her daughter. 

To conclude the discussion on the reasons why parents need support for their parenting, Mrs Javar pointed out, “ I think parents should be allowed to have a night or weekend off from their parenting role, as a means of bonding with their spouse without the distraction of their children’s needs”. She opined, “Having a reliable baby sitter is one of the main support systems I require as the individual gives me time to spend with my husband”. Mrs Javar’s view fits Kwok et al. (2000) who suggest it is advisable that full time parents take a break from their parenting role to minimise their levels of parenting stress. Kwok et al. (2000) also suggest that full time parents within the same community could share child-care responsibilities when parents need a break from their parenting role for a few hours. The suggestion of Kwok et al. (2000) fits usefully within the findings of my study, which emphasises the value of supporting parents, and adds value to the support system that could potentially be provided for parents within the ‘Trinbagonian’ context.  Potentially a registered list of licensed babysitters or child care workers that can be used by all parents, when they need a break from their parenting duties, is a possible line for further discussion. This type of support for parents could have numerous positive influences on the quality of parent-child relationships, because as Mrs Javar pointed out, “One weekend away from my sons provides both me and my husband with an opportunity to rejuvenate, reconnect, and reflect on our parenting strategies”. 

The finding of this study indicates that at times parents may need specific support with how to parent their child. The type of support which Mrs Kray, Mrs Nathoo, Mrs Xylander, Ms Zugay, Mrs Yeoman, Mrs Nathoo, Mr Ishard, Mr and Mrs Jameson and Mrs Javar, suggest may be useful to them and does have currency for further consideration, even though they cannot be taken universally. Nevertheless, I wondered what aspect of their parental narrative encouraged them to willingly seek support for their parenting skills. Could it be that because they were harshly parented to some extent they realised that if they wanted to adopt nurturing and sensitive parenting strategies they could not parent in isolation? To what extent, would parents in the wider ‘Trinbagonian’ society require specific parenting support for their pre-schoolers? Would these parents know how to obtain such support? Would all these parents have Internet access to obtain the digital child development literature? How many of these parents would have the financial resources to purchase a pregnancy book, or borrow such a book from the public library? Clearly what the findings of this study is indicating is that yes, parents may need specific support especially as they work towards facilitating a close parent-child relationship, but who or what agency would be responsible for ensuring that the parents obtain the required support? Some of these questions would be answered in the next section as the parents suggested what specific support they would continue to need as their pre-schoolers progress through their development milestones. While the early childhood professionals suggested from a broader societal context what support measures could be implemented to support parents in their parenting role. 

5.5. Support Network Suggestions from Parents






Table: 5.1: Participants’ Parent Support Network Ideas
Parent Participants 	Parenting Support Network Ideas
Mrs Yeoman	“Use of my employer to promote the importance of parents developing responsive relationships with their children via monthly, quarterly or annual parent workshops and seminars”. 
Mrs Xylander & Mr JamesonMrs Xylander	We want flexible working hours to allow us more time supervising our children during drop off and collection time at schools. “I also want public places to become ‘family friendly’ by providing family washrooms in public spaces, to ensure the safety of young children when they need to use the washroom”. 
Mrs Kray	“I want mandatory parenting classes, starting at the early childhood level and continued through to primary and secondary school, until my child is eighteen years”. 
Mrs Jameson	“I want all employers with 50% female employees to provide ‘onsite’ child care services (day care, pre-school, home-work centre). Employers need to be more ‘family friendly’ and as such productivity will increase because employees will be focused on their work tasks instead of ‘running away’ to collect their children”. 
Mr Irshad	“I want the parenting support system to assist me with effectively using the nine months of pregnancy to prepare for fatherhood, by focusing on my mental, emotional and physical preparation for the arrival of the baby”. 
Mrs Aylward, Mrs Irshad, Ms Zugay, & Mrs Kray	We want psychological counseling so we could receive support and guidance in managing any emotional issues that may arise during the parenting process. 
Mrs Javar	“I want a list of qualified registered babysitters who can be used when I want to take a night, day or weekend off from my parenting duties. I believe parents need time away from their duties to build their marital relationship, which in turn will enhance their family life and parent-child relationship”. 
Early Childhood Participants	Parenting Support Network Ideas
Ms Norden& Ms Mumford	“I want a ‘tax deduction or incentive’ for employers who promote family activities within their companies’ policies and operational plans”. “I believe employers should change the type of benefits they offer their employees to include ‘subsidised childcare, home-work centres and recreational activities for families”. 
Ms Klover & Ms Cutts	 We want a mobile resource and service centre that will be placed in communities. The resource centre would offer parents advice, training, and coaching on parenting skills, in addition to counseling services. The resource centre would offer coordinated services among professionals who work with young children and families, with emphasis on sharing data among professionals.  

On summarising the specific needs of the parent participants; Mrs Yeoman, Mrs Xylander and Mr Jameson focused on how their employers could be more accommodating by offering flexible work hours so they can plan their times around their children’s routines, or by offering parenting workshops/seminars which would positively impact on their nurturing parent-child relationship. While on the other hand, Mrs Kray, Mrs Jameson, and Mr Irshad expressed a need for parenting classes (either mandatory or voluntary) for parents from pre-natal throughout the parenting process until their children became adults. These participants felt that as children progress throughout the different developmental milestones they will encounter certain parenting challenges for which they would require the necessary support. Additionally Mrs Jameson and Ms Mumford also wanted employers with fifty percent female employees to be held accountable in providing onsite/subsidised child-care services for their employees. These participants argued that once employees are not concerned about the care and supervision of their children while they are at work, their level of productivity will increase, as they will be more focused on their work related commitments. 

I was intrigued by the varied services the participants proposed for a parent support network. Based on the whole data set I interpreted the participants’ collective ideas of support as a clear indication that parents cannot parent in isolation, and as such despite one’s socio-economic status and intergenerational child rearing narratives, all parents require some measure of support in facilitating a warm and responsive parent-child relationship. My conclusion is based on the fact that all participants’ spoke about a need for support to aid their parent-child relationship and their ideas spoke about the provision of these services at a community level and via one’s workplace. In fact, some of the participants’ ideas for parenting support are in keeping with the literature. Rahman et al.’s (2008) reported on a Canadian home visiting and centre-based programme (learning through play) which begins in the last trimester of pregnancy, providing pictorial guidance and simple suggestions for stimulating children’s development, birth to three years, through “parent-child play” (p.57). Similarly, Mills et al. (2012) suggest the use of a home-visiting programme to provide parent education and support; acquisition of parenting skills; development of self-esteem, and counselling support which are all part of the services offered to young parents in Australia. As such, these Canadian and Australian parenting programmes fit the suggestions of Mrs Kray, Mrs Jameson and Mr Irshad who all emphasised the need for programmes aimed at preparing parents for parenthood. 
Additionally, Day et al. (2012) offered an innovation for a parenting programme with an empowerment framework; the use of a peer mentoring approach to parenting. For example, the Empowering Parents, Empowering Communities (EPEC), a south London community based parenting programme, supported by the ‘Sure Start’ Children’s Centres in the community. The EPEC programme is aimed “at providing cost effective and accessible help for families whose children are experiencing behavioural difficulties” (p.53). Based on my observations of the parents’ interaction with each other during the focus group discussions (where they were eager to seek affirmation for their child rearing strategies) I suggest that the use of peer facilitators to deliver parenting support could prove to be useful for these parents.  Furthermore, based on the suggestions of the participants, that via community organisations and work based seminars and workshops, a variety of parenting programmes and ‘drop in’ facilities could be offered to parents in the wider ‘Trinbagonian’ society. Such support services would provide a range of assistance to parents, like the British ‘Sure Start’ Centres, the idea of a one-stop shop for parents to access diverse resources, as well as social, medical, and childcare support, would seem to me to be a good model. 

5.6. The Perspectives of Early Childhood Practitioners
In comparing the parents’ responses to that of the early childhood practitioners another perspective on the issue of support for parents was provided and was summed up in the words of Ms Norden who stated, “Our present ‘Trinbagonian’ society is not supportive of parents”. From their professional experiences they have observed, as Ms Klover said, “Some parents do not have a supportive network, and they find themselves parenting in isolation”. Ms Mumford based on her work with disadvantaged parents, also stated, “When parents from disadvantaged communities parent in isolation they tend to become exhausted and stressed, and at times may transfer their frustration to their children, thereby negatively influencing the parent-child relationship”. Ms Mumford’s views are in keeping with the literature (Farkas et al. 2010) whose study findings on maternal stress and self-efficacy of mothers from disadvantaged socio-economic strata claimed that there were several contextual factors (violence, addiction to drugs, limited income, shared housing) which were linked to a mother’s psychological vulnerability and maternal ability. Similarly, Kwok et al. (2000) claim a parent’s beliefs about their ability to parent despite issues of depression, social isolation, and strained familial relationships are closely linked to the contributory factors of a parent’s stress level. For example, Deater-Deckard (2005) indicates that when parents are faced with challenges and stress in their parenting role they tend to display “harsh reactive parenting” (p.11), that interfere with their ability to competently respond to their children’s needs. Therefore, the views expressed in the literature about the link between parental stress and the quality of parental functioning is supported by the professional experiences of Ms Mumford who talked about her experience of working with parents from the lower socio-economic bracket. Ms Mumford also noted,  “Many of the parents did not have a nurturing upbringing and as such when they became parents they tended to rely on the punitive parenting strategies that were used to rear them to parent their own children”. She opined, “These parents could benefit from a parenting support system which focuses on their holistic development as parents and as a medium used in re-parenting themselves and their children”. 

Ms Mumford’s perspective fits with Farkas et al. (2010) who advised that parent intervention programmes for mothers within disadvantaged socio-economic levels should have a holistic focus: the development of life skills, self-esteem, and stress management, along with the development of sensitive and nurturing parenting skills. In reviewing the literature (Farkas et al. 2010; Kwok et al. 2000; Deater-Deckard, 2005) and my analysis of the responses provided by Ms Mumford, I reflected on my professional experiences of working with parents from disadvantaged communities in Trinidad and I could identify with their perspectives. I too have observed that some parents are isolated because they either do not live in close proximity to their social network, or they do not even have a supportive social network. In fact, Farkas et al. (2010) states parents from disadvantaged socio-economic status may have limited access to quality child-care, health programmes, and resources, to scaffold the quality of care their children receive. Thus, the findings of this study supports the provision of accessible parenting programmes within communities once the parents are part of the process in identifying (like the parent participants of this study) what type of support they require to develop a responsive relationship with their children. The opinion of the early childhood participants is valid and is backed up by the literature that there should be more support for parents, and in this case within the ‘Trinbagonian’ society, so that parents who do not have access to their early childhood programmes can be supported in their parenting role. 
The early childhood practitioners implied that such support for parents might influence their ability to alter their punitive intergenerational child rearing strategies, and assist the parents to gradually move towards using nurturing and sensitive parent-child interactions. 

5.7. Support for ‘Trinbagonian’ Parents 
I returned to the literature to reflect on the points raised from a historical perspective. Conger et al. (2012) discussed the continuity and discontinuity of harsh intergenerational parenting and claimed the continuity of harsh parenting is partly connected to the partners one chooses to co-parent. Moreover, Conger et al. (2012) indicated that one parent’s sensitive and nurturing parenting style could be used as a model for the other parent reared with harsh parenting to emulate. The idea here is a supportive, non-judgmental approach to discontinuing punitive intergenerational parenting, because it gently affirms the parenting experiences of the parent of harsh parenting, while at the same time bolstering the parent’s self-efficacy about being a sensitive and nurturing parent. Such a strategy would seem to influence a change in parenting behaviour and over time, help to 
break the harsh intergenerational cycle of parenting, but the key is choosing the right partner to be a co-parent which is a much more complex hurdle to overcome. Bornstein et al.’s (2011) position is in accordance with Mrs Kray, a parent participant of this study who pointed out the value of having a husband who is able to act as part of her support network as she learns how to develop a close parent-child relationship. 

On the one hand, Bornstein et al. (2011) claim that the concept of co-parenting is usually shaped by one’s cultural values, beliefs and expectations which would require continuous discussions and concessions for the co-parents to provide a predictable and nurturing environment for children. Yet, on the other hand, Majdandzic et al. (2012) argue that the co-parenting construct is inter-connected and influenced by the child, the quality of relationship between the parents and the marrying of their child rearing beliefs and values. Therefore, I argue that based on the claims made by the literature (Bornstein et al. 2011; Majdandzic et al. 2012) and Mrs Kray, the child rearing process requires a collaborative effort between parents and guardians whether they live together in the same household or not. 

Furthermore, using a political lens to reflect on the parent participants’ responses about needing some measure of support for their parenting role, and the early childhood practitioner’s perspective; ‘the ‘Trinbagonian’ society is not supportive of parents. I question; what policies, programmes, and professionals the ‘Trinbagonian’ politicians need to put in place in order to support parents in their parenting role?  The collective view of Ms Norden, Ms Klover, Ms Mumford, and Ms Cutts was that there are no specific policies for children and families’ within the ‘Trinbagonian’ society to guide supportive services for parents. The perspectives of the early childhood participants strengthen my argument for using Day et al.’s (2012) peer mentoring approach to parenting and Bermudez et al.’s (2011) empowerment framework to parenting, to support parents within the ‘Trinbagonian’ society who want to change their punitive intergenerational child rearing narrative to one of facilitating warm and responsive parent-child relationships. 

Likewise, reflecting on the issue of support for parents raised by Ms Norden, Ms Klover, Ms Mumford and Ms Cutts, I pondered and troubled over the implications which had arisen from the findings of the study:
1.	Historically, how can the findings of this study be used to discuss the issues surrounding the transference of punitive intergenerational parenting practices? The findings of this study I suggest have implications for ‘Trinbagonian’ parents in the wider domain. For example, the evidence from this study suggests a need for some parents to make a concerted effort to alter their punitive child rearing narratives, by reflecting in depth on how these narratives have influenced their parenting style. For those parents who are hindered by additional macro issues like poverty, mental health issues, violence and drug abuse, this could require specialist intervention to help to address those issues as they also evaluate the psychological effects of their parenting on their children. Concisely, the findings of this study have implied that it is possible to break the cycle of punitive intergenerational child rearing practices, once parents who have been harshly parented have the required supportive social network, and are encouraged to make use of nurturing and sensitive child rearing strategies to facilitate close relationships with their children. The implications of these findings suggest               that such a supportive social network should be offered to ‘Trinbagonian’ parents to help them to avoid parenting in isolation, and avoid the transference of punitive intergenerational child rearing practices. 

2.	Politically, in consideration of how can the findings of this study be used to discuss the issue of the proposal for the implementation of family friendly policies and benefits, to support parents in building a warm and responsive parent-child relationship? I argue that the participants in this research claim that the ‘Trinbagonian’ society is ‘not’ supportive of parents in terms of the limited family friendly policies available for new parents. The parent participants clearly stated that three months maternity leave, inflexible working hours, and limited affordable childcare, does not support them to develop a close parent-child relationship. The parent participants stipulated in order to encourage parents to develop a responsive relationship with their children, employers could offer flexible working hours, and regular parenting seminars, which would in their view assist parents with using nurturing and sensitive child-rearing strategies. 

3.	Socio-economically, how can the findings of this study be used to discuss with early childhood professionals the value of using a holistic framework when planning support systems for parents? As the data has shown for parents, children, and early childhood professionals, when parents and pre-school teachers work collaboratively it is possible to yield benefits such as self-confident children, and parents who are comfortable seeking support for their parenting skills. This implies that early childhood teacher training institutions should be encouraged to evaluate the content of the courses on offer to ensure teacher trainees fully understand the significance of working in partnership with parents. I suggest therefore a renewed emphasis be placed on student teachers examining their values and beliefs, about working collaboratively with parents, in order to fully understand their role, and the role of the parent within this partnership. As such, the voices of parents should always be considered, and be used to design an inclusive family involvement philosophy for early childhood programmes. 

In relation to the development of early childhood policies in Trinidad and Tobago to support parents, I suggest the Ministry of Education could focus on designing a national early childhood curriculum, which takes into account the vital role of parents in their children’s lives. As such, by early childhood professionals working collaboratively with parents they can help to ensure that the required supportive policies are implemented to assist parents in facilitating responsive and nurturing parent-child relationships. My initial step to facilitate such a partnership between parents and early childhood teachers will be to share the findings of this study with the staff at the University early childhood centre, so they can decide what role they play in advocating for family policies in the ‘Trinbagonian’ society. Additionally the staff will be able to consider more broadly the implications, if any, for their centre in providing services that facilitate warm and responsive parent-child relationships. 

5.8. Summary






















                                                                   Conclusion
6.1. Introduction
The purpose of this study was to deconstruct how a group of middle class parents altered their punitive intergenerational child rearing narrative, to one of using nurturing and sensitive strategies, to develop responsive parent-child relationships, with the support of early childhood professionals. The ten sets of middle class parents and two early childhood practitioners who took part in this study were from a University early childhood centre in Trinidad, while the remaining two early childhood professionals were from two different organisations, which offered early childhood programmes to disadvantaged parents within the ‘Trinbagonian’ society. The research question; ‘What nurturing and sensitive child rearing strategies were used by parents, to alter punitive intergenerational child rearing practices to develop warm and responsive parent-child relationships, with the support of early childhood professionals?’ was situated within the context of the post-colonial society of Trinidad and Tobago with its multi-cultural ethnicities. As such, the parent and early childhood participants for this study were from diverse cultural backgrounds and were exposed to diverse intergenerational parenting practices that were punitive, with limited opportunities for public displays of affection, therefore the findings of the study are not related to one specific ethnic group. 

Previous research studies (Payne et al. 1992; Barrow, 2005, cited in Williams et al. 2006) on child-rearing practices of Caribbean parents have indicated that their parenting styles fall within Baumrind’s (1971) typology of parenting; authoritarian or authoritative. These studies have shown that due to the historical complexity of the Caribbean Islands, with a clear social stratification between the rich and the poor, the poor usually used a punitive child rearing approach. Some studies (Descartes, 2012; Roopnarine et al. 2013) have been conducted on the effects of harsh parenting on children’s developmental outcomes, and the behavioural and psychological problems displayed by the children and its impact on their family, and by extension society. There have been limited studies conducted in the Caribbean on the quality of parental functioning by parents who have adopted a sensitive and nurturing parenting style, which has contributed to positive developmental outcomes for their children (Williams et al. 2006). My study therefore contributes to that body of literature already in existence by identifying, defining, and describing the strategies used by a small group of ‘Trinidadian’ middle class parents who worked together with early childhood professionals to build warm and responsive parent-child relationships. The research findings suggest that despite the legacy of being in receipt of harsh intergenerational parenting practices themselves, some parents in my study have taken deliberate steps toward alternative parenting practices. As the data has shown these alternative practices have helped these families to better understand their children’s emotional and physical needs, to be more responsive, and to reflect, evaluate, and substitute their parenting strategies to accommodate the holistic needs of their children. The findings of this study highlight the nurturing and sensitive approaches adopted by the parents to alter the punitive intergenerational child rearing practices, which the ‘Trinbagonian’ society had previously accepted without question. Through a series of individual and group conversations the study participants shared examples of the ways in which they had successfully worked in partnership with their children’s teachers, seeking their support to enable them to facilitate a warm and responsive parent-child relationship.

6.2. Justifying the Research Design 
The qualitative research design used for this study provided the depth and specificity of the parenting practices of the parents, which they used to develop a genuine relationship with their children. The practices used by the early childhood education participants to support parents in facilitating a nurturing parent-child relationship, were gathered from the semi-structured interviews, and the three focus groups. The focus groups were used as a means to delve more deeply into the data from the semi-structured interview questions, in order to expand my understanding and interpretation of the participants’ views. Additionally, the focus group conversation provided me with a means of member checking the interview responses. 


In this chapter, based on the findings of the study, I will review the ‘Trinbagonian’ societal historical, political, and socio-economic implications (transference of punitive intergenerational child rearing practices), which negatively influence the emotional quality of parental functioning and by extension the facilitation of warm and responsive parent-child relationships. Additionally based on the study outcomes, I will put forward recommendations to address the study implications. 

6.3. Findings of the study 
Theoretically, this study was situated within a developmental psychology lens, where I used some components of Bowlby’s (1969) and Ainsworth et al.’s (1978) attachment theory to frame the significance of parents’ emotional attachment to their children, by emphasising the influence of the parents’ attachment bond to their children’s social and emotional lives. The study findings have contributed to the body of literature on child rearing strategies in Trinidad and Tobago by indicating that for some parents the attachment bond to their children occurred naturally, while some parents had to develop the emotional capacity with support from their social network, to maintain a level of intimacy and connectedness to their children. I argue that it is because of such a secure attachment to their children the parents in my study were able to provide a nurturing and loving environment, which facilitated their children’s development of social emotional skills, and pro-social behaviour with their peers, teachers, and other significant family members. 

Likewise, components of Erikson’s (1980) psychosocial developmental theory, which emphasises the reciprocal influences between individual growth and relational aspects of functioning, was used to frame the link between the quality of parental interaction and developmental outcomes for their children. Based on my analysis and interpretation of the data I have shown that the quality of interaction between the parents and their children provided them with many opportunities to gain a greater understanding of their children’s personalities, likes, dislikes and emotional needs, and as such facilitated a warm and responsive parent-child relationship. Therefore the findings of this study has added to the body of literature on child rearing practices in Trinidad and Tobago to exemplify how these parents who have used sensitive and nurturing child rearing strategies go on to usually provide a supportive home environment, where their children are reported to feel comfortable about communicating their opinions and ideas which contribute to their developing self-identity. Therefore, according to Erikson’s (1980) first three stages of psychosocial development theory the parents provided examples of how their children displayed ‘trust, autonomy and initiative’- which they believed were due to the nurturing and sensitive strategies used to build a relationship with them. The trust, autonomy, and initiative demonstrated by the children were, according to these participants, observed in their ability to express and manage their emotions, and in the expression of their opinions and ideas, which affirmed their self-identity. 






6.4. Implications & Recommendations 
The implications of the study findings emphasise to early childhood policy makers, researchers, and practitioners, the necessity for a supportive parental framework to facilitate warm and responsive parent-child relationships in Trinidad and Tobago. 
As such, I have categorised these implications into historical, political, and socio-economic factors, and its related recommendations for action both by the study participants, and early childhood professionals. Although the implications and recommendations arose from this single case study in Trinidad, I concur some of the suggestions could be adopted, and adapted, to the diverse cultural child rearing/parenting context and early childhood programmes which exists in the English-speaking Caribbean countries. 

1.Historical Implications - Breaking the cycle of punitive intergenerational parenting practices





Early childhood professionals could use parent education workshops to explore and discuss with parents the developmental benefits children derive via the use of sensitive and nurturing child rearing strategies. Therefore, topics such as; identifying nurturing child rearing strategies for preschoolers, how to listen to a preschooler, how to foster children’s independence, could be part of the initial presentations at the parent education workshops used by early childhood practitioners, to sensitise their parent population on the significance of warm and responsive parent-child relationships. Over time these discussions could introduce parents to the holistic benefits children can derive from a nurturing and sensitive parent-child relationship, as well as to help parents to identify the specific parenting support they need as their children progress through their developmental milestones. 

On the other hand, parents could be encouraged to develop support groups among the given parent population of their children’s early childhood centres to discuss, illuminate, and seek support with developing nurturing and sensitive child rearing strategies. For example, the parents could host a monthly ‘breakfast morning’; such a forum could be used to discuss topics like how to spend quality time with a pre-schooler, and how to make mealtimes enjoyable.  These initial topics could be used as part of the parents’ discourse to obtain the required strategies to develop warm and responsive parent-child relationships. Such a conversation among parents could demystify some of the historical/intergenerational mores and norms related to parenting. 

Based on the study’s findings from a historical context early childhood policy makers and researchers in Trinidad and Tobago and the wider Caribbean region, are being encouraged to identify other historical issues which might influence the facilitation of nurturing and sensitive child rearing practices. I am suggesting a collaborative effort via longitudinal studies, between early childhood researchers and policy makers in defining, and identifying the historical issues that negatively affect nurturing and sensitive child rearing practices within the Caribbean. In fact, one such study by Logie et al. (2015) was recently published and emphasised the significant connection between a child’s developmental outcomes and the nurturing and sensitive child rearing practices used in his/her development. The authors felt that the child rearing practices of some parents in Trinidad and Tobago and indeed the wider Caribbean need to be “defined and unravelled to bring us to a common understanding of principles of satisfactory childrearing” (p.8). As such, my study findings suggest that starting with the use of parent education workshops and the formation of parent support groups within the early childhood environment, could be used as the first step for ‘Trinbagonian’ and Caribbean researchers and policy makers, to address the historical issue of breaking the transference of punitive intergenerational parenting practices to successive generations. 
 
2. Political Implications - Encouraging parents to advocate for family friendly policies 
The historical consequences that have arisen from the study findings are connected to the political implications of changing parents’ views of children. For example, the use of parents and early childhood professionals to advocate governmental organisations for the provision of quality health care and national family policies, which could guide the delivery of services for young children and families, could be the first call to action. Understood within such advocacy would be the need to implement a supportive framework for parents by developing family friendly policies to accommodate working parents in accessing flexible maternity and paternity leave, as well as flexible working hours to care for their children, thereby enhancing the opportunity for facilitating attachment bonds between parents and children. The broad claim being made by this study is that when these political issues of socio-economic inequality, and limited supportive societies for parents within Trinidad and Tobago, and by extension the wider Caribbean are addressed, the message communicated to parents is that children are deemed a valuable resource to the country. 

Recommendations for action:
Early childhood professionals via community outreach services could encourage parents to use their collective voices via petition letters to their relevant parliamentary representative(s), to advocate for national family friendly policies, and affordable child and health care.  I am suggesting the use of media and the preforming arts as an effective medium for generating a culture of advocacy within the ‘Trinbagonian’ society. For example, the use of five and ten minute films embedded with messages at health centres, social services, and related government offices could be used to educate parents about their right for parenting support and education. My argument is that once popular media personnel and well liked cultural and sport icons use their collective voices to sensitise parents about their right to a national supportive parenting framework, the collaborative efforts of all early childhood professionals within their respective discipline, could truly demonstrate the old adage, that it indeed takes a village to raise a child.

Likewise, parents could join organisations such as - The University of the West Indies, Family Development Centre (UWIFDC) - to access relevant services, resources, and support, which would assist them with being active advocates for young children and their families. As the findings of this study have indicated, the ‘Trinbagonian’ society is not seen as family friendly. The services that are presently available are usually targeted to the parents from disadvantaged communities, yet as the findings of my study have indicated, middle-class parents may also require support for their parenting skills. I recommend, therefore, that instead of using targeted parenting programmes to react to a societal parenting issue, parenting programmes should adopt an empowerment framework, which caters to parents across the social classes within the ‘Trinbagonian’ society. 

As the theoretical framework of this study has emphasised the use of Bronfenbrenner’s 
(1986) ecological model is of significant importance when identifying the diverse factors which impact upon the nurturing child rearing practices of parents. As such, the findings of this study are asking early childhood policy makers and researchers to consider using an ecological approach to design national family policies which are necessary, to guide the delivery of services to young children and their families. In using such a holistic approach to designing family policies for Caribbean countries, these practitioners would be able to document the relationship between these policies and the facilitation of attachment bonds between parents and children. In fact, my recommendation is supported by Logie et al. (2015) who recently published their study findings on child rearing practices in the Caribbean. These authors posed the following question for reflection when they questioned: “which socio-political issues that impact on child rearing practices in the Caribbean may be considered most in need of urgent attention by the region’s policymakers?” (p.23). Such a question emphasises the findings of my study, which suggest that there are some urgent issues which should be addressed to ensure that families are provided with the required policies and services to support their facilitation of nurturing child rearing practices.  I advocate the most urgent issue at present is to establish family policies to guide a national supportive parenting framework for Trinidad and Tobago. 

3. Socio-economic Implication - Provision of a parenting support network
Discussing the historical and political implications, the connection to the socio-economic implication is evident. The socio-economic implication of this study spoke to the creation of a family-friendly society, supportive of parents within their parenting role. The wider claim I suggest is that some parents do not have the required social network to support them in their parenting role, and need assistance in facilitating a warm and responsive parent-child relationship while balancing work, family, and domestic life. 

Recommendations for action:
Early childhood professionals could be encouraged to conduct a needs assessment survey for the parents at their respective centres to investigate the type of specific support they require for parenting pre-schoolers. The data collected from the survey could be used to design a website, or private social media platform, to support parents in obtaining and discussing with fellow parents, nurturing and sensitive parenting strategies. As the findings of this study have indicated, parents usually know what type of support they require as their children progress through the different developmental milestones, and as such, greater emphasis could be used by early childhood practitioners, who in natural dialogue are well placed to listen to the views and voices of parents.

Likewise, parents who have successfully used nurturing and sensitive child rearing practices could develop a local, regional, and international mentorship network, to share with other parents what values and beliefs have supported their nurturing and sensitive child rearing practices. For example, such network-based learning could also include the voices of health visitors, social workers, and personnel from the Roving Caregivers programme in Dominica, and St. Vincent, and the SERVOL Parent Outreach personnel in Trinidad and Tobago, who work with parents to strengthen their home environment for the care of their children. Such a supportive parenting environment will facilitate a change of behaviour for parents who were reared with punitive parenting practices, by parent mentors modelling how to use warm and responsive strategies to support their children’s developmental outcomes. 

On the other hand the socio-economic implications of the study findings emphasise there is a need for researchers and policy makers to design a nurturing and sensitive child rearing framework for parents to use as a guide, with the facilitation of warm and responsive parent-child relationships. Based on the study findings I argue that such a child rearing guide would assist in defining parental sensitivity within the ‘Trinbagonian’ context, and by extension the wider Caribbean region, because specific child rearing practices which hinder nurturing parent-child relationships, could be illuminated and examined by governments, policy makers and researchers. In fact, my recommendation for a child-rearing framework is supported by Logie et al. (2015) who also emphasised from the findings of their study a need for academics, and policy makers to consider what else can be done in the Caribbean to develop specific responses to child rearing issues, which reflect the actual conditions within the Caribbean. I believe developing a child-rearing framework would be a call to action to minimise the transference of punitive child rearing practices, and support the facilitation of warm and responsive parent-child relationships among Caribbean parents. 

To conclude, to promote an effective parent-teacher partnership early childhood practitioners are well positioned to assist families to become involved in their early childhood programme activities, which in turn help them to become more involved in the lives of their children as the data has shown. Consequently, there is a need for early childhood teacher education institutions within the ‘Trinbagonian’ society to review their courses that teach early childhood professionals the significance of working collaboratively with parents and relevant stakeholders, as this aspect of their role could also be given equal importance within their training programmes. The implications of this study are far reaching with respect to the body of literature on child rearing practices within Trinidad and Tobago and by extension the Caribbean society, which I discuss in the next section. 

6.5. Contributions of the Study to Previous Research on Caribbean Child-rearing Practices
Williams et al. (2006) state research on Caribbean child-rearing practices is thin and has contributed the following ideas, which have been used by educators, parents, and stakeholders to understand and address the issues of child-rearing practices. Ideas such as:
1.	nurturing vs restrictive parenting (Payne et al.1992)
2.	parenting in the Caribbean contexts are usually categorised into either conservative or traditional approaches (Barrow 2005, cited in Williams et al. 2006)
3.	relationships between parenting practices and pre-schoolers’ social skills in African, Indian and mixed-ethnic families in Trinidad and Tobago: the mediating role of ethnic socialisation (Roopnarine et al. 2013)

According to Williams et al. (2006) “research which has documented what parents actually do in their child-rearing practices and what actual beliefs inform these practices, does not appear to exist” (p.2). I suggest therefore that this study has helped to fill the gap by seeking responses to the following questions:
1.	What nurturing and sensitive child rearing strategies are used by a group of middle-class ‘Trinidadian’ parents to develop a warm and responsive relationship with their children?
2.	What parenting beliefs and values inform the nurturing and sensitive child-rearing practices of these parents?
3.	What type of support do these parents require to alter punitive intergenerational child rearing practices (historical, political, and socio-economic factors) within the ‘Trinbagonian’ society that may hinder the facilitation of a warm and responsive parent-child relationship?
4.	How should parental sensitivity be measured for parents within the ‘Trinbagonian society’?

The purpose of this study was to contribute to previous research studies (Payne et al. 1992; Barrow 2005, cited in William et al. 2006) conducted on the child-rearing practices of Caribbean parents. This study defined the components of nurturing and sensitive parenting and described the emotional journey parents encountered in building a responsive parent-child relationship despite being harshly parented. The findings of this study add value to the recent study conducted by Roopnarine et al. (2013) which examined the ‘relationship between parenting practices and pre-schoolers’ social skills in African, Indian and mixed ethnic families in Trinidad and Tobago: mediating the role of ethnic socialisation’. The findings of Roopnarine et al.’s (2013) study indicated that the parenting practices of the caregivers within their study consisted of a “combination of high levels of positive parenting and rule setting, and material rewards and moderate levels of harsh discipline and ethnic socialization” (p.362). As such, Roopnarine et al. (2013) found that parents were using a mixture of nurturing/sensitive and harsh parenting strategies to rear their children.

Similarly, the data showed that parents in this study altered their punitive intergenerational child rearing narratives, by reflecting upon and adopting nurturing and responsive parenting strategies, by seeking support for their parenting skills within their personal support network. The warm and responsive parenting practices of the parents were based on their values and beliefs about spending quality time with their children, by engaging in different types of activities at home, and at their children’s early childhood centre, and by working in partnership with their child’s early childhood teacher. The quality of time spent with children afforded the parents the opportunity to maintain an open communication line with them, as they learnt about their personality, their emotional needs, their preferences about activities to name but a few. Additionally the parents were able to inculcate their cultural values and beliefs as their nurturing and responsive parenting strategies guided and managed their children’s holistic development, with special emphasis on the development of age appropriate social behaviours. 

Likewise, the early childhood practitioners emphasised that the task of building a warm and responsive parent-child relationship is a task that cannot be undertaken in isolation, but it is facilitated by several ecological factors. For this study, the ecological factor was connected to the value of the parent-teacher partnership, which facilitated diverse opportunities for parents to build a warm and responsive relationship with their children. This additional value of the parent-teacher partnership made the findings of this study extremely significant towards future research in the field of early childhood teacher education, and professional development programmes, as it emphasises the value of the parent-teacher partnership in facilitating the holistic development of young children.

6.6. Recommendations for Future Research




1. Future research on ‘Trinbagonian’ child-rearing practices
There is a need to determine how to consider the long-term impact of child rearing sensitivity of ‘Trinbagonian’ parents. A longitudinal study that included observations of parent child interaction, alongside parental self-reports and assessments, could be considered with the research design to build a longer-term picture of the child rearing practices of parents with the ‘Trinbagonian’ society. As such, in defining parental sensitivity within the ‘Trinbagonian’ context researchers might find it useful to highlight specific cultural child rearing practices that hinders nurturing parent-child relationships. 

2. Future research on designing relevant parenting programmes 
I suggest because there is a need for an empowerment and ecological framework in the design of parenting programmes which Bermudez et al. (2011) refer to as a “strength-based and non-pathologizing stance” (p.370). I am of the opinion that the goals and objectives of parents should be considered and infused within the design of any parenting programme, to ensure effectiveness, value, and the production of desired results. Such an empowerment perspective on parenting programmes validates the strategies of the parents, while encouraging them to reflect on the effectiveness of their approaches and to engage in the adaptation of child-rearing strategies that are in the best interest of their children’s development. Research in these two specific areas could provide parents and early childhood professionals with a better understanding of how to provide culturally relevant parenting programmes, to support parents to develop warm and responsive parent-child relationships. 

6.7. Limitations
Although this study produced valuable findings that can be used to develop future research studies, there are some limitations to be considered. The characteristics and social class of the parents and early childhood participants limit the findings of this study. The ten sets of parents and four early childhood practitioners from diverse ethnicities were all from a middle class socio-economic status, which influenced their parenting and professional practices and as such, it remains unclear if the findings of this study can be replicated with a greater number of participants from diverse socio-economic backgrounds. However, the outcomes have provided a clearer understanding of the nurturing and sensitive strategies parents could use to build a warm and responsive parent-child relationship, despite being harshly parented. In addition, the suggestions and insights shared by study participants on the value of the parent-teacher relationship in facilitating a nurturing parent-child relationship is two fold: one of guiding the practice of early childhood practitioners in their support of parents, and one of navigating a successful parent-teacher partnership within early childhood programmes. The findings also created a shift in my biases about the components of a warm and responsive parent-child relationship, which I have outlined in the next section.

6.8. A Change in my Biases and Assumptions about the Development of Parent-Child Relationships
Reflecting on this study’s findings, I seek to analyse any changes in my previous biases and assumptions of the processes of building a warm and responsive parent-child relationship.  At the start of the first focus group session, I declared my biases about the topic to the participants to provide them with an insight into the context which guides my practice as an early childhood professional, these were: 
1.	I believe that not all parents have the emotional capacity to become loving parents
2.	I believe that parents need support for their parenting practices
As I indicated in Chapter three (pp.62-64) when I was discussing my positionality on parent-child relationships, based on my personal and professional experiences, I have always sought to theoretically understand the reason(s) why some parents could not develop an emotional bond with their biological children. It is from such an understanding, I formed the assumption that not all parents have the emotional capacity to be loving parents. In the literature review, I discussed where some authors (Hall et al. 1980; Belsky, 1984; Coleman et al. 2003; Conger et al. 2012) cited depression, and emotional immaturity, as reasons why some parents are unable to develop an emotional bond to their children. However, the findings of this study have suggested to me that there may be another reason, which may contribute to a parent’s inability to form an emotional bond with their children, which is one of the influences of negative intergenerational parenting practices. My study outcomes suggest that some participants were not parented in an openly affectionate manner; as such, they lacked a blueprint of the strategies that could be used to develop a warm and responsive parent-child relationship. The complex layers involved in gaining an understanding of the deeper issues at play which may be culturally located and very individualised must be borne in mind. Yet, as the findings of this study have shown, when parents are able to alter their punitive intergenerational narrative to develop a close parent-child relationship, they are able to learn to use a variety of nurturing and sensitive strategies, within a supportive network to develop a close relationship with their children. The change in my bias about the process parents use to develop a responsive relationship with their child has softened towards a more empathetic view of parents who cannot develop an emotional bond with their children. Such a change in my bias is slanted towards a less judgmental view, to one which tries to imagine being in the shoes of the parent, and to better understand the need for a variety of options which can be used to emotionally prepare parents for parenthood. One of the suggestions put forward by Mrs Aylward, Mrs Irshad, Ms Zugay, and Mrs Kray related to specific counselling services for parents-to-be and parents, to address past emotional issues they may have about their punitive parenting experiences. This idea suggests an obvious gap in the provision of parenting programmes, which should be addressed to ensure that all children are provided with emotionally available parents who are willing to build a warm and responsive parent-child relationship. 

Although my second bias about parents needing support for their parenting role was upheld by the findings of the study, I also learnt that parents usually have an idea of their parenting needs, and as such, the voices of parents should be sought, valued, and acknowledged by all professionals who work with young children and their families. The research outcomes have confirmed that early childhood professionals working in partnership with parents should not be an afterthought, but should be at the very centre of an authentic collaboration if parenting support is to be of any success. A view that is supported by the literature (Goddard et al. 2004; Bermudez et al. 2011; Lam et al. 2012), whose focus is on coordinating the goals and objectives of parenting programmes to that of parents’ goals and objectives. Such coordination aids the provision of culturally responsive parenting programmes within an empowerment framework, and provides an opportunity for parents to reflect upon and analyse their parenting behaviours. Thus, honouring the voices of parents is the first step towards empowering them to reflect upon their parenting behaviours. 

To conclude, within the present ‘Trinbagonian’ societal context where there are continuous public debates about the effectiveness of child rearing practices. The recent study on child-rearing practices in the Caribbean conducted by Logie et al. (2015) emphasises that although child-rearing is a cultural norm it “makes more sense to educate the society on the benefits of specific cultural practices, as well as the need to discard what might negatively impact the development of children” (p.111). As such, the purpose of this study was to educate, illuminate, and emphasise the significant developmental outcomes for young children when their parents use nurturing and sensitive child rearing practices, by discarding punitive intergenerational parenting practices. Therefore, the study sought to answer the question:
1.	What nurturing and sensitive child rearing strategies were used by parents to alter punitive intergenerational child rearing practices, to develop warm and responsive parent-child relationships with the support of early childhood professionals? 
The findings indicate that some middle-class parents are using sensitive and nurturing parenting strategies despite being harshly parented, and as such, their children are demonstrating beneficial developmental outcomes in their behaviour, social emotional development, and cognitive development. The nurturing and sensitive child rearing strategies used by the parent participants to alter negative intergenerational child rearing practices consisted of:
1.	spending quality time engaging in activities with their children, despite varied work and family commitments
2.	providing an emotionally supportive, nurturing and secure home environment which allowed their children to grow, thrive and develop an emotional bond with family members
3.	reflecting upon and evaluating their parenting strategies by discarding punitive intergenerational parenting practices, and adopting sensitive and nurturing parenting strategies which allowed them to view their children as human beings with specific emotions, needs, thoughts and ideas
4.	developing a collaborative relationship with their child’s early childhood teachers, to support their emerging social emotional skills and holistic development.
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  Information Sheet
1. Research Project Title:
How can families from an early childhood centre in Trinidad overcome the historical, political, and socio-economic factors to influence the development of warm-responsive parent-child relationships?
2. Invitation paragraph
You are being invited to participate in the above research project however before you make a decision it is important you understand why the research is being done and what it will involve. Please take the time to read the information provided on this sheet and feel free to discuss its contents with others if you wish. If you need clarification on any of the contents of this information sheet, you can ask me for additional information, because I would like you to take your time to decide whether you wish to partake in the study. Thank you for reading this information sheet.
3.The purpose of the project
My primary aim is to investigate the historical, political, and socio- economic factors that may influence the ability of “Trinbagonian” families to develop warm and responsive relationships with their young children (5yrs and under). Data collection May 2013- First week in July 2013. The participants will be asked to complete an initial individual interview (which will be audio recorded) and then all the participants will meet for three focus group sessions to discuss themes that emerged from the interviews. The third focus group session will be for participants’ to summarize and share their final perspective, thoughts and ideas about the themes discussed or to identify any new themes. The focus group sessions will be videotaped so I can effectively analyse the comments made by the participants and reflect the participants’ true perspective in the study. At the end of the study the audio and videotapes will be burnt/destroyed.

4. Why have I been chosen?
You have been chosen to participate in this research study because I believe your perspective and experience is unique and valuable to this study. There are no right or wrong answers. It is your views that I am interested in and I hope you will feel able to share these views as honestly and openly as possible.
5. Do I have to take part?
Your participation in this research is entirely voluntary. Refusal to participate will not result in any penalty to you or the other participants. In addition if you initially decide to participate and during the study you decide to discontinue you will be free to do so without any obligations to me. If you do decide to take part in the study each participant will be provided with this information sheet and a consent form to be signed.
6. What will happen to me if I take part?
The interviews and the focus group sessions will be conducted during May & July 2013. Each individual interview per family will last a maximum of one hour. The focus group sessions will be a maximum of two hours. I intend to have three focus group sessions in May, June and July respectively and one interview session per family in May 2013. At the end of the first week in July 2013 I will meet with all the participants in a final focus group session to summarize all the points made and to provide the participants with an opportunity to add any additional comments to the initial questions posed to them. All I require of participants is to commit their time to the interview and focus group sessions and be committed to recording any questions, thoughts or ideas they may have about the them between focus group sessions. The research will consist of a semi-structured interview with 10-12 questions. The focus group sessions will consist of all the participants discussing 2-4 selected themes that emerged from the semi-structured interviews. The themes will be based on the participants’ feedback as well as my observation of the families’ interaction with their children at the family involvement activities at an early childhood centre.

7. What do I have to do? 
All you have to do is to be willing to respond as honestly as possible about the historical, political and socio-economic factors that influence your relationship with your young child/children.
8. What are the possible disadvantages and risks of taking part? 
I do not anticipate any disadvantages and risks involved if you participate in this research study. However if there is any question(s) that may make you feel uncomfortable in answering, you can make your feelings known to me. In addition the times of the semi structured interviews and the focus group sessions will be in the evening period after work. Light refreshments will be served at each focus group session and child-care will be provided.
9. What are the possible benefits of taking part? 
There are no immediate benefits for participants, as the purpose of the research is to inform my understanding to complete my doctoral studies however it is my intention to share the findings more widely.
10.What happens if the research study stops earlier than expected? 
I do not for-see that the research study will end earlier than expected for any reason. However if the research study ends earlier than expected I will either use the information gathered to find a solution to my research question, or I will have to re-write my research proposal and re-submit it to the ethics committee for approval.
11.What if something goes wrong? 
If a participant feels that they have been wronged in any way by participating in the research they are free to discontinue participating in the research. If they feel that they have been wronged by any of the participants they can express their concern in confidentiality to me as the researcher. In addition participants may contact my supervisor Dr. Jools Page- j.m.page@sheffield.ac.uk or the University of Sheffield Registrar Philip Harvey - registrar@sheffield.ac.uk

12. Will I be recorded, and how will the recorded media be used? 
The interviews with individual families will be recorded using an audio recorder. The purpose of using the recorder will be to ensure that I accurately capture your responses. The focus group sessions will be video- taped for accuracy of participants’ words and actions and to allow me to identify each person and the comments made. Again the sole purpose of using media is to allow me to accurately represent the perspective of the participants in my data. No other use will be made of them without your written permission, and no one outside the project will be allowed access to the original recordings.’ At the end of the research study the audio and videotapes will be burnt/destroyed.
13.Will my taking part in this project be kept confidential? 
All the information that I collect about and from you during the data collection process will be kept confidential to the general public. No names and personal information will be shared. The name of the early childhood centre will not be identified. However participants need to be cognizant of the fact that because it is publicly known that I am closely affiliated to certain early childhood centres assumptions will be made by the local public that one of those early childhood centres were used in my study. The safety and welfare of children is of paramount importance and overrides this research. If a safeguarding or child protection issue comes to light during this research then I will be compelled to comply with the designated authorities, as is necessary which may include revealing the identities of adults and or children.
14.What will happen to the results of the research project? 
My completed thesis will be housed at the library of the University of Sheffield and published. There is a possibility that the data collected in my study may be used in my future publications.
15.Who is organising and funding the research? 
Any costs incurred by this research study will be borne by me.
16.Who has ethically reviewed the project? 
The School of Education at the University of Sheffield has ethically reviewed my research study. The University’s Research Ethics Committee monitors the application and delivery of the University’s Ethics Review Procedure across the University.
17.Contact for further information
 If you have any additional questions about my research I can be contacted at edp09law@sheffield.ac.uk
Each participant will be given a copy of the information sheet and a copy of their signed consent form to keep.
























RESEARCH TOPIC: How can families from an early childhood centre in Trinidad overcome historical, political, and socio-economic factors to influence the development of warm responsive parent-child relationships?










1. (a). What strategies do you use to develop a responsive relationship with the children at your early childhood centre?
 (b). Who taught you to use these warm and responsive strategies?

2. Child development theories emphasizes that when parents develop warm and responsive parent-child relationships with their children, the children love to engage in learning activities, they demonstrate positive social skills with their peers by displaying an understanding of emotions, a sense of morality and a basic idea of relationships. Have you observed any of these benefits with the children at your centre? 

3.Would you agree that the relationship you develop with the children at your centre shape their expectations of relationships with their peers, parents, and significant people in their lives?  Why or Why not? 

4.Do you think there is any historical/post colonial connection to the parenting skills used by the parents at your early childhood centre? Why or Why not?

5.Kindly list the type of information you need to obtain from the parents at your early childhood centre, so you can support their responsive relationship with their children.

6. (a). Can you identify at least two strategies you use at your early childhood centre to support parents in developing a responsive parent-child relationship.
(b). What benefits (if any) do you think the parents derive from your early childhood centres’ family involvement activities?

7.Do you think having a National Family Policy (for parental leave) will encourage parents to spend time developing a warm and responsive relationship with their children? (E.g. of parental leave; employers provide at least five hours per week/or when required).

8.Do you believe if safe playground spaces, parks, nature trails, libraries and affordable sporting and artistic activities are provided in communities that parents will be encouraged to spend time with their children developing a responsive relationship?

9.In your opinion, do you think the present ‘Trinbagonian’ society supports, parents in their parenting role? Why or Why not?











































1.	(a). What strategies do you use to develop a responsive relationship with your child?
(b). Who taught you to use these warm and responsive strategies?

2.	Child development theories emphasizes that responsive parent-child relationships is beneficial to children’s holistic development because the children love to engage in learning activities, they demonstrate positive social skills with their peers by displaying an understanding of emotions, a sense of morality and a basic idea of relationships. Have you observed any of these benefits with your child? Kindly provide me with an example.

3.	Do you agree that the relationship your child develops with you shapes his/her expectations of relationships with their peers and significant people in their lives? Why or Why not?

4.	Do you think there is any historical/post colonial connection to the parenting skills used by your parents and yourself? Why or Why not?

5.	Do you believe that your cultural beliefs and your socio economic status influence the strategies you use to develop a responsive relationship with your child? Why or Why not?

6.	Can you identify at least two strategies the teachers at your child’s early childhood centre use to help you develop a responsive parent-child relationship?

7.	(a). What benefits (if any) have your family gained from participating in the early childhood centres family involvement activities?
(b). In your opinion have these family involvement activities contributed in any way to the responsive relationship you have with your child?

8.	Do you agree if safe playground spaces, parks, nature trails, libraries and affordable sporting and artistic activities are provided in communities that parents would be encouraged to spend time with their children developing responsive relationships? Why or Why not?

9.	Do you think having a ‘National Family Policy’ (for parental leave) will encourage parents to spend time developing warm and responsive relationships with their children?  (E.g. of parental leave; employers provide at least five hours per week/or when required).

10.	(a). Do you sometimes feel the need to obtain support for your parenting skills as you work on developing a responsive parent-child relationship? Why or Why not?








































1. (a).What strategies are used by the early year’s practitioner at your organisation’s early childhood centres to develop a responsive relationship with all the children? 
(b). Who do you think taught these responsive strategies to the early years’ practitioners?

2.  Child development theories emphasizes that when parents develop warm and responsive parent-child relationships with their children, the children love to engage in learning activities, they demonstrate positive social skills with their peers by displaying an understanding of emotions, a sense of morality and a basic idea of relationships. 

Have you observed any of these benefits with the children at your organisation’s early childhood centres? 

3. Do you believe that the relationship the staff at your organisation’s early childhood centres develop with the children in their care, shape the children’s expectations of relationships with their peers and significant people in their lives? Why or Why not? 

4. Do you think there is any historical/post colonial connection to the parenting skills used by the families at your organisation’s early childhood centres? Why or Why not?

5. What organizational policies/practices  (if any) are presently in place to assist parents with the smooth transition of their children from home to the early childhood Centre? 

6. In your opinion, are all family involvement activities at your organisation’s early childhood centres beneficial to the parents in assisting them to develop a warm and responsive relationship with their child/children? Kindly share a couple of your observations with me?

7. Do you think there is a need for a ‘National Family Policy’ for parental leave, which will allow employers to provide parents with five hours per week off from work to participate in the family involvement activities at their child’s early childhood programme? Kindly share your perspective with me.

8. Do you agree if safe playground spaces, parks, nature trails, libraries and affordable sporting and artistic activities are provided in communities that parents would be encouraged to spend time with their children developing a warm and responsive relationship?

9. In your opinion, do you think the present ‘Trinbagonian’ society supports, parents in their parenting role? Why or Why not?



































RESEARCH TOPIC: How can families from an early childhood centre in Trinidad 










1. (a). In your opinion, what strategies should early year’s practitioners use to go about the task of developing warm and responsive relationships with children at their early childhood centre? 
(b). Where do you think the early year’s practitioners would have obtained the strategies to develop such responsive relationships with the children?  

2.  Child development theories emphasises that when parents develop warm and responsive parent-child relationships with their children, the children love to engage in learning activities, they demonstrate positive social skills with their peers by displaying an understanding of emotions, a sense of morality and a basic idea of relationships. 

Have you observed any of these developmental benefits in the children as the early years practitioners at your organisation’s early childhood centres, build a warm responsive relationship with them?

3.Do you think that the relationship the staff at your organisation’s early childhood centres develop with the children in their care, shape the children’s expectations of relationships with their peers and significant people in their lives? Why or Why not? 

4. Do you believe there is any historical/post colonial connection to the parenting skills used by the parents at your organisations’ early childhood center? Why or Why not?

5. (a). Describe the philosophy/concept of your organisation’s ‘Beginnings and Beyond Programme’ how was the idea born?  
 (b). What is the aim and main objective of the programme?  
 (c). Identify at least two objectives the programme has achieved since its inception.

6. In your opinion, are all family involvement activities at your organisation’s early childhood centres beneficial to the parents in assisting them to develop a warm and responsive relationship with their child/children? Kindly share a couple of your observations with me?

7. Do you think there is a need for a ‘National Family Policy’ for parental leave, which will allow employers to provide families with five hours per week off from work to participate in the family involvement activities at their child’s early childhood program? Kindly share your perspective with me.

8. Do you agree if safe playground spaces, parks, nature trails, libraries and affordable sporting and artistic activities are provided in communities that parents would be encouraged to spend time with their children developing a warm and responsive relationship?

9. In your opinion, do you think the present ‘Trinbagonian’ society supports, parents in their parenting role? Why or Why not?
























1.	How should our ‘Trinbagonian’ society view children?
2.	Who or what organization(s) can help parents change their parenting style or habits that do not work in the best interest of their children’s development?
3.	How can the agencies (listed below) assist parents/families with the re-parenting process? 
	Universities
	Non-Governmental Organisations (NGO’s)
	Government Ministries (Social Services, Youth & Development, Health Education, National Security)
4.	What actions can parents/families take to ensure there are national laws to support 
them in their parenting role?
5.	What type of children and family policies should be implemented in Trinidad and 
Tobago to support families’ in their parenting role?
6.	Identify what type of family support policies and practices give the best outcomes 
























“There is a need to re-assess not necessarily discard our parents’ parenting style, but to take the good aspects and move forward by creating our own parenting style”. (Mrs Jameson)

“At the end of the day you have to look and learn from the past & you have to weigh it in the sense by deciding; is it good for me or is it not, do I continue with it or do I drop it?” (Mr Jameson)






“We need to re-parent the parents in order to break the harsh cycle of parenting styles inherited by our ancestors”. (Ms Mumford)
 
“I observed how my mother parented me and when I became a parent I tried to do things differently” (Mrs Aylward)
















Mrs Yeoman- “I made a conscious effort and decision to move away from using the parenting methods of my parents”.

Mrs Xylander- “ My parenting style is a mixture of strategies used by mom and my strategies I have developed based on the individual personalities of my sons, because they respond to different strategies”.

Ms Zugay- “I am openly affectionate to my daughter mainly because I remembered how I felt as a child when my grandmother was not openly affectionate towards me”.

Mrs Nathoo- “Although my mom used corporal punishment to manage my behaviour, I never liked it, and I only use corporal punishment on my son when I do not know what else to do to change his behaviour”.








Mrs Javar- “I want my sons to know that they can talk to me about anything, so I engage them in daily conversations about their day, friends etc. I learnt this strategy from my mother who raised five children on her own and still made time each day to talk to us about any, and every thing”.

Mr Jameson- “I make a conscious effort to be emotionally supportive of my daughters because my parents were not emotionally supportive with me”.  
Mrs Jameson- “I stayed home with my first daughter for the first two and a half years of her life because I wanted to support her initial development and build a close relationship with her”.

Mr Irshad- “I have retained a few of my parent’s old fashion values in parenting and I have also created my own parenting strategies based on my parenting beliefs”. 
Mrs Irshad- “I did not grow up with affectionate parents, so I am not as affectionate with my daughter as compared to her dad, but I still make an effort to ask my daughter about her day and participate with her in a few of her favourite activities”.








  Responsive strategies used to facilitate parent-child  
 relationships           

“I need support to manage the behaviour of teenagers” (Mrs Aylward)

“I feel the need for help at times with challenging issues” (Mrs Javar)

“Nobody knows everything about parenting”
(Mr Irshad)

“I need to be re-assured that I am doing the right thing” (Mrs Kray)

“Parenting is beyond interfacing & delivering to children”
(Mr and Mrs Jameson)

“Parenting is who you are and what is important to you” (Mrs Yeoman)

“I need to seek advice from child dev. literature” (Mrs Xylander)

“I am open to support from other parents and trained professionals” (Ms Zugay)

“Parenting is some of the things you learn as you go along” (Mrs Nathoo)
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